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Y SUMMARY OF THE REPORT * ' . A
ts i

-Y : ? *
. The finalxreport covers the proposed and qontracted’extent of .
the projéct fmom January 3, 1972 to July 3, 197§ This_represerits.

the developriéent of thvxﬂ‘b Mexico State Pilot PrOJect funded in the

amount of $57,000 from U.S.0.E. Commissioner Marland's:Discretionary
THe above amount was matched by State and

Fund for Career -Educatiion. -
local m}tchlng funds ard- State administered Federal funds fogwa total
That amount was further increaged from State admlnlstnred

of $96,852.
Federil funds to support a further preposed supplémental activity im
‘the amounc of $10 000 to raise the total projeqt budget to $106,852.

¢ '
, "

-~ 1. To develop and 1mplement a prooram at the elemer~ *
. -+ tary school level’/gzb designed to increase

LS
) The obJectiveQ of the pr03ect weres,

’

" <-carger awaren¢ Ss7
?/‘ .
2. To improve the guidance and counseling services
at all grade levels with special emphasis on /
. career orientatiop and meaningfhl exploftatory . * -7
" experiences for students at the junior, high ’
level; . . ‘e

‘f -
3. }ovprov1de job preparation in occupaflonal areas’
for Grades 10 through 12 with special emphasis - - \

_on the utilization of work experience and coop-
erative educatfon opportunities; and . - . s

2

3

4. To establish a placement service to insure the o
. placement of all existing students in either a .
. job, a post-secondary occupational program, or - T

t »

a baccelaureate program. )
) ) 1

’

/
i
;
/ The working goals as developed for the pro;ect were:
i ) <
i
i

’ 1. To sens%the teachers, counselors and admlnlstra—

’ tors to épé need for malntainlng and further develop-
ing self~awareness over the l2-year school experi-

ence, in direct contradiction to the normal pattern , //

of. developing closure during these critical 12 years.

i * ' R

i T 2. To make all elements of pracé;cal and academic

' : educatloq relevant to the individual: lives of *

) each student, within the four career life roles
of occupatxon, family, leisure. and community.

11 * )
i ‘\‘\ —_ 3. To develop within students ah awareness of career
! and occupational activity wiiat affects their
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. lives' from every djrection," from the hundreds of ) e he
occupatlonsjygqu1fed in a commtnlty as small' as ’
] Taos, to the thousands of occupations required
., to build their caxs, their appllances, and .
o even the textbooks in their hands. , \ . \
To develop a personally ‘empachetic, understanding of ’ g
S the’ many different factors ‘that make up dn occupa- - ) #
tion, ralong with the differing factors between
~ occupations, in order<that comprehenslve‘pssessment . y
may be possible of any occupation that’ may interest .%o N
them -- instead of -merely perceiving it as a poten— . '
tially attractive JOb’Of work .
v b ° ¢
To realjze that a career choice usnalls’ represents T :
a lifeTstyle ch01ce. ; - ‘ .
To be able to correlate the two factoés of . self- B ' |
- aWareness and career awaremess in such manner as *

o to achiéve a ‘self-determined, feallstic decialon—

making.abilify. - . -
‘\ ' - .
i To emphaste that these goals are Just as ~jmportant
\" for a college-bound student as they are for, a student
‘ , 1ntend1ng to go directly into the labor market.
i . [
The following procedural“steps ‘were taken toward the fulfillment ,
of the above working goals and objéctives:
1. Research -~ N oo e
- = i . - - .
& a, Onsite. - _ ¢ ,
b. Travel to other operatlng sites.
- c. Literature of the field.:

XS
-«

- * p— AR
" Formation of K Career Awateness Committee -
S ] : ' ’ g
a:, Plannlng for cohesive elementary thrust.
b. Review and purchase of instruccional maéerlals. L4

Interaction of Career Educatlon with Blllnguit\
Education. . .

2 = 1
Production of a Curriculum-€areers Integraticd
Teachers' Guide. . o y

A

* Formation of a total district Counselors' Comm;ttee. ]

»r

Formation of an amplified Work-Study Program.

L




o~ . 8. Establishment of secondary career education : .

Establishment of.a Placeﬁent‘Service.

»

classes. T ‘ Dot i
, . - M s
9, Review and, lease/purchase of audiovisuals.
. 10. Creation of a‘library career cluster” flctlon/
biography index. , )

11. Creation of Worksnop Téacher Guides.

12, Fnlfillment of a Counseloﬁs' Workshop. ‘

B . 4
13, Fulfillment of Three Teachers' Workshops.

- -

. 14, Emphasis throughout on sensitization of the

»  téachers, counselors, gnd administrators to e
- " the' need. . . -
? »
.15, Fusion of the theme to general elementary and. |
v X . speciflc academic classes from grades one through
twelve. . 5
* . « . » .
The following, results and accomplishments were achieved: N

1. The creation of the TAOSCORE Model of Careers ' o <
" . Oriented Relevant Education for thé four career ’

life roles of occupation, family, leisure, and :
-, - communlty.

»

2. The creation of a 1welve—year Career Education
-Process Model . . (’ .

.

) . 3. Three comprehensive Workshop Teachers' Guides.

4, The f1rst~uraft f1eld test1ng text of theLCurricu]um-
Careers’ Integratlon Teathers'.Guides for all six
elementary grades across the four pr1m ry curriculum
areas. R
N .

5. The counselors workshop resolution of the estab- - -
5 lishment of the basic goal Jof developing within .
’ each:studentr.a "self-deterpined, realistic decision- %
mgking ability." ’

’:} 6. Subjective pre- and post-test instruments for all
elementary studehts. '




The Peer-Tutor Il anguage Arts step-by-étep process
of utillzing slow readérs of-the upper gxades to ) - - :
" help thbmselves through "helping slow readers of ot
the lower grades. \ . :
y . ;
Establishfent of secondary céreer educatxon . I
classes. , .

- r

-

A one-year elective Tareer Exploration Course in

tlie Taos Junior-High School. This will be revised . v
next year to a nine-weék segment to be given to ® i
all ninth graders as part of the wrequired Civics
Course. 1 ) . : . .
, ‘
A one-semester elective Career Development Course .
in the Senior High School. This will be revised - ; ’
next year to a nine-week segment to be given all' .
eleventh graders as part of the required U. S.
History Course.« | ’

# - »

Three Ilbrary Carder Cluster Flctlon/Blography .
fndices, for -the three school levels, for use in 7
supplemental reading dssignments for emghehetic .
occupation and career learning experiences. &

Group Guidance Programs for 100% of the secondary )
school students conducted by the guidance counselors. . -

These are expected to be replaced next year by the © .
in-depth career education courses described in 9. N :
an%_lO. above .~ ' ¢ :

¥

?A cooperative work-study program for 65 out of the
125 high school stuents who leave school during -
the school day for on-the-job work study. This is o .
apptoximately 177 of the student body. ' -

The.etartup establishment of a placement service ;' -
for graduating or dropout students, Approximately .

807% of the existing students were placed at the -
close of the progect. .o® .

Sufficient teacher sensitization.to yield partial ) gg\\

fusion of various aspects of career education to .
atiQeast 90% of the general elementary and academic ’

- [

secondary classes. . . . - Lo

»

< 2

] . ~
A sustaining positive attitude toward the value and ,
benefits of career education to assute its continued
implementatlon throughout the school system.

S ' ' / . ! S
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3 . . _ A omprehensive program auditor's evaluation was prepared by .
Dr. James A. Hale, Professor of Educational Administration at the : -~
. “University- of: New Mexico in Albuquerque, and.with the data- ) .
gathering assistance of two of his doctoral candifates. The eval- N

d <

uation i5 considered by the,project director to be thorough aqéan
F
acknowledging “solid foundations that will sustain and furtherldevelop

honest, pointing out failures of achievement where they exisc 1d

. ' from their itception of the single implemental year. The general tone "
’ , . and final conclusions of _the, evaluation are favorable. . ‘ R
. rd - -’ - “ . ”
. « A self-sustaining Lase has been established through the initta N -
’ implementation of this project. The primary aim of sensitization . : )
to the need for.continued fulfil.nent among teachers, counselors, h;’ .

- and administrators has been established for requ1red ‘growth implé-
mentation td establish an operative'twelve-year process of career ,
education. The report concludes with, specific ‘recommendations for sJ?h
the continued growth on the broad base establiéhedu '
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) _have been here *for 350 years, and many

7+ of beautiful scenery and rural ‘peace includes 46/ of

PROBLEM -AREA OF PROJECT bIRECTmN'--

; The school dlstrlct of Taos, New MeXico serves some 3 200
students out-of a popula*ion of 11,000 residents.. There gre two
minority groups making up 867 of the total populatlon 827 Spanish
American and 4% Taos Indian. The Spanisl Americans are in no way
related to the‘groblems of migraht Wexiggh labor -- these people”

f them still live on orig-
"inal 17th Gentury SDanish Land Gravts. fg;~Taos indians have beeﬂ
here for 800 years. . ,

- ) o/‘

This is a rufal area,ln Northern New Mexico, but the soil and
terrain do not’permit productlon farming. ,There is considerable
ranching, but the number of ranch employees is small: Most farming
is famlly sustenancé in additien to jobs., The Molybdenum mines in
QuestaLJBO miles to the north have cut back to a total employment
force of 300 personns” . of which only half are from the Taos 3chool
D1str1ct There is a well-recognized: profess1onal and amateur ,art T

’ colony,cbut most of the artists move ‘here from elsewhere. txi:e b1g

industry is Tourism for the 4-6 month skiing, season, and ‘suffmer
tourists seeking the beauty of the mountains. The - re§§ltant picturée
e families

living on incomes below the poverty level, and 17" - 148 unemployment.

Only 30% of high school graduates go on to college, of which
only half will graduateb, The pertinent probled”for carder educa-
tion here is to provide entry- -level skills for 3tudents to either
find a worthwhile career position elsewhere, or to enter Eome sort
of" post graduate skill to quelify for- work elsewhere. \\

. ]
Although thete is vocational training at the junior and senior -
high school levels, it is quité limited due to lack of local as
well as outside funding sources. Oply Office Education provides
a~comprehensive program, and the maturity required to gain a sal-
able skill, - ) '

x

-

In addition to educational-qualifications for mobility, tliey
require the career awareness sophistication and self-awareness of
career goals to want to leave this culfural environdent to.enter
the mobility of warking soc1ety. With thikmaJorlty populatién of

'

a relatively poorly educate! background;™>ffre above element of self-
awareness requires the general rais1ngiof he ievels of aspiration, -
and an acceptance of the possiblllty that. a higher 1evel of/aspira-‘
tion can be achieved. .

. | ‘ s .
SN . /

-~ .
, . 7 5
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| e * < II. OBJECTIVES AND GOALS OF THE PROJECT . . .
} . B 7 - . < T %G .
{ X * A, Objectives . . .. o : " ,

. 2 . The objectives, as stated'ln the contract proposal, are as )

: follows: - . . ) , ’
DI 1. To develop and implement a program at the elementary : T
.. . : . , ’school level (K-6) designed to increase -career aware-- *, - "' .
W - s ness; - . ' T .
| . T e s ' . . - .. Rt ’
- . . \ "2, "To improve the guidance and counseling servicés at ) o
F : ' -7, +all grade Jevels with special emphasis- on career o o
| - i orientation and .meaningful. exploratory experiences . »”
B . . for. studenits at.the junior high level; A ‘ .
4 - X . 3. To prov e’ job preparation in occupationgl areds -,
)- . " for grades 10 through 12 with special emphasis on- - ¥ )
, , ' » utilization of work experience and cooperative educa- C
o . : , . . tionmn. opportunities, and- P e 5 . -

. 4, To establish a,placementgé%fVice to:ihSUre.the
. - placement of 41l existing students in either a job,

. ] a postrsecondary occupatlonal program, or a bacca— ”, fe ) - <
) oA laureatelprogram o ‘ L
. ‘7 U . o . % :
' T -, ey :\ a e ‘s L4 L
. . . B ',; .., : ’ 3 : [ + . N
5 - . . B. Wotking Goals ST .
- K . o 4 : .
+* _As analysis of the challenge progressed, along with research
A f o into the methiods employed elsewhere, and as working phi osophy de-
s, ' veloped through the Career Awareness Committee and the Counselors'

Lo Commltteey:the following working goals evolved: . o

¥ &t 3
5 '

° 1. -To Sensitize téachers,’ counselors; and adminlstrétofs .
= Lo o ’ v to:the need for maintaining and further developing ’
f%?’ -0 : s;1f~awareness over the 12-year school experience, in
7 & ' direct contradiction to fhe normal pattern of develop- :
K '“ PR ing.closufe during these critical 12 years. ’

¥ 2 .
2, -To make gll elements of practical and academic educa-

’ - tion relévant ‘to the individual lives of each student, - - ..
i ‘ - within the four career life roles of occupation, ” ’
] N ' family, leisure and community. :
d - . \ s - »
’ - =

3." To develop witnin students an awareness of careér and B
occupatlonal activity that affects their lives/from 3
. every dlrectlon‘ from the hundreds of occypatfons re- o
o . quired in a\community as small as Taosi—to the. thou-
P ,sands &f occupations required to build their cars, : *
: their appliances, and‘even the textbookg in their haads. |

T

.




- To develop a personally empathetlc understandlng of the .
many different factors that make up an ocoupatlon, . .

¢ . along with the differing .factors between/occupations, ' e

o ) ! *  in order that comprehen31ve assessment may beé p0531b1e . 5 '
of any occupation that may fnterest them -~ instead of T
mere}y perceiving it as a potentially attractlge Job . -l AR

. a E]

o ' of work. AN S . . o
- » — . > ° . A [ o fe

¢ 5. To realize that a career choice usually represéents’a SR L
- ‘llfe style choice. T . ) o e /

N R s . .
: - - ? . 1,,! s

6. To be able to correlate the two factors of self awarew - . -
o ness and éareer-awareness in such Qanner as to'achieve
Ch - a self-determined, realistlc decision~-making ablllty. -

] . e - s . ! * .

) ) L . 7.; To emphasize tha( these, goals -are Just as impértant for
f L7 3 - a ¢ollege boun student “"as they are ¥or a student intend—
- 1ng to*go dir ctly into the labor market. . .

L3 -
. « .
+ N - ‘ 4
- - -
7 ’ . . N -

p 1. . GENERAL PROJFC'J. DESIGN AND PROCEDURES T * e

Lt - L

> ) = - A Basiﬁ Parameters vf the Design were dependent ont the follow—
| : . ing restrictions:  + - -, - - -

z - '_ -
¥ . ,

. o 1. The time requlrement of 18'months 1nfwh1ch to set up
v - a self-sustalnlng process* This process must be accepted as. >
partlal for all student taklng,them at " current grade level
- above’ grade one, and compenaatlng 8o far as possible for Xacke
N ¢ of the introductory selfrawareness to start’ with grade ome.:
This was not just a matter of catchlng up- onswhat was missed
in theaprevious grades before the start of the project, .This, ?
) was ‘also a matter of overcqming negatlve attitudgs toward self,
: school and potential career poss-blllties —— an attémpt to-
" 7 open the naturally progre591ve closure synptonatlé 0 estab— <,
“*. 1lished educational progréss from grades one through fvelve
The progect“allowed 18 months o egtabllsh a, lZ—yeéz pracess. .

3 - . .

. 2. The assigned staff ton31sted of the non—permanent ;
! ’ 51ngleﬁpr03ect director and thHe secretdry.{ The director
was charged w1th/coord1nation and egtablishment of theufour o
broad areas of the stated project oBJectives in Part IE
These objectives were ampLifled as working components 1n
the proposal scope ofswork The area of junior high “school -
students was combined with the Guidance and Counsellng Com~—
~ onnent. In order to better plan and work out ‘the total-
- challenge, th& component was split into two separatercbm-s 3% .- .
’ ~ ' ponents of Junior ngh School and Guidance and Counsellng, Lo
making a total of five areé compone/ts of fulfillment. :

PAFullToxt Provided by ERIC
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B. Overall Solution to Restrictions was based .on the single
goal pbjective of sensitizing Lhe'teachers, counselois,”and ad~
ministrators to the need. If true, sensitization could be estab-

-lished 1n the majority of the permanent staff:

.« 0

1. . It would be automatical ugtaining as a =
pattern of teaching philogophy would remain (pvertiy
or covertly). Once a part of teacher attitude, it could
not be cast aside.” I.e., consciously or unconsciously,
all future lesson plans and spontaneous metaphorigal
- examples would ‘contain a p031t1ve use of examples¥of . 7
both career and_ sel@rawafepéss. The unsensitized min-
ority ‘would eventually a&d these factors to their in-
structional techniques through observance of successful

< -peers’and. frem the demands of sensitized -students

*  gquestioning the relevance of the minority teachers'
subject matter compared to the relevance of the gdensi-
‘tized ;te@chers' career and self—awareness presenjption
of ‘the 'sub ject matter. ’ -

.
Y

\ .

2. 1t became obvious that the single project director
could not give full—measure justice to the manifold re-
quirements of, all five of the scope-of-work components
assigned. It alsg/became apparent thét even if there
were five . ful] ti e coord1nat9rs to handle the five "~

udent - sen31t1v1ty or subject mutter relevancy
- *fo the students. The only personnel w1th sufflolent

expbsure and personal knowledge of the students as
separate individuals, were the teachers themselves.
The project director thereupon ad(ptcd the att;tude
that all }40 teachers of thevschool system would become
implementative staff members of the project.
C. Basic Plan of Action.

was thereupon based’on:” 1) a sensitizavion of the administrators

. and_princiﬁ 1s to give backing and support to the teachers; 2) a

sensitization of the teachers themselves as prime instriuments of
career and self~awareness fulfillmeﬁt; 3) in order to achieve
sensitization of the studemts to the.working.out of/ their own
fulfillment of career and s:é?-awareness toward the personal
ablllty to make;a self-detérnfined, realistic ‘decision in- the
knowledge that it might well affect the toral course of thdir
adult lives. .~

D. Procedures. ‘ P
1.. Research. The proﬁect dxrector’began w1th exten-

sive travel to exlstlng,éareer education sites for firsg-

hand observation' of methods and ‘one-io-one conversation

Y ‘

< -

The ba31t ,design ox plan of actxon.

,

)
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.with other site directors, coordinators and teachers for
-their. appraaches, trials, successes ard failures.
- 1

" Thisswas followed by a review of the literature
generously passed on to the project director, along with
participation in career education workshops. . //

2. ‘Career Awareness Committee. A Career Awareness / -
Committee was formed, in accordance with the ‘proposal,
and observations were passed on to the group for their

+{deas and swuggestions for elementary’students' self- .
57 // awareness t® awareness of occupations and careers build-

/" ing up.thromgh the six grade levels in a sequential de-
//' velopment of’the four S%imary’gpbject areas.

a. During the
followiag the end of
CAC engaged in a two
to setswp the macro-

first two weeks 'immediately
the 1971-72 school year, the
week brainstorming séssion
and micro-objectives and

their potential implementation, along with methods
of effexctively presenting it to all the elementary
teachers in the 3-day workshop to be conducted
immediately before the start of the 1972-73 im-
plement ive school year.

-

i b. The challenge of establishing self-aware-
ne¢ss and responding to others in the elementary
grades, without conducting extensive workshops in
child psychology among the elementary teachers, was
met after a review of the SRA FOCUS Kits; Stages 1
and II, er :itled as above. (Stage III, Interaction
with Others, still carried an indeterminate publica-
—~— tion date.) After reviewing the materials by other

i&ﬁlisﬁers, it was agreed ‘that the work of other
publislters could only amplify the knowledge and
ability once it/ was .gained by the teachers. Only ,
the SR& Kits ;%;e sufficiently comprehensive to
teach amd sengitize the teachers, as well as give
them step-uvy-5tep lesson plans in this most subtle
requirement.

It was thereupon agreed to order one of the

., above kits for every.ciher elementary class, along
w®h a teacher's guide for every elementary teacher
and an individual sfudcnt activity book for every
student.. We ordered 10 Stage I Kits for first and
second grades, 10 Stage II Kits for third and fourth
grades, and (lacking Stage JTL) we ordered 10 Widen-
ing Occupatiopal Roles Kits (NQRK) for the fifth and
sixﬁh‘ﬁﬁ%déé%§%$h€§¥515§§9%§ Revised Edition of WORK
was wri%%éﬁ*down to a fifth grade level. .

s
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SRA FOCUS: Stage III "Interaction with
Others" became available in late Fall of 1972, Pro-
jected Budget monies did not allow purchase at that time.
~In May, 1973 (two months before end of project)s it be-
came apparent that we would have at least $1,000 left
over. A calculation of costs of limited purchase of
five of the'e kits (one each to the outlying schools
and three to the large Taos Elementary School) plus
a teacher's guide for all teachers as well as student
activity books for all fifth and sixth grade students,™
showed that this was feasible. This assist was dis- .

cussed with the three principals involved, and all —_—

agreed it would be most worthwhile, Though there
would not be one kit for every two or three classes,
since the kits consist only of poster photographs,

filmstrips and records, it was felt that each teacher _- o -
could still make sufficient use of them. For'the next ‘

year, two of the WORK Kits will be moved-to..the Junior
high school to accompany gbe,onéfhlready there, and
three will be moved to.the high school for use of those
students of a reading level lower than the two Occupa-
tional Exploration Kits (OEK) already in use there.

_That will leave five of the WORK Kiks, one. each in-.the

outlying schools and three in Taos lementary School for
combined career awareness use in the fifth.and sixth
grades along .with the new Stage III Kits. Note that this
actually leaves the original total of 10 SRA Kits for the
use of fifth and sixth grade classes.

3. Career Education and Bilingual Education Interaction.
The Bilingual Program in Grades K-2 was most anxious to use
the SRA materials toward the same goal of self-awaréness as
a culturally required part of their program. By like token,
the Career Awareness Committee desired the Peabody Puppet
Kits for Career Awareness role playing. Since the Bilingual
Program had already ‘invested in Peabody Puppet Kits, for the
same K-2 classes, the interaction and reflexive use of these

" materials was nateral and encouraged. *

4. The Curriculum-Careers Integration Téachers' Guide.

! -

a, A trial agreement wag establishéd in the spring

of '72 for Mrs. Lois Harmeson of Albuquerque, N.M.
Mrs.. Harmeson had written for several nationally known
textbook hoases, including SRA, Westinghouse Learning,
and*Field Enterprises. Mrs. Harmeson took copies of
the most commonly used textbooks of the four subject

" areas of the six grade levels and created a trial

. subject matrix of curriculum-career activity integra-
tion. The materials were reviewed by the CAC and then
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1

HarmeSon came to Taos to discuss.their con-

Mrs.
As part of the

structive criticism with then.
summer workshop, the teachers created like matrices

|

for their individua} teaching grade levels along }
the developing common theme of Forestry (one of |
the few careers available in the Taos area). §
' ' |
i

- Mrs. Harmeson's materials, along with
the trial matrices and sample blanks, and her .edi-
torial criticisms as constructive learning for the
teachers, were included in the Elementary Teachers'
Workshop Guides for, the-end of the summer workshop. _ .

b. Mrs Harmeson s materials were also dis-
tributed to other site directors around the country,
and the-response was sufficient for the Vocational q§u////
Division to allocate additional funds to the project
contract for the completion of her trial integration
matrix throughout the forthcoming school year. She | -
would provide pre- and post-tests for the. six e e~ /
mentary grades, and would supply completed manuscript
£ time-line _ B
s

for the initial.fieXd testing in Taos on,
.desigfied to stay two months ahead of the‘utilizing

Y

i

N

teachers.
c. ‘Mrs. Harmeson also created a 62-page Peer-
Tutor Language Arts section for the original trial '
matrix. This is for the cooperative use of low-
. reading-ability fifth and sixth graders to work .
with low~reading-ability second and third graders ' | :
. for upgrading the reading ability of both the peer : g A
™, and the tutor, as a practical 'step-by-step procedure !
-, out of the philosophy of Dr. Perry from the University .
of Oregon. A small segment of this contaiPed ip the /
. compiﬁte\Curriculum—Careerq Integration stimulated
enough interest from the teachers for theiproject to
- \} :
|

%,

cut stencils and mimeograph the work for general dis-
Dye to inabil-

tribution-to all elementary teachers.
ity.to secure mimeograph paper, this was/not made

« available until the last month of the school year
herefore, will not be utilized until the 1973-

74 school year. .o . / ‘ !
I
A ode—week/comprehensive _ I

5. Counselors' Committee.
workstiop was conducted at the close of the 1971-72 school .

year, aftet the CAC Workshop. The six school counselors,

two each from the :three school levels (1ncluding the new ! £

elementary counselor to be half-paid from project funds), S

ar::, the schools' sociologist. Note that the project had , -

already paid expenses for five of these participants to f <3
. -aceompany the project director to a two-day workshop at /
New Mexico State University in l.as Cruces in May of that ;

I

s
.
A
f

year.
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. As a result of this workshop, the project

director's aim of "decisipn-making ability” was amplified

to "Self-determined, Realistic Decision—m§king Ability "
The two primary emphases of this workshopiwere to emphasize
the longitudinal thrust of career educatioh as a develop—

~ing growing awareness. throughout the’ 12-year school span,
and the immediate need for group guidance to contact and
sensitize as much as possible all students at all school/
.grade levels in junior and senior high school.to cat¢ch up
with what the elementary students would" be:gettyng from
their, indlvidual teachers. ,

dn

. Group Guidance Questionnaires/;;re devised with.
the philosophy of stimulating the’ students to think out
answers for career awareness and self-awareness aspects
of their future that they would not have normally consid-
ered. These were to be given out following a group dis-
cussion from the counselors, designed in part to shock
them into realization that time was growing short and they
should. consider these things before they were suddenly in
the shock of the outside world. It was agreed that -these

~ discussions would be held iff™“the required classes of all
grade levels in orgder to assure contact with all students.
They wvuld\be maint ir=d in collective files for baseline .
and ezaluation mgasurement use, but would remain in the
counsellors’. offices for ampllfied reference in individual
guildagce counseling. :

Y

6. Cooperative Work-Study Program., The Senior High
Sehool Component included a work-~study program of $10, 000

in Part C Funds. The head of the Office Education Depart-
ment :had been assigned coordination of Part H Funds for work
study in previous years. 1In _view of his experience and capa-
bility in this field, and as fur@her amplification of Jthe
project director's time-energies, the above party was
solicited and agreed to coordinate the project Part G

Fund work~study program. He was accordingly paid the
equivalent of one month's pay for expending one month of
teacher's summer vacation in the soliciting and setting

up files for potential work-study stations for the forth-
coming school year. We agread that if we could geé-private
employers to pay half the gﬁlary (80¢ out of the $1.60 per
hour minimum wage), we would not only double the number

of students who could take advantage of the program but

Y

‘——also—assure-a more effective employer~student employee

training relationship. We eventually placed d high of
48 students in this two-hour per day/10 hour per week
situation. Contrary to the proposal which called for

/
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k\Z mentive Year-One 1372-73.% Two f‘ctors became appgrent

, one ‘hour per day in a vocational education course (as

in a distributive education program), our requirement
met that of ithe Part G law which states that such
students be engaged in two hours of voc-ed class per,
day. | .

s
Y

(NS

The Part H fund of previous years was not
forthcoming this year in that the local district was-
not able to provide the matching funds.' A large num-
ber of Home' Economlcs students were already employed .
part time in the local hospital, special education

programs, the court house, ete/ When the Part H funds

did not come through the project also picked up sub-

ject gtudents at their usual student/public service

o

employee rate of $1 00 per hour., They were still ful- \K
filling the two-hour per day- class work ‘requirement of . -

Pert G funds. - i i . ) N

i

7. The Placemént ldmponent. The proposal célied R

for assignment of the project director as Placement i o -
Officer in addition to that of Coordinator of thgiother ) ]
four components Qf the pro The proposal also stated : C
that the Placem$ht Servicé ;d.be implemented and active- . -,
ly assist ‘the graduatlag seniors of thg Class of '72, .as ¢

part. of the first six—month‘startup prior to the imple- .

in the third month o£ this startep phase;’ _ . -
i (;. If the placement service was to be of wvalue
it 1d have to swing-into actlon during that third-
month land devote considerable timé/energy to that
aim in order to nbt only catch up with\gesiirs yet

to graduate, but also the 10%Z of the senionclass ) -
that had completed their requirements and left school e
at tlHe end of “the first semester. Whis w¢ " de- i
tract from the time-energies required io ., .zte *

and conduct ‘the two morkshops to be conduc..: immedi™ .

ately after the close of school, the planning~produc~- .
tion—implementation of the summer's preparation for —
the three pre-school teacher workshops, and the

public reldtions activities requived to secure the

active assistance of civic and public service organ-

izations. The project was still in the research-

planning phase activity for the K-12 total fulfill-

ment of the forthcoming school year.‘ =T

'b. If the placemeiit ervice was to'be of a
sustaining nature following the close -of ‘the project, N.
it would have to be conducted by a permanernt, sus-~
taining memier, of the school administratiosgy E

SR EETI
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B a position paper Stating the ratiopale and prop051qg
s that the requirement for the current 1972 class be
A eliminated, and the junior counselor of the high school’ 3
- be given that responsibility for the 1973 graduating
I “class. The senlontcounselor already had the respon- :
. . % sibility for placing students in college and post- - ' -
L . ST : % graduate vocational schoole. The Junior counselor .
" ’ Y had been coaching' two varsity sports through the
g 1972 schooY year, but was. dropping those obligations
¥ for the 1972-73 school year. Since a gopd deal of
“his counseling time was taken up by thesexcoaching
activities, it was proposed that 257 of hlS time in ) ’
fhe forthcoming year would be devoted to thig place-
mént service. . . .

5
® Y

a ;

t j 3 For these reasons the project director wrote
o

|

i
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The positidn was verbally accepted by the ’ - .
supexrintendent, the-high sc};ool principal, and the ’
coung, elor in queptlon. . )
3 i : : . .
3 Copies of the p051t10n paper were forwarded - B
to the\State RCH, ‘the Dallas Reg&onal USOE Officer,
P ’ ang thexWasthgton”bSOE. The situatlon was’ algo in-
' " cluded i the'quarterly report’ and a copy of the
paper 1nc1udea as--an appendix to that*report. There *
4 was no rqsponse from either the State RCU or either -~ .
" arm of tie USOE, ahd approval was thereby considered
tacit. * o - C
™ . s - - ~
i It was alsd stated in'the above paper that - -L -t
the project dlrectﬁr -would assist in the “establishment . :
of settin@ up thedglacement service’ so iong as the
respcn51blllty was carried by the counse]or designate.
. It was also verbal y agreed that the above described
Work-Study Coordrhator would a551st insofar as his
usual wotk-study émployer contacts were ‘concerned,
and would also maké his work-study files available
. for whatever assistance they might be to permanent

. = N

placement. - ‘ -

&

8. Secondary Schools Career Education Classes.

&

"a. While beginning the fusion of career.education
into traditionally academic “course work, it was agreed ~
to set up:;one each elective course in Carecr Explora- ~
tion and.Career Development respectively in the junior ) =
and senior high schoolsw_ The first would be a full
year at the ninth grade level; the second a repeating
one-semester course in the high school. The first

%»
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. . .
semester was to be restricted to seniors (some of
whom would be graduating at the end of ‘the first
Semester)} but the primary intent was that gradua- )
ting seniors needed it as seon as possible. The S0
- . second semester was open to all three high school &
grade levels. . N .
Y v -
- ’ The\ngnth greép Civics teacher and the high
?\\\\ school Soclal Studies Department Head volunteered en-'
} . thusiastlcally for these assignments. Each was given
a collection of materials from Oklahoma, M1551551ppi
and Oregon, and after several conferences’ they each N
. agteed to produce a lessor plan course resource ) :
. volume, complete with,objectives and pre~ and post-
. tests. They were asked approximately how long it -
would take to put these together, and they agreed i
that 10 full working days would suffice. They were - -
. each granted stipends of a half-month's average pay,
; to accomplish thigy qring the summer. Each was to
also have the benefps of SRA Kits, OEK for the senior )
. . . high and WORK for the anior high, after their review Lo
. approval. . \\ - . N

,‘1

Both instructors found their classesxmo be” Lt E =
traditlonally apathetic in the beglnnlng,.thh mnqu 1"15 ] L
A ing. enthusiasm as 4he personal relevance became evi- o
R denc. It was agreed that confrary to a normal teagher's.
. & -in51stcnce on the use of good English practices in -
. thelrﬁ%rltlng of papers and assignmepts, those students
who wrote poorly were being sufficlently punished for -
that lack in their rqgular English classes. In a
class atmosphere proposed for the opening up and
honest self~appraisal of students, we desqged no
hotding back for alreadyhestablished lack of academic
ability. The important. criferia was to evoke an d
honest and realistic ability to. balance against -
occupationial and career awareress. When the students )
« finally began to believe that freedow of expressio
" they became far.more expre551v% T their wrltthgr\h\\\ .
output, . =

v -

'b. The sucegss of these ¢4asses, coupled with

. L/fhe difficulty of ach1ev1ng a comprehensive background :
through a.limited number of Counselors' Group Guidarce - =
sessions, finally resulted in sufficient "conversions" :
among the school administrators to acknecwledge that
every student should be exposed to a required course.
The logistical difficulty of fulfilling it in a re-
quired manner was to make it a half-semester course .

@
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of nine weeks within the required ninth-grade
Civics Course and within the requitred eleventh
grade ,U. S. History Course, starting with the
§£<; +1973-74 schoel.year. 2 %
. -
As state-required courses, the project
2 director went through the RCU Director to the State
: ' Director’ of Instruction tc asssre that we would nof
jeopardize either the tran cripts of the students
or the academic standings ¢f tlie schools: We were
informed that the State Boa'd o° Education required (’
those courses of all studen:s a: thoze grade levels, - %?
but made no class time cont*ngerc1es or subject
é%g matter objectives raquireme.ts ier the courses.
These are considered the.ideal grade” levels in that
‘the ninth grader will be far betrter able to make a
judicious choice: -0f*his high school curricula, and
the eleventh grader will have this backgxuund to
relate from as he enters his senior year .planning
* «‘for post- graduate‘pchodl .0 occupatlonal activity.

\5\

s

E

' 9§, Progect Aud10v1suaIB.J/Though many publishers have

. many ¢areer-orientedZfilmsiwithin thelr listings, only .
' Encyc op;%;azﬁr:tans&ca EducatloQ Cdrporat&on was found ton;;‘

; have a comprehensive collection. They had 64 films ranging
o {n approach from ‘1owgT ®lementary to high school/adult,

-along with filmstrip kits and a collection of 50 super-

eight closed cassettes. Samples of all of these were pre-

viewed by members of the Career Awareness Committee and the

above two secondary school career education tcachers.

a. The Cassettes were specialized to individual

occupations and previewed very closely with the hope

d that they could provide individualized reviewing by
students in accordance with their interests. On pre- X .
v1ew, however, they were found to be without sound.
‘Each contained a small teacher's guide brochure de- ° ;
signed to guide teacher reseaxch and group discussion
of the subject. The philosophy of such an inlelduaL— }
ized approach with so-called "idiot-proof" equipment -
is sound. The media did not fulfill it ‘for the above ’
reasons. This portion of the EBFC media was therefore z

rejected. . .
4 b. The filmstrips were primarily on ar{jelementary
level, some of them with sound, and were considered good |

on a self-awareness and awareness-of othersaavproach.
The complete set was purchased for $265 snd will remain
with the schools.




“math.

films
retailin

c.- The 64 films were generally rated gxcellent,
to be used in two approaches:
related to the world-of-work for use in the career
education classes, vocational education classes, and
group guidance; 2) the balance were career—oriented
but were based on subjects of distinct academic
interest-to classes in social studies @science, and
This would provide an automatié fusion of the
theme ‘to those academic teachers desiring to uge
the class instruction.

for plus $12,000, were leased for the
single implementive year for $2,042.89. ‘

1) many were directly

The 64 films,

d. » Catalogues of availability and accessibility
were prepared by the project and distributed to all
' teachers andsadministrators.
tive‘teacher guide: brochures were procured for each
‘film, and the project made up bound catalogues for
distribution to the school libraries so that teachers °
could quickly preview proposed films without faving
to pick blindly.from title listings. °

Six copies of descrip-

10. Library Career Cluster Fiction/Biography Index.

city.

management.

-

.

"Taos is in a rural area, 72 miles from the state capitol,
40,000 population, and 130 miles from Albuquerquesith
325,000 population.” Even {if the project had extepsive
field trip funds for exposhre of students to variéis
occupetions in Albuquerques it is still not an industrial
If a student's i
of oceanography, he would still have another 750;miles
before seeing the Pacific Ocean.
nonfictional library and careet education resources, it
was felt that a fictional empathetic experience might not
only substitute for an onsite explorational visit, but
actuaily give more than many such visits might provide.
I.E., even if we were to fly a student l,SOO/miles to
visit the auto industry in Detroit, he would 'still not
gain the insights into what is actua.ly involved in the
many. facets of the industry.
by Arthur:Haley not only tells him what goes on in the
assembly area and the design area.up into the upper level
managemgnt- area, but also gives him a feci for the utter
boredom of an assembly line, the frustrations of an indus<
trial design studio, and the politics of upper echelon

erest lay in the career /cluster

As an amplification of .

Reading the novel "Wheels"

As a person's career sets his life style, so a
career 2lso has a.-life of its own.

Will it be stimulating,

v

A

&

§
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or just a job of work? Also, gf importance here is to
learn that evén the most exotic job may have its very
dull moments. ' *

.

The, school district has three central libraries.

hfgh school, junior high, and the 1,100-5tudent Taos Ele-
" mentary School Following the above rationale, the project

- hired the three library aide8, along with the assistance

ot six interested NYC employed students, to scan through
every work of fiction, biography, and autobiography for .
relevant areas of eﬁpathetl ccupational enlightenment.
These were code-number match®d to & career cluster occu-
pational breakout furnished by the USOE. (The project
took the matrices that had been 'developed out of the
original 15 career clusters and relisted thenn;n alpha-
numerical format -- for code®enplacement to 3 x 5 dndex
cards for each applicable volume. )

[
‘

Following completion of the cards, each libdary
sorted the cards into their alphanumerical order. They

_then retyped on mimeograph stencils, the above career -
cluster outline in the original outline stepping sequence,
insertingﬂfhe applicable title and author beneath the
occupations as showm.

. Each school.level was thereby provided with its
own index furnished to each teacher within those school
levels. In this manner the teachers not only received
lists of occupationally relevant books, they.also received °
complete career cluster occupational breakout listings.

The teachers of various academic subjects were
then encouraged to assign book repprts and research papers
to students within their proposed areas of potential career
interest. So long‘’as they are assigning book reports and
research papers anyway, why not' make them assignments
within a relevant area of pareer interest. It was also
pointed out as a matter of jteacher sensitization, to_be
passed on as a method student sensitization, that if the
reading of such a book resulted in a student's negative
.attitude toward that particular career -- it was still a
pos1t1vc step forward in the eliminatien process required
to find the right career. ¢

11. The Workshop Teacher Guides: Teacher workshops

were to be conducted at each of the three school levels.
The primary project activity of the Summer of 1972 was
the writing, production, and assembly of cthese guides.

s
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All guides contaired- the common elements of various work-

ing papers such as reprints of Dr. Sidney P. Marland, Jr.'s
"Answers about Career Education" from The American Instructor,
the school district's guidance counselor philosophy devél-
oped in the counselors' workshop, and' a bound-in copy of

the TAOSCORE Target Model flyer. The above=cited film

" catalogue was organized by sghool level in a single cata- )

logue lis;ing It was included in that form so that
teachérs from one level would be aWwate of tle awvailability
of specific ‘subject area film in afiother level if they de-
sired to yse them. The complete catalogue was also common
to all Workshop Guides. The Library Indices ranged from 60
pages for the Elementary Library to 120 pages for the Senior
High School Library. Each level workshop guide included

the ‘index pertinent to its own level library. The elemen-
tary workshop guide also included a statement of the Curricu-
lum-Careers Intégration described in III. D. 4.above, along
with a sample unit for each grade levél (each elementary
teacher's guide was personalized to his/her grade level),
and a copy of the edited matrices prepared by the Career
Atiareness Committee with Mrs. Harmeson's editorial comments
as originally shown for working guidance toward each teacher's
potential creation of his own such matrix if desired. The
elementary workshop guides also included copies of grade-
personalized "Ranger Arithmetic" furnished by the local
office of the USDA Forest Service. The guides were Acco-
fastener bound for inclusion of further materials as »
might be furnished by the project office.

Copies of these.guide§ were furnished with the
July-September 1972 Quarterly Report.

12./ The Summer Teacher Workshops. The primaf} objective

teachiers to.the need for integration of career education to
reguy

“and %ﬁeme of the summer workshops ‘was sensitization of the

r-class cutrlculag as stated in C. above —- "Basic

Plan of Action."
/

a. There were three workshops held in the week
immediately preceding the start of the 1972-73 school
year. Elementary teachers met for three days; junior
and senior high school. teachers for one day each. All
principals, assistant principals, and counselors were
also asked to attend so they could be aware of vhat
their teachers were being asked to do. Since the

{f teachers were attending during their last week of
mmer vacation (on their own tlme), stipends in the

-
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of’thé‘workshop guides and their use. . . .

amount of theif average daiIi/ﬁz;ary were paid to’ - -

them: The administrators and counselors were not oot

paid from the project as they were already requivred

to be back on the job two_weeks before the start of ,

school, ) . . -
‘b. Each teacher was given a portfolio of ma- )

terials, including personal copies of the USOE 5x 8 .

colored cover brochuire on Career Education, along with .

a teacher's guide as described above. .The elementary

teacher's guide was personalized by grade level; the

secondary teachers by. school level.

. c. Throughout the workshops, the project direcfor
gave the welcome-to each group, explaining the overali\\v )
direction of the workshops, and served as moderato¥, < ; -
1ntrodncing all 'participants. The only section directly e S

lgd by. the progect director was that of the descriptlon .

S F3 . i
. Each workshop began with an introduction by . L
the school principal -- in thls case, three- elementany \
prlncipals. This served to glve a tacitly understood .
backing and support of the project by the principals %T‘iﬁ‘“’///_) -
to remove any element of question in the minds of the . / 1

teachers. ) Ly \\\:/’1 :'

Each workshop ended with a statement of ap-
proval asking for support of the project, from ﬁhe
school's superintendent for a 11ke understandlng of
hls backing. N -

d. Following the introduction, the Olympla Re- . -,
search USQE film on caréer education was shnwﬁ as a
general intxoduction to the extent of theﬁthéﬁg, p

4 g #.,gw

e. After a break, ‘the keynote speaker was intro-
duced, Dr. Rich Gardner from Oregon”smate University.
_The project dire#¥or first wmet Dr.’ “Gatdner as one of
_the two consultants from Oregon State University at a
‘Carecr Education Philosophy Workshop held for all Voc--
Ed State Supervisors, some of the Department of Instruc-
‘tion State Supervisors, and all established ég%eer edu- .
cation project directdrs throughout the state, at a j
one-week retreat workshop in. February, 1972. The
project director further 1nteracted with Dr. Gardner
on a site visit to Oregon jin May' JDr. Gardner was pri-
marily responsible for théilmplcmentatlon of the
Springfield, Oregon 3-year proai i The CORE of
TAOSCORE was taken from the tbe e of the szlngfleld C\\

o
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following other activities took place:

.

SUTOE Program, meaning Taos Lareers Oriented Relewdnt - <

Education. Dr. Gardner had establlshed his capability. .
to come in as an experience expert w1th the finesse * -
to lead teachers rather than telllng theni what to do

in broad theoretical cdncepts of no concrete Imple~ .

" mentation value. He was hired asta consultant for

the full five days of 'workshop activity.

-

*

three workshops was entitled: 'Can We Get There from
Here." On the afternoon of Day One "(elementary) he .
gave a talk on "Resources in Career Educatlon.’ On, -
Day Two of thej Elementary Horkshop, he recapped ‘the
activities of#Day One. (. Day Three (elementary) he
recapped Day Two at the start, and, later gave a Y

discussion talk on_ "What Good is What We Have?" At . “'i_

the close of each workshop, Dr. Gardner gave a summary
of what had been accodplished including.a warning of
the need and 1nev1tabllityaof evaluation for such 4an
exemplary project, and the cooperative spirit required
of the teachers. He emphasized to evaluation-cbnscious
teachers that it would notsbe they but the project that’
would be so evaluated. . .

.
*
Z

+  As a participatory part of each of ‘his kéy—
note. speeches, he broke each 8roup into sub-groups for
an interactive game designed to emph351ze the need for ,
cooperation among teachers toward a common goal. W1th-
out cooperation, their working toward the achievement
of a common end, the game objective could not, be attdined.
They were not told that at the beginning of “the game-the
éff?ctlyeness lay in their belng forced to.realize it
for!themselves. This was recapped back to them as an
example of how they must all pull together in order‘to
achieve a goal as broad &g career education.

. f. During each workshop, the project director took
time to thumb through the Workshop Teacher Guides in v
order to explain to the teachers the film catalogue,
and the availability and accessibility of the films as |
destribed in Section 8 above, along with the nature and
purpose of the Iibrary Career Zlusier Fiction Bibliog-
raphy as described in Sectioa 9 above.- .

g. During the Elementary Teacher Warkshops the

% P

1. On Day Two of the:Elementary Workshop
Mr. Jerry Miller, recently appointed RCU ’
Director; Mr. Richard Harmeson, Assistant RCU

~

.

B ‘ s L
‘Dr. Gardner's keynote speech for each of the - =

-

-

L)
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Director who had given primary state-direction
to the project thus far; and Mr. Bill Darnell,
newly appointed State Coordinator for Career :
Education -- came to Taos to give a panel-dis-~
cussion and to respond to questions on the theme
of "What Has Been Done, and How It Can Be Used."
These gentlemen could only stay for the morhingﬁ
but their panel was well received. It served
to emphasize the matter of state involvement °
and backing to the project. They were also ¢
able to point out that Taos was getting- a one-
year head start on the State Board of Education's
mandate ‘that career education would be implemented
in all elementary schools for the school year of
1973-74. £
[ 3

2. Mr. dddie Martinez, local directoi-of the
State Employment Sccyrity Commission, gave. a talk
on the economics of Taos County and the distinct

need for a .complete program of career education

in the schools. He also. emphasized the need for
starting in the elementary grades in order to
establish a positive attitude toward preparation *
for the World-of-Work. :

3. Mr. Glen Crane, Special Education Counselor .
from the New Mexico Hagerman-Dexter School District,
made two" videotape presentations of an outstandingly
successful career education activity that had been -
conducted by a sixth grade teacher, and resvonded
to pertinent questions. The teachers were broken
into two ‘groups of manageable size. Mr. Crane was
paid as a one day consultant for his time and trip
expenses. :

%. Dr. Gardner alternated with the other group
to present his discussion of fResources in Carecer

1

5. The elementary group was introduced to the
«oncept of the Curriculum~Careers Integration Matrix
by the projec. director, and was then broken into
grade-level groups for in-depth discussions of the
materials proposed and projected. These groups were
led by mem§g£§ of the.Carecer Awareness Committee.

6. The elementary group was again broken into
sub-groups consisting of Grades 1 and 2,.3 and 4,
and 5 and 6 for demonstrations of the use of the

B
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Aruitoxt provided by Eic:

L

SRA Kit materials that would be made available to’

]

them. These demonstration-discussion groups were .
again led by members of the Carerr Awareness ! -
Committee. )

‘s

7. On~» of the regurring questions throughout
the elementary teacheg group discussions was the
availability of supplementary funds for explora-

field trips and classroom project materials.
The project director's response to this was always
negative. Since this was to be an implementive
one-year pilot project’, the 1ntroduct10n of addi-
tional funds f.r these purposes would set up a

false operational basis and lead to false successes N

that could not be repeated once the project funds:
were dropped. The teachers and cliildren for the

‘current year would be raised to a false high, only |

to be severely dropped in the following year on | .
return to normal operating budget. It would be

up to the teachers to work these matters out with
their normal operating fur.ds and creative ingenu ty.
This was a difficult concept to put across. Many

of the teachers felt that they could not accomplish
the .desired results without addéd fipancial assis-
tance. Even when it was pointed ouf that this was

not a one~year project but rather the start of a .
12-year process without the prospect of continuing
operational fundlng, a.pumber of teachers felt they
had little chance for success on that basis.

.

g

During the second’éemester of the implementa-
tion year, this question arose again many .times from

a number of teachers who felt the project monies .
might be better spent by merely parceling it out
among the teachers _for their own diSpnsition. They
felt that the worKshops had not baeﬁ*of Justiflable
financial value, and the monies could ‘Have been

better spent at the individual teacher's discretion. i
It was observed and pointed out, however, that these

very teacheis who were complalnlng about the misuse
of money for workshops instead of classroom use were,
in fact, fulfilling the aims of career education in
their classrooms without those extra classroom monies,
purely as a result of the sensitization received from
the workshops, and the .project materials furnished to
them. As an observation on the personality reactions
of teachers as distinctly human beings convinced of
their own opinions, this small segment of demanding
teachers were still unable to understand that they
were successfully performing projected aims from

the bases of their individual sensitization to the
need as given to them in the.workshops. )

" F
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f : h Jh. In additbn to the above-shown common elements
) of all the workshops, both the Junior and Senior ngh
School Workshops also included:
) 1) A description of the nevly established elec~
* tive classes in career education, each’ pre-

sented by the teachers of those classes.

. 2) A description of the rationale, procedures,
and logistics of the Group Guidance sessions
to be %onducted by the counselors, presented

by the'Senior Counselor of each school.

g. As a state’ pilot project it is also to be noted .
that 26 guests registered for various sessions from various :
S B . school districts throughout the state. There was no charge

, for their attendance, and sufficient extra teacher guides
\ , . were available for them to take back to their own school
districts.

.1. Survey reaction forms (anonymous) givén to all ‘ ‘
participants at the close of-their individual workshops
indicated approximately 607 completely in favor of imple~ :
menting career education, 357 partially in favor, and 5% : =

Yo, - - negative, The exact breakout of each workshop is shown ;
S in the quarterly report pertaining to that period.

o
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RESULTS AND ACCOMPLISHMENTS OF THE PROJECT :

A. The TAOSCORE Model of Careers Oriented Relevant Edubatlon
proposed for fulfillment of the four career life roles of occupa—
tion, family, leisute, and community. ; ‘

B. The Twelve-year Career Education Process Model as a less
abstract statement of. implementation of Career Ediucation in Taos.

C. The three comvrehensxve WOrkshop Teacber Guides descrlbed NN
in ITI. D. 10. and 11. above. 1 K

D. The first-draft, field testing text of the Curriculum—
Careers Integration Teachers Guides for all six elementary
grades across the four primary currjculum areas. |

|

E. The counselor's workshop resolutlon of the establishment

of the basic 'goal of developing within each student a "self—

determined, realistic dec1s1on—maxing ability.' /

th,

F. Subjective pre- and post test instruments for all elemen— 3
tary students. - '

l

l
G. The Peer-Tutor Language Arts step-by-step process’of
ptilizing slow readers of the upper grades to help themselves
through helping slow readers of the lower grades.

MWM
L

H

l

H. A ore-year elective Career Exploratlon Course 1n the
Taos Junior High School.-'.This will be revised next year to a
nine-week segment to be giVven to all ninth graders as part of
the requlred Civics Course. . ;

I. A one-semester elective Career Development Course in the
Senior High School. This will be revised next year to la nine-week .
segment to be given all eleventh graders as part of the requlred /
U. S. History Course. i /

= -t
¢ o

J. Three Library Career Cluster Fictron/BiographWIIndiees, ///
for the three school levels, for use in supplemental reading
as31gnments for empathetic occupation and career learning

experlences . / /

h
i

K. Group Guidance Programs for 100% of the secondary school /
students conducted by the guidance counselors. These are expectéd
to be replaced next year by the in-depth career education courses
described in H..'and I. above.

|

L. A cooperative work-study program for 65 out of the 125
high school students who leave school during the school day for |
on-the-job work-study. This is approximately 177 of the student
body. . . '




\ Y ’ . /
</
' . M. The startup establishment of a placement service for

graduat&ng or dropout students. Approximately 807 of the:
existing stg@ents wexe placed at the close of the project. .

. . N.. Sufficient teacher sensitization to yield partial -
: ’ fusion of various aspects of career education to at least
. 90% of the general elementary and academic secondary classes.

. . 0. . A sustaining positive attitude toward the value and
benefits of career education to assure its continueds imple-
“nentation throughout the school system.

) V. ’ EVALUATION T
} €
1 See Dr. James Hale's Evaluatidn Report attached.

-
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CONCIUSIOWS IMPLICATTONS, AND RECOMMENDATIONS |

Many observed conclusions are discussed in the above Part .
I1I, holever, the following peints stand out as conclusions' with
their future implications-and recommended needs to sustain and .
strengthen the broad structure of career education that has been

establlshed ‘ ;

N < ~
.

'é. Sensitization to the Need

The success of the project is considered primarily
due to recognition that the teachefs are the only ‘individuals )
who can accomplish career education, and they must be allowed =
to do !t in their own way, e.g., from the individualized ap- :
proach of  each teacher's unique background of living and
exposure to the world of work. The objectives of career
education cannot be achieved solely by mandate, or by stat-
ing that all teachers shall follow a single established
method: The most important factor in achieving this was
the deliberate semsitization of the teachers to the need. .
Even though some ‘teachers were not at all convinced of. the . =
need for career ecducation at the close of the workshops, ’ .
the fact that they began slanting their approach to the
fulfillment of career education indicates at least a sub-

- liminal sensitization that proved almost as effective as_
deliberate enthusiasm for the objectives. -

B. The Library Career Cluster Reference Index f

1. Despite the logic set up for the use of career- =
oriented fiction, biography, and autobiography, the
school librarlans indicated that they had perceived

very little use of this source of émpathetic experience.
They reported a considerable number of students coming
b - in to request nonfiction bodks for specific careers
+ and occupatjons, which were, of course, cross-indexed
in the regular card catalogue. When they asked students
about the use of the index, the students responded that
their teachers had specified nonfiction books for
* factural data only. This appears to be an imdication
" that the teachers didinot respond to the logic of em-
pathetic experience exploration. The project director
uses the conditional form because eve.y teacher had
his own copy of the index and some of them might have
had their students refer’to the classroom list before
going to the library. The lack of specific record
keeping on this matter denies a pragmatic conclusion.
We are therefore left with the subjective conclusion
that teachers did not make much use of this list. -
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" in the rationale in Part III, even if the student was

29

-

2. On this-particular point the project director
is still convinced that a dramatic, empathetié exper-
jence that pulls the reader intoc projected involvement
with the occupation, is still our primary resource to
substitute hands-on,involvement activity. As stated

i

to experience hands-on in a comprehensive vocational

- education facility, or a few days on the actual job

in question, he would:still not have the full feel
for what it is actually like to hold such a job as a
full time, family supporting occupation.

It is especially difficult to understand
the teachers' attitudes on this since it is difficult
to find anyone with a college degree who hasn't been
caught up .at least once-in an exciting dramatic in-
volvement with a fictional character. Were the project
to continue, the director would continue to seek out
some manner to get this point across to the teachers.
At this point, the project director is considering
writing a course prospectus on the subject, and soli~
citing some college to include such a course in the
rapidly developing curriculum on career education.
The project director fully intends to write a papex
for publication on this subject.

1

C. The Placement Service

1. The rationale for changing the proposed manner
of implementing a high school placement service was‘con-
sidered sound by all who reviewed it. Yet the proposed
fulfillment did not take place. .

The implication here is that when' presenting
it to all concerned, the counselor to whom the job was
to be assigned nodded his head as a construct answer
without fully compiehending what was requested of him.
When he was relieved of his coaching duties, thereby
making the extra time available, nis pripcipal ap-
peared fully cognizant of the commitment being made.
The counselor was not loaded with extra duties to take
up the extra amor at of time available. The only con-
clusion is that «<inson's Law took effect to fill up
that relieved ti » with further ramifications of tradi-
tional counseling activities. ’

When it %Ecame apparent to the project director
tnat the job was not being followed through, it was al-
ready well into spring of the implemental year. The

E3
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- project director attempted to back-pedal into surveys
- of students yet to be placed. A total matrix list of
all seniors was prepared, the matrix being checkoff
= ~ columns’ of all potential options. As a credit to the
students, to the guidance counselors in fulfillment
of normal guidance methods (including the counselor
- in question), approximately 210 of the 260 students
were placed in some post graduate activity. This is
a rough 80% (note that we are not even able to accur-
ately complete our records on this point). It does
not come sufficiently close to the 100% mark to in
. any way satisfy the standards.of the project director.
For the intent of this proposal the placement center
was never .truly implemented. - , ;
/ . ) It will be noted that the cost transporta- . -
- - bility of this factor shows no charge: other than its- ]
percentage of the in-kind overhead involved. It does :
not include direct project administration overhead. . ]
P 2. It is strongly recommended for the forthcoming A
: . 1973-74 school year that a survey form of future plans
: be required (not requested but required) of every senior
in the month of September. The counselors are familiar -

with all the seniors. Those who are obviously college v A

: bound can be put to one side while they make thelr de-— Sy R
. of the counselors. Those who are not obviously headed in . ﬁ?ﬁ ’

a specific direction-should be scheduled for intervigws RN .

in the immediate future for comprehénsive testing and ¢ ¢ SN os

‘occupational exploration dialogues. Those who desire <,
‘to go on to vocational technical schools, if- their ap-

titudes so indicate, should submit applications early.

Such applicatioﬁs for schools not served by the lucal .

buses should also include exploration into financial and s
living contingencies. It was learned 'n May that a number

of unplaced students had submitted applications, or were

still planning to submit such applications, and were

vaguely hoping that some financial resource would make

itself available -- if they were accepted. It is a hard

job, requiring a compreuiiensive effort on the part of the

individual accepting it. It was this realization in the

early stages of the project that caused the project direc- ;

tor to seek out somecne who could give it sufficient time.
¢

cisions and submit their applicatiouns with the ak¥istance gﬁifﬁ~
1

W

D. Teacher Stipends for Carcer Education Activity
1. The matter of stipends for the participation :
. in summer workshops for teachers apd counselors during .
their summer vacation is a very ngcessary expenditure.

<
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Why else should a teacher give up his sumzer vacation,
or lose money on his summer job,  if he is not so recom-
pensed? The twélve-month:salary is merely a proration

of the nine-month work year. ;

The stipends were jﬁstifiable in Jpe same
manner for the secondary. teachers who put injtwo
weeks of their own time to prepare;for their new

. career education courses, and for ‘the work-study
coordinator who put in a month of his owd time to
solicit placement positions.

+

2. The matter of stipends of in-service
type activities such as the Career Awareness Com-
mittee, or the extra time expended in monitoring
the activities of the work-study students, is
questionable. Though the teachers involved volun~-
teered for the jobs, their attitudes were primarily-
based on "what should be do now?" Some of them
went out of their way to initiate activities and
act as liaison to the other teachers, but a large
percentage were merely there to put in their time
_at scheduled meetings for the stipends. The en-
thusiasm required of such positions was lacking.
In many instances they earned their stipends by
affording the project director the benefit of.
their consultative advice -~ but it stopped
there. .

E. The Cooperative Work-Study Program

4

This was a very successful component, utilizing«fﬁe
philosophy to have the participating employers pay half the

‘salary == not only to double the number of students who

could take part, but almost more importantly assuring the
training interest’ of the employer. Under the Part- H funds
used in the past, the employer merely took advantage of the

free labor. Under this use of the Part G funds, the em-

ployers first interviewed the students applying.for the posi-
tions, often declining several applicants before accepting
the right one. That was a good lesson in the world-of-work

in its own right.
. -

fe former Part H fund students were picked upﬂ

by the project to compensate for the lack of that fund, a
public service was performed and the students still gained

i
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a good deal of outside work employment even though -

it was not as comprehensive, g
2. The only critici<m the project director has fcr
this component was the prevalent attitude that a certain
student should be given /such a parttime job because
"he or his family needs/'the money." The project
director has much compassion for that type of situation,
.as doas the school admﬂn stration, and that is why just
as many students were/&orking parttime during early after- ' B
2 noon hours outside of /the work-study program as were
working within the work-study program. It is noted,
however, that considerable pressure was placed on Loth
the werk-study coordinator and the project directcr to T4
placc and'-pay studepts:who were not enrolled in the : :
required two-hour vocational education courses. This
is considered a syndrome of an economically depressed .
. community largely dependent upon federal project in- )
' comes. - The factor of a desired learning experience
was largely 1gn red by thése seeking such relief,

3. If Par G d H Funds are_not made avallable

for the work-study/progrem in the forthcoming schocl
yeayr, it is strongly recommended that the same employers -
be again approached If parttime work-study students f%
canno. be employed for half-pay, the successful exper- .
ience of this past year should make it of value for full
pay. Note that the project paid 80¢ per hour as one half

of the minimum wage law. The law does, however, except
teenage students from this requirement if a school learn-
ing situation®ds involved. Such employers would only

have te piy $1.00 per hour, or 25% more for the same Lene-
P fits. 1In the project director’'s talks to local ‘business-
men's civic groups,’this prospect was pointed out to them.
They are somewhat prépared for such a contingency. 1If

the work-study coordinator presumes that no funded support
means no work-study jobs, there will be none. If he goes
out and actively solicits then again (the basic survey was
already completed last summer and merely requlres updating),
it is estimated that the majority of last year's jobs will
still be available during the forthcoming school year.

This is a very vital point of community part1c1pat10n in

the schools, - .

S

" . “
Teacher " Achievement Dissemination vs. Fear of Evaluation

Ie)
5

.

! In addition to the Curriculum-Careers Integration Guides,
containing proposed elgmentary classroom activities to fulfill -
curriculum with career and self-awareness objectives, the project -
‘director expressed. a desire to collect any successful local teacher
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ideas in a dissemination format for the use of other
local teachers. The project director posed this to the
Career Awareness Committee, presuming that the ideas
would include the:innovating teacher's name in order. |
that: a) the director could seek any needed clarifica-
tion, perhaps even photographs, to make the information ~
more usable to other teachers; b) other teachers could
contact the innovating teacher for any further clarifica-
tion they might need; c¢) positive reinfdércement would be
automatically given to the innovating teacher among his
peers} and d) as an exemplary program we owed the rest

of the country the -dissemination of both the positive and
negative results of our work.

N

The logic was met with considerable negative
input from the majority and most vocal of the committee
members on two primary points: a) if teachers were asked .
to put their names on the proposed survey forms, they
would automatically consider it an -evaluative device;
and, b) if the ideas were internally published bearing
specific teachers' nanes, ‘there would be a tacit inference
that the rest of the teachers were not attempting any in-
novative ideas. ’

A compromise was finally made whereby a line would
be shown for a teacher's name if he so desired to include it,
but the name would not be asked for. Ag predicted by the
committee, many of the survey forms were returned without
names, or cooperating principals who collected the forms
would have to go after teachers who “never seemed to get
around to completing the forms," and many teachers noted
on their forms that if they didn't have so much of this
paperwork to perform they could pay more attention to
teaching (this type of reaction was so prevalent that the
director only tried four times to secure the completion
of such one-page forms). The teachers may well have been
objecting to completing these forms in addition to all the
cther paperwork they had, but they too often acted as
though the p;gject was asking for too much paperwork.

+

Despite the inclusion of notes and memos to the
contrary, one of which actually stated that this could not
be considered evaluative as there were no observable and
measurable objectives available on which to so evaluate,
a large percentage of the teachers appeared to complete
these forms with a feeling of resentment. Some of the
teachers who were known to be doing some of the most
innovative projects objected to this devicé._ Obviously,
many of-the teachers expressed no resentment whatsoever
and completed the forms in good grace.

s
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G. * The Curriculum-Careers fntagratien Guide

Tﬁi§ addition to the original proposal proved to be a
most worthwhile work. As the first field-testing draft, it
was well-written, original, and innovative. The author agreed
to furnish the manuscript two months ahead of the teachers'-
schedules, in four phases. The manuscript was received on
schiedule, but the backlog of work at the' state prirters’ office
generally made it available to the teachers just a few weeks
—prior to proposed usé. Many of the teachers culled it for sub-
stitutive ideas to their already existing lesson p.ans. Many
of the teachers ignored {t. Of those who ignored it, an oft-
‘cited defense mechanism was that the ideas just weren't ap-
plicable to che Taos Schools working environment. Other
teachers wzre perceptive enough to block the response of the
dissenters,pointing out that the activity objectives were
there to be utilizeg_yéFh any type of activity the teacher
might prefer to use. t+nce this is a national exemplary pro-
ject, the project director was finally forced to ask if they
-had ever utilized any textbook or guide personalized exclu-
sively for Taos. Every other textbook they use is designed.
for broad use, modified to their individual use.

-

e - 5

It is recommended that small in-service meetings} no
-larger than all the district teachers of a single elementary
grade level (9-11), be held for deliberate planning use of.
this work. It not only presents curriculum-correlated ideas
across the four primary subject arecs by grade level, but it
presents them in a growth development context proceeding from
one grade level to the next across the six grades. It is pre-
sumed, as the project director continually pointed out, that
each teacher would conduct-activities that would be compatible
with his own personal background. Every teacher must teach
from-the context of himself. Now that the work is complete
and in-hand, the above in-service training can take place.
As a mandated elementary school -activity this work furnished
the teacher with ready-made lesson plans to modify at will.

3
H. Secondary School Career Education Courses
4
It is a éredit to the foresight of the junior and senior
high schgol principals and their social studies department heads
that they are initiating nine-week segments of career education
in the 'ninth grade ciyics and the eleventh grade U. S. History
Courses. Some of the teachers involved feel rather parochial
about fulfillment of their academic responsibilities to the |
course subject matter. In so doing, they ignore the total lack
of course content objectives required to complete the subject
,matter. Their reactions are purely subjective. They ignore
the question of what the student is to do with the material
taught if he cannot cope with the outside world of living.
Some parents may react with thc same narrow perspective.

-

-
.
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-~ ‘It is recommended tha}>the‘€5 I, school adminlstration el
"mbove the principals give their strongdst © support to. the ful- = ,
fillment of these mini-courses. Sucﬁ;gugport is\ alréady posi- ) L
tive (as a credit to the upper administration), e project’
director only points out that the support should ways, be . =
positive and publicly v if necdssary. The achhévement of D

these courses, espec1ally\3n these early phases befoxe the ex- ’ .
posed elementary students move into the secondary lével, is
considered #f utmost importance to the students as the ultl—
mate concern of the project.

'

I. In-Service Meefings ‘

3
It is- recommeéggd that in addition to the general
school in-service méetings that always precede the schopl year,
a number of small céreer edacation in-service meetingsiﬁ
scheduled for attendance by teachers with parallel interest;
i.e.,. all teachers of a single elementary grade_level, and
all teachers of & single secondary school depgrtment. Some

.

"should be conducted by_the Director of Instruf€tion, some by

school principals, and some perhaps by department heads.
These should be small in attendance so that teachetr inter-
action can be encouraged. They should be encouraged to chal-
lenge where they don't understand or hold divergent views,

in order to achieve positive growth, If they are not en-
couraged to interact and argue with each other or the moder-
ator, if they are not truly participatory meetings, they will
revert to the deadly waste of time that results only in the. . :
construct nodding of heads in agreement with whatever the
moderator has ‘to say. Such meetings have only negative ef-
fect, rather than the positive effect for which the meeting
was called. It'is also pointed out®that a series of several
short meetings on single discussion topics is of far more
value (immediate and long-range), than one or two long meet-
ings that attempt to cover many subjects in a single session.

The following is a list of career education subjects
that should be so discussed in order to intensify their under-
stfnding and use: : -

1. Continuved sensitization to the need, and
understandlng of the longitudinal thrust across' .
grade and school levels. Fusion to the end of in- ~ . . -

- tensified relévance of all course subject matter. : ) -

2. Bring the matter of potential evaluation out '
into the open and encourdge free discussion to dis- -
pell the fears of punitive action toward the positive,
interchange of cooperative ideas. We can learn from
each other's mistakes as well ,as successes. -




, f:ll 3; Further re- explaln and discuss® the use of the a
Currlculum—Careers Integration Guide and encéourage its |
use as. des crlbed above. ] -

t
v . . , o @
4. TFreely discuss the use of innovative 1deas~in 3
the class. WHen teachers complain about the lack of
operation funds {there is pever -emough money), encour-, g
= age response from teachers who creatively overcoire “that
’ obstacle from their own inner resources (nof pefsonal
" monies but personal ingenuity). Let the creatlve A
teachers responge-block the lazy teachers, rathér than

) ‘ ' presenting 1deallst1c‘theory .

- " H
.
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5. Develop,a ful} understanding &f Jés value of
the Peer-Tutor Language Arts Program tégard the boot-
, strap remedial reading growth of the tutdc as well as
the peer. It is not only pf great benefit to the -
R student but to the teacher as-well, Such a prografh
: créates consideérable logistics problems in any learning
environment other than a totally open classroom school.-
But the poteptial benefits are so great that once an _
= enthusiasm is generated to secure thése béhefits, the -
) . teachers themselves can work out and make the léglsqics
. .~ Happen. -If the principals work it out on paper and try
3 ) . "to feorce it on the teachers, it will only meet with con-'
tinual resistance. If the teachers fully understand it
they will want'it of they want it enough, they will
- make it happen. Thls should be at least two sessions:‘
the first for understanding totally ignoring logistics;-
the second after\sufficient time has explred tdﬁﬁ}?bw -J;’[ oo

Y

the full implications to geherate, tp brainstorm the
possibilities to secure logistical implementation. b
\ 6. Encourage the fuller understanding ard possible
1mp11caE10ns for the stydent in the use of fiction re-
source medla, and @ndexed for the various libraries.
s ‘ Perhaps an enthusiastic English teacher could mbderate
this, utilizing examples of dramatic eppathy from a -
" broad knowledge' of available literature sources.

J.  Sustaining Direcéion of Careér Educatibn.

’ -

It is acknowledged that there are :no operational monies
for a full time director of career education. In order to keep
it from reverting to a casual ad hoc drift, however, one specific
administrative person should be given responsibility for outlining
his specific prograp of continuing emphasis and implementation.
If a specific schedule of in-service training, observation, ‘and
implementation is set up to be fulfilled within an acknowledged

’ o
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o ’
petrcentage of time commitment, the program will continue to
grow in value and accomplishment. ' It is recommended that
someone of the stature of the Director of Instruction be so
committed to this. It could well provide a sustaining focal

puint around which the ré‘gt of instructional direction could
*  be developed.
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-
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The purpose of this Fingl Evaluation Report is to provide the U.S. office
of Education, New Mexico's Vocational—Tgchnical and Adult Division of the fj
State Department of Educationm, and the Taos Municipal School District an inde-
pgndent educatiqnal audit of TAOSCORE. TAOSCORE was established in January,
1972 as Ne; Mexico's Career Education development, testing, and demonstration
project.

A.contract“to provide this independent educational audit was made on
February 26, 1973J during the last six-months of the project's operation.
Therefore, the audit is summative., A summative evaluation is at its best like
taking a series of snap-%hots or still-photos of a dynamic set Qéﬂact;yities
and an attempt to bring together those disconﬂected views into a representative.
interpretation of the activities and their consequence. Obviously, the danger
one Eiakq in this type of endeavor is that a siénificant scene or group .of
gcenes wiil not come within the evaluator's viewainder and tﬁus be omitted ;
from the final analysis. However, an attempt was made to auspicate that con-
cern in part, by soliciting feedback from the District and the Division relative
te evrors éf commission and/or omission made by thiaEvaluator,‘in the form of
an Interim Evaluation Report'. Information and assessment was subsequently
offered by the Project Director and in;luded in this final report.

The format of this report follows the suggestions given in U.S.0.E.'s

document "“Preparing Evaluation Reports: A Guide for Authors" (OE-10065) . The

. H‘“‘V‘r’au\ ,

e




. . ) evaluation design 1s a three-dimensional educational program audit matrix
developed by the Evaluator in 1968 for both summative and formative educational

prograa evaluations., OCnly the summative aspects of the matrix were used to

assess TAOSCORE.

P »

The Eveluator is indebted to Dr. Jerry Miller, Director of the Vocational
Division'e Research Coordinating Unit for his cooperation and assistance
throughout the evaluation. Mr. Orlando Ortiz, Superintendent of Schools, Taos
Municipal School District, made the evaluation team feel welcome during their

data gathering activities in the district .and further directed that the profes-

-

: sional staff of the school district cooperate fully with the Evaluator and his

Assoclates. Mr. Paul Shelford, Jr., Project Director of TAOSCORE cooperated

2 in an exceptionél manner butli by responding positively to requests for data and

by initiating suggestions and providing materials that he felt might assist the
process. Also, the evaluation team found teachers and principals to be most

cooperative in their responses to interview questions.

It was obvious to the evzluation team that many teachers, counscloxs,

and administrators like the career education thrusts being made and werc eager
té discuns their activities. However, there were also indications that in some

instances (he programmetic thrusts were merely superficial. Several reasons for
thet smeeningly tach of lnatlative oa the part of soae professional persounnel
wiil boe aitered. . ’ .

’

The Context and Prop:.aw sections of this report are rather brief. That

i

% s as 1t should be siuce this js a report of the educational cudit -- a summative

=
¥

evaluition. 7he Evaluation sections on Design and Processes are also brief,
. almost in outline form. The Findings section however, is rather extcensive in

{16 scope and some cjurents more punetrating in .their depth. Unlike a summary

O

ERIC
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report which only explains wh;}did~what-withfwhomﬁand—whcn, the gummative

-

-

evaluatiozdjurther attemptsg to dé\gﬁmine "to wHat effect”.

TAOSCORE, .1ike other curriciium development, testing, and demonstration
projects, was not structured as an experimental or quasi-experimental research
design. The thrust of TAOSCORE was not to initiate a discrete cu;?iculum
component and .to test student cognitive changes-relative thereto; but to confound
the current curriculum and instructional practiceé by integrating Career
Education curricﬁlar concepts and instructional strategies. ‘

Finally, this evalu:tion is not obligated‘tocassess the curriculum develop-
ment project initiated asa result pf gome early findings of TAOSCORE research

and ‘development activities. That activity did however affect this evaluation

and is mentioned as the need for clarity necegsitates. .
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SUMMARY

o

=

TAOSCORE was New Mexico's Career Educatiow development, testing, &d

!
demonstration project. The four project objectives were (1) to develop and

implement an .elementary school program designed to increase career awdreness,

(2) to impfbve guidance and counseling services at all grade levels with special
r

emphasis on career orientation and exploratory experiences for junior high school

students; (3) to provide job preparation in occupational areas for grades 10

through 12 with special emphasis on the utilization of work experiences and
cooperative education opportunities, and (4) to establish a placement service to
insure the placement of all existing students in a jbb, a post-secopdary-occupa-

tional program, or a baccalaureate program.

-

The project operated in tﬁe Taos Municipal Schocl District. Taos is a northern -

New Mexico city of approxiﬁaﬁély 11,000 residents. The median family income for

&

Taos County in 1971 was estimated at $3,117 with over 48 percent of the households
receiving incomes of less than $3,000. Professional employeas of the school

district are among the upper-income households. The primary industry in Taos is
tourism which contributes to seasonal high unemployment rates among a non-mobile
work force. The school district's 3,073 students in average daily membership are

ethnically distributed -similar to the total district pepulation -- 82 percent

s

Spanish surnamed, 4 bercent Indian and 14 percent Other.

The program objectives are more broad in scope than in depth. The elementary
§

component seemed to experience the most intense efforts with the results
assessed to range from high quality to superficial. Likewise, the guidante and

counseling component was found to be operating as intended at some schoels while

-




B almost inoperative at others. The secon&a;y program highlight was one career
education class -~ the results of a creative teacher. No impact of-fhe projeact
was determined upon the existing work-study program beyond student salaries.

The findings led to the recommendation that the program not be refunded B&
the State or Federal gover;ments. Several of tig initiatives gained by the
project were significant, but the marginal productivity to be gained during the
next two years seems best provided through "in—hguse“ §e;vices."A highly pro-
ductive investment could be made by the State and/or Federal gg?ernmehts in
the form of career education materials. The paucity of i;structional gupplies,
equipment and materials in the Taos Municipal School District was found to be
disfunctional for all insgéuctionéi programs, although TAOSCORE madeta
significant contributioq in that {egard. ’

Finally, tﬁé froject Director has done an excellent job of putting .

together some rather nebulous notions into a field testable model. His experience

and competence should not be lost to the Career Education thrusts. The model =

= .
* " s

.testing however; should be programmed over a three-year time period in three

distinct phasés addressed at one component(a school level being a component)‘

each year. A team of three persons with specialities in (1) planning, (2)

curriculum development, and (3) curriculum change strategies should be formed .
to makgrphqt test. These persgns should work six months ahead of implementation

-dates.
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CONTEXT

" Taos County . {

-

Taos County is located in northern.New Mexico bogaered by the Staze of .

3

Colorado on the north, Rio Arriba County on the west, Colfax Céunty on the .

east, and Mora County to the south. Bisected by the Rio Grande River, approxi=-

¥

mately 40 percent of mountainous Taos Count9 is in the Carson National Foré%t.

\ " . I
Located in the Sangre de Cristd Mountains, Taos Valley, Red River, and Sipapu

. - provide. excellent winter skiing while state and private campgrounds afford op-

portunities for cool summer camping\énd hiking in wilderness areas. For the

archeologist, amatuer or professional, the area around Tres Piedras.is marked
: N

with ancient Indian ruins while the Rio Grande Valley dates Spanish explorers

prior to the settlement of Jamestown Colony .

Taos County ranked 15th among the 32 countdies in tota? populatioh‘fo? 1970,

showing an increase of agproximately 10 percent for the decade betwzen 1960 and

1970. The 1972 population has been estimated to be about 18,000 persons (see

Table A, Figure 1). Only Rio Arriba County has more population than Taos County
when compared to bordering neighbors. However, Taos County households were esti-
mated to have had a median income of ‘only $3,117 which is less than one-half of

the State Average and only greater than Mora County when compared to it's neighbors.

Over 48 percent of the households in Taos County received less than $3,000

*

income for 1971. Again, only Mora County residénts; were found to be more impov-

Y

erished while only Colfax.County households show economic strength apprcaching

the State Average.




/

;\§,

-

. Table.A -- Population %nﬁéﬁédian Houéeﬂbld Income

Colfax

/
MEDIAN INCOME

=

)

- © ., POPULATION.
; COUNTY - fapo) -, PER HOUSEH®LD
. . . . R N o t,'). ] e
*, ‘Colfax' . 11.9 T 86,045 R
Mora 4.6 e, ten e 12,005 ¢ N
Rio Arriba L . {5.5 R "34784 .
TAOS : © 0. A8.2 VAR IS & I AP ;
Region Average . 15.1 ° ,'.';3_ ) f5‘~3,738“ \-“
) State . ) sl‘l,OBB.SZ(totalj_ 6,998 (Average)
, . . . - o
e l{ . j'. ,'(, N g . v e
Table B -- Income Distribution; Percent pf Houseliolds by *Income Level (1971)
’ - v * -~ ot . N: : '&- ' .
COUNTY A, B, C % o S E F-
. ot 1‘- . — . .
Colfax 24.4 16.7 25,0, _ 7 12.5 13.2 " 8.2 L :
Mora 64.5 18.2. 10,9 Y™ 3.1 2.2 1.1 , i,
Rio Arriba 42.5 17.7 *20.3 . 7.1° 7.7, G 8
TAOS 48.4 21.5 .17.4 5.3 397 - 3.5
State 20.4. % 14.0 2317 -+ 13190 16.6 -, .12.0 3.
b' ¢ i Y 3 : “
A=0-2,99 - - D = 8,000 ="9,999 E
B = 3,000 - 4,999 E = 10,000 - 14,999
C = 5,000 - 7,999 F 5 15,000 - over
Data‘Source} Sales Madagement, July 10, 1972 v
- .
. ( Z -

‘;.'. 1

"Figure 1 -- TAOS and Ne.ghboring Néw Mexico Counties
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The‘economy of Taos County is based primarily in the service industries
catering to ncth sgmmer and winter tourism. The 1972 civilian work-forée was
estimated ! by The University of New Mexico's Bureau of Business Research to
be 5;727. It was further estimated tnat 11.9percent of those persons werc
unefployed. Although the county ranks -11th ameng the state's 32 counties in
irrigated croplan”, less than 310 ECFSOHS were employed in agricultural
activities on an estimated 41,000 acres of farmland. Government cmployees,
éspecially the school's, are among the highest income households in Taos County.

o " Taos Municipal School District 14

The City of Taos is the largest municipality in Taos County and is the
county-seat-of-government. Approximately ks - rcent of the county pcpulation
is l;cated in the city and about 60 percent of the county population lives in
the school district. Approximately ¢~ percent of’lhe schooi district population

is Spanish surnamed, 4 percent Indian, and 1k percent represent other racial
grouﬁs. The city enjoys a long history of resident artists; painters, sculptors,
and writers have, since the turn of the century, found the quiet, simpleflife of
Taos' tri-culture to provide an atmosphere conducive to the%r creative work.
The Taos Municipal’ School District(s student population in fiscal year 1972
was less than one-nhalf of 1,percent greater than fiscal ygar 1271, The 3,073
stuaents in average daily membership (ADH). were Houscd in 5 elementary schools,
1 junior hugh school and 1 senior high school. Th~ student populations were
estimated by the U. S. 0;f|ce of Education's Office of Civil Rights to be about

"Lke same cthric distribution as the school district' total population. The

teacher populations however, were estimated by that authority to be 67.0 percent
1

NEV MEX1CO BUSINESS, v. 26 (January/Februs y, :373). Telephone information B.B.R.

. ‘ . Pt
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Spanish surnamed (compared to 82 percent students),.0.0 percent Indian (compared

to 4.6 percent students), and 33.0 percent Other (co pared to 13.4 percent

students). State-wide, New Mexico public éle@entéry and secondary students

are about 38.9 percent Spunish surnamed, 6.8 percent Indian, 3.0 percent

Negro and 51.3 percent other racial grcups.

4 Finge 2 illustrates the location of the Taos Municipal School District

and’bordering school dfst;icts. Table C of Figure 2 compares the enrollments .

1 and revenues of the selected regiona] schocl districts for fiscal 1972. The

_~~Taos School District is second ;nly to Espanola in having the least total dollars
per pupil available fo; operational purposes. lSiSce the,state's,capital outlay
assistance program was first initiated for 1972-73 and because of the low pro-
perty leue in the school district, the general condition of school facilities
ranges from gcod to bad. THe senicr high school i> a modern, well equipped
plant and there are some mbde;n buildings at elementary sites; yet “the junior
high school and e]ementa;y buildings housing the‘)argest number of stuaents
are from another era. The comﬁunity seems to have done well with the limited
resources available, only through a state support progf;m will needed moderéf\\\
ization of facilities be fully realized. Finally, like other New Mexico school

districts, Taos Municipal School District is highly dependent upon the state

- for educational ‘revenue, and until state revenue is distributed on a program-need

[V ——

basis rather than a per pupil basis impoverished school districts like Tacs have

little prospect for curriculum reform both in scope and in depth.




10

«<Penaséo
Table C -- Enrollment and School District Revenue

SCHOOL ENRQLLMENT LOCAL-~ -REVENUE PER PUPIL BY SOURCE-

DISTRICT 1971-72ADM  COUNTY STATE FEDERAL TOTAL  °
Cimarron 461 $124 $642 $4 $770
Espafola 6,089 bt 527 59 630
Mora 1,126 . 61 688 24 773 ) 3
‘0jo Caliente 642 108 . 652 32 792

- Penasco 856 68 793 . 72 933

Questa 1,053 129 560 14 703
TAOS "3,073 " 97 530 51 678
Région Average 1,500 90 . 642 37 769
State 277,596 "$209 §520 $145 $ 874 N |

L . i

Figure 2 -- TAOS anu Neidghboring School Districts
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S5pecial Factors

§ N\

The unemployment rate of 6.1 percent cited earlier is somewhat misleading

in that most employment stations in Taos are service related océupations. There-
fore, the seasonal admustments in employment’are quite substantial by creating
conditions of high unemployment for a significant percent of the work force
during the late Fall and Spring seasons. An unscheduled interview with a Taos
youth dressed in Navy uniform'on a San Francisco hound airline probagly best
typlifies the feelings of many young people. ‘He said, ;I don'g have any

training (meaning vocational) and even if I did there are no jobs in Taos."

The State Department of Education has estimated that 70" percent of the

= *

gigh school graduates do not seek additional training, The school district,
administratdon has, in recent years, successfully developed a shared-time ‘pro-
gram for high school seniors in which they are bussed ‘to the El Rito Area -
Vocational Schogl for special training on a parL -time basis while comgletigg\

their high school studies. Recent efforts have also 1ncluded a few llth grade

L
students. Also, the Work-Study program is very popular amgng students at
Taos High School and the C ordinator of that p%ogram reported during an inter-

7
{

view that #ore students could be employed on a part-time basis. The cooperation

[
-t

of the school faculty to adjust individual student's academic schedule to ac-
commodate the student'S pa;t -time work schedule has become a matter of form.
There 1is no contraﬁictioy in the large number of part-time émployment
opportunities for'sthdents and the high unemployment rate in tﬂe county. Many
adults in°'Taos are underemployed due in part éo seasonal adjustments in the
service Industries and further attested by the fact that over 48 percent of

the households have “incomes of less than $3,000 per year. Therefore, the

-

!
{v
oL
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Vocational Division of the State Departmen? of Education saw this demonstration,
testing, and development site for Career Education_gs one which would énable
students to gain a wider perspective about vocations, including training
requirements,‘experiences, and mobility patterns found among the various
occupations. TAOSCORE is a new Career Education demonstration project. -
‘Finally, there was ge;eral cormmunity support fof the TAOSCORE project objectives.
The community ii%acutely aware of it's poverty conditions and the employment and ’
vocational tralining needs of it’s youth, Howéver, it was felti oy some in the
community %hat a member of the community should be appointed td the position of
Project Director. On.the other hand, the Vocational Division of the State

Department of Education did not find among the community applicants a pefson

who, in their opinion; could implement and operationaldze the project objectives.

. '

Therefore, the Division 8e1e$te9 an "outsider" for the position of Project
Director causing some consternition among some éembers of the communtiy. Yet,
even under those politically adverse conditions, the school district .dminis-
tration was resolute in it's support of the Project Director and his management-
competence and dedication to youth soon won the respect of many who were

initially critical of his selection.
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PROGRAM

Objectives

TAOSCORE was designed to operationalize four specific thrusts of Career

Education as a demonstration apd tesfing model for New Mexico. The thrusts were
f" .

 identified in the program porposal as intentione:
(1) to develop and implement an elementary gchool program ' pot
designed to increase career awareness; -

(2) to improve guidance and counseling services at all grade
,levels with special emphasis on career orientation and
exploratory experiences for junior high students;

(3) to provide job preparation in occupational areas for grades (
10 through 12 with special emphasis on the utilization of work
experiences and cooperative educational opportunities; and

! 2

(4) to establish a placement service te insure the-p}acemeﬂfxof all
existing students in a job, a post-secondary occupational pro-
gram, or a baccalaureate program.

The scope of work was divided into four components -~ Elementary School

"Q

Component, Guidance and Counseliﬂg Component, Programs at Grdde Levels 10 through
12, and Placement Component. Each of the comQPnents wag designed to operationalize
three or more general and/or specific activities to meet tpe proposed program-
matic objectives. Those expressed specifications for each of the gomponents are
given below as program dimensiomns. Ail components of the project were to be de-
signed in a manner such that emphasis would be given to careful measurement oé
student outcomes in relation to the treatments attempted and to provide revisions
where indicated. It was further declared that speicalists from the S:ate Resaargh

Coordinating Unit (RCU) would grovide assistance as needed to develop assessment |

techr.lques and program procedures to assurc quality control. Finally, the project




activities were intended to cut across all e?ucétional experiences of students.
The duration of the demonstration and testing ptoject was for the 18 months

¥

* .period from January 1, 1972 to June 30, 1973. i

- . , Dimensions

o The general hﬁd/or specific activities mentioneﬁ in the projert proposal
designed to meet the four thrusts are as follows:

El2mentary Comtonent

1. Hire Career Awareness. Coordinator January 1, 1972.
2. FEarly 1972 will:

(a) search research-related literature on career education,

(b) identify ongoing elementary career education projects,

(c) identify promising approaches, techniques and materials,

(d) 'select committee of 6 teachers; one from each grade level

© (1-6), and ) - .

(e) committee in (d) to: 3
(1) develop curriculum revisions to incorporate career

& awareness in elementary grades, ) -
(2) experiment (Spring '72) with a vaniety of techniques
.. and materials, and '
(3) work full-time (July '72) to structure complete
-, _ career education program (K-6). o

3. Hold in-service workshop for elementary teachers devoted to career
education (Aug '72).. Presentations to include specific techniques to

be dgid at each grade level during September, October and November .’

2

k', Provide in-service assistance as needed to train teachers.
5. Provide for pericdical in-service workshops for teacher training.

6. All flve elementary schools will operate a career eéucation program

during the '72-'73 school year.

N R Y
7. Prc and post tests will be used to assess the effectiveness of various

trcatments in terms of student outcomes.

Analysis of outcomes wil)l be made at the end of the school year and

recomnendations made for revisions and refinements in subsequent years.

4

3
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Guidance and Counseling Component

i.

August 1972 -- part-time counselor will be émployed for service fat

the elementary shcoo!l level,

During August 1972 all Counselors of the schoal district will be provided

3 weeks of intensive training to include:

(a) , familiarization with career development theory,
(b) opportunigies to explore the world of work and to gain apprecia-
tion for the dignity of work at whatever -level, and
* (¢) orientation to responsibility of school to place students
in job, post-secondary training, or baccalaureate programs.

The in-service activities (including #2 above) are to be planned and

bperated with assistance from the State Department of Educatlon ‘and

University of New Mexico consultants.

During the 1972-73 school year counselors will carry-on complete and
articulated ﬁodel’prograﬁ of guidance and counseling at all grude levels

(K-12). Model characteristics include:

(a) based on systems concepts -- evaluation and change processes
in education,

(b) defined guidance® criteria in terms of student behavior
objectives,

(c) stress program objectives which are possible within resources
of participating schools, and ’

(d) provide corrective feedback based on evaluation of a?h¢€§ements
of the program. /

At the end of 1972-73 schoo! year results will be anal&ékd and recommen-

dations made for revisions and refinements.




Grades 10-12 Péggram Component

1. August 1972 -~ Director and Work Study Coordinator will locate employment . <5
. stations for students enrolled in vocational-work-experience or cooperative
programs. " (Criteria: 1 hour related classroom exper!énce and 1/2 . K
! ) " school-day for employment.) - ’

2. Hold 3-days in-service programs, planned and operated by Director and

S.D.E. staff to involve:

(a) community business persons, and
(b) high school staff.

r
A

3. Model .
1. Objectives ' o .
(a) 100% employment
(b) career identification
(¢) community involvement

2. Evaluation -

3. Feedback ¥

L. Revisions and Refinement
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Placement Component

1.

2.

Establish placepent services at the senior high school. %§%§‘

- Placement officer (Project Director) to:

(a) work with counselors, cooperative education coordinators,
vocational teachers and Employment Security Agency.

.” Survey local employers (January - June) for employment of part-time,

drop-outs and graduates.
To'maintain a current file of job opportunities.
In June 1972 efforts will be made to insure placement of graduates In

jobs or further education programs.

. "Assist students wanting summer work.

{
Refine procedures (based upon experience) for 1972-73 school year.

Based upon experience and follow-through information, recommendations

L

for revisions and improvements in ongoing education programs will be made.

\




Personnel

Under the supervision of the State Director of Vocational Education, the

Research Coordinating Unit was respousible for the project administration. Since
the starting date of the project on January 1, i972, Hilda Majors resigned a§
Director of the Research Coordinating Unit and was succeeded by Jerry Miller

in that position. Also, Dick Harmeson resigned as Assistant Director;of the

RCU and was succeeded by Roger Laboda. Since-August 1972 Mr. Miller and

Mr. Laboda have had primary administrative, resbonsibility for the project at
the state level. - ,

“The on-site Project Director was Mr. Paul Shelford, Jr. Although not a
resident of Taos or a member of the Taos Municipal School District staff prior
to accepting the position, Mr. Shelford is a long-term resident'of the State
of New Mexico having spent most of the previousl20 years in metropolitan
Albuquerque, 130 miles scuth of Taos. The Project Director 1ived in the Taos
community tgrgcghout t?e duration of the project. Mr. Shelford brought con-

v , gsiderable experience to the project in the areas of program development, pro-

gram articulation, and program management. 5
‘ ¥
The project's on-site Secretary was the wife of the Taos Elcmentary School

principal., Her knowledge of the community and the school district’s operating

1
procedures was a valuable asset in getting the project activities initiated

smoothly. Other project-related personnel will be identified as their roles

g

related to each of the program components.




Sy

Budget

The pages that follow are copies ‘of the proposed budget submitted with the
project proposal on October 15, 1971. Responsibil}ty for the\fiscal control of
this project rested jointly with the State Department of Education's Vocational
Technical\& Adult Division and the Taos Municipal School District. The on-site
Project Director administered the budget. Fiscal audit is the respbpsibility
of the‘State government's Department of Finance and Administration for both

the Division and the District.

-

The Project Director noted during Qn interview that thgre was some initial
confusi;n about whether the project funds should be co—mingled with the District's -
general operational funds (State Chief of Public School Finance's position) or
kept separate and accountc@ apart'from the District's general fund accounting
(Project Direcégr's position). The latter position prevailed.

The primary interest of this report in the fiscal affa¥rs of the Eroject
is 1imi§ed to what extent provisions have been made to a%g the cost dimension
to the "transportabilit&" requirement expressed in the project propégal. That

finding is reported in the Evaluation section of this report along with other

findings relative to the budgeting of the project.
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EVALUATIOR

Evaluation Design

The evaluation design was developed by the Evaluator tased upon his past

experiences in‘p:ogram_evaluation. The three d;mension audit matrix prpposed
on January 9, 1972 was developed by the evaluator in 1968 and has been utilized’
< successfufly in a variety of educational program assessments. |
The eﬂeluator appliéd the audit-matrix to the program proposal and co the
July 25, 19;% mem;;anigmzfrom Sidney High which identified several evaluative
dimensions_ré@uired fg; all caree~ education projects. The results of the
evaluator's a$§§YSiS of those do E?ents produced the Career Education Program

Audit submitted\on January 9, 1972. Acceptance by the District, the Division

P

and the U.S. Off%ce of Education established the program audit matrix as the %
evaluation design for assessing TAOSCOﬁE

Following notification that the design had been approved by the three
parties (Diﬂtriét Division, U.5.0.E.), the evaluator submitted to the Project
Director a four-page analysis of the proposed program components. fhat "wo:kingé
paper™ identified approximately 40 elements about which the evaluator would be
seeking information to aesess the proééam components.

The educational prograp audit—paérix 18 an evaluation design copceppualized

to assess three dimensions 9f research and development projects. The assessment’

dimensions are: (1) program objectives, (2) program components, and (s) program

’Bperations. The audit-matrix utilized for assessing TAOSCORE is presented as

Figurc 3 and each of the assessment elements 1s classified under;Fach dimension.

e
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Program Operation Assessment

(a) Effectiveness of Administration
{b) Supervision °
(¢) Organization o
' (d) Materials

(e) Strategies

éf) Changes in %tudents behavior

(g) Changes in gshool district

Y

Program Components Assessment

Each of the four TAOSCORE program Eomponents specify three or more activity

here  The audit iskdesignea such that information be developed for each element

elements to be accomplished.. Specification of those elements was presented

earlier n this report under the heading of 'progrim' and will not be repeated

to determine the extent to which each was accomplished and that a qualitative

judgment be reported, Qualitative-judgmenis are formed by overlayiug information
{

acquired relative to the program operations elements with information acquired

PN

about a specific program elcment. ' . ;

v

i
|
]
|
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v

Program Objectives Assessment

The program operations assessment and the program components assessment

are overlayed against the program objectives which include:
G - L v
(1) ~ to develop amd implement an elementary school program designed

to increase career awareness;

(2) to improve guidance and counseling services at all grade levels
with special emphasis pficareer orientation and exploratory
_experiences for junior high students; '

‘ (3) to provide job preparation in occupational areas for grades 10
through 12 with special emphasis on the utilization of work
experdences and cooperative educational opportunities; and

(4) to establish a placement service to insure the placement of all
existing students in a job, a post-secondary occupational pro- «
gram, or a baccalaureate program.

. Each of the ‘program components relates to one or more of the program .

N v

objectives; therefore, by bringing information from the program components and
from the proéram operations to intersect with the program objectives, plus
other audit assessments, the program objectives are thereby quaAtitatively and
qualitatively assessed. The presentation.format of all assessments will be -

such that the program objectives become the evaluation focus.

Other Audit Dimensions oA e

Other audit dimensions include bringing information to bear upon:,

(1) extent to which the three parties of the contract met ﬁheir!obligations.

(2) accuracy and quality of documentation relatiﬁé to program methods
and management.

.

(3) impact of program personnel upon professional staff of the school

district.

(4) provisiaons made by project management for meeting transportability

v

requirement of the projects research and development efforts.




#

F o The Process

{ .

g : The Career Education Program Audit Matrix was epplied to the Divigion's
. "letter of assurance" dated October 15, 1971. That letter established Taos

i 3
Municipal School District as New Mexico's demonstration, testing and development

|
l
f site and further established the program objectives and operational specifica-
V

B

5 tions for the project.
, , 5

The Project Director was provided the Evaluator's analysis of the Program
Components aad was asked to o?}er\}nformation relative to the more than 40 items

identified. The Project Direé:g;,énd the Evaluator againimet to establish mutual'a
.- ¥
understanding of the items and the kinds of- information that was being sought.

Subsequent 'to that meeting the Project Director provided a detailed summary of

3

exceptions to the proposed Program Component Assessment. In each exception he
provided both authorization and/or rationale. Further, he began providing the
the Evaluator with Quarterly reports, concept papers, development materials and
qther information relative to project activities. ~ .
Arrangements were made for the‘Evéluator and his Associates to visit the
‘Taos School District fo; the explicit purpose of interviewing teachers and other
d}strict staff .members, gatﬁering pre-test dr.a and obtaining copies of meeting

——— —— — _ragenda, memordnda, and other in-house documents. Analysis of those data and

docunments was made. Post test data were later received from ghe elementary
/f schools and the senior high school. The junicr high §chool counselbrs did not

give a post-assessment instrument despite the plans to do so, and despite intenL{ons

expressed by ihe counselors to the Evaiuator and his Associates that they would

provide the post-assessment data.

- -

Weather prohibited interviews with three teachers and the principal of

7

- Faat
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‘one clementary school. At the request of the Project Director, the principal
selected three teachers for a mail questionnaire and those instruments were

sent to the principal and the teachers home -addresses. Therefore, each
principal and ;ne or more teachers at each’level (1-2, 3-4, 5-6, junior high,
genior high) ;f each school site were interviewed by the Evaluator and/or his /

A

Associates. A opeqrended sgmi—séructured intetview questionnaire was developed

and utilized for each program componenE‘ Junior hiﬁzlzéhool and senior high
school counselodrs, the distri;t Superintenden; and woxk-study coordinator Were
also intérviewed[‘(bpies of the Evaluator's gquesticnnaires are provided in
the Appendiceé to this report.

The Evaluator provided the Division and the District an Interim Evaluation
Report. The purpose of that report was to éstabliéh a communication link between
the Evaluator, the District and the Division relative to the activities of the .
Evaluator. ?herefore, that document wgs’viewed as a "working paper" that would
eventJally lead to this fprmal evaluation veport. Neither the District nor the
Division was required by, ccntract to provide each oth;r or the U.S. Office of

Education with an Interim Evaluation Report, only the Evaluator's Final Report;
y

the Evaluator established this communication strategy.

» -

That report was divided into four major dimensions. They incluged: (1) the
evaluation design, (2) a review of the ev§1uation activities and data collected,
p ¢3) a prelimipary pragram assessment;and additional data ;eeds, and (4) proposed
outline of the Final Evaluation Report. ‘
The Evaluator and his Associates have reviewed all quarterly reports produced

by the project; content analyzed all interview reports and other ficld-notes

made during the visit to the schcol district; revieyed all agenda, memoranda




and working papers provided by the Project Director; made analyses of the

elementa-y school pre~ausessnent and post-z.sesement data; made analyses of

.

»,

the junior high school pre-assessment data (post-assessment data not provided);

.

and, made analyses of the senior high school pre-assessment and post-assessment

data. 1t is upon those data bascs that this report was developed.

The Findings

The following pages present the findings of thepgwaluator and his Associates.

lnformifigzigglating to each of the four objectives will be presented and other
- \

assessment elements will then follow.

Elementary Components

.

Iy

OBJFCTIVE 1 -- to develop and implement an elementary school program
designed to increase career awareness.

Contracted activitics specified in the project proposal.

1) Hire Career Awareness Coordinator.
result -- Hired Mr. Paul Shelford, Jr.

(2) (a) Will search rcsearch-related literature on career education.

s

7
result -- first quarter ‘report so indicates (page 12), materials noted

.
& ~

b§ Evaluator in Project Director's office indicates materials
b= .

. were gathered.
. (b) Will identif§ ongoing elementary career eddcation projects.
result ~- quarterly reborts so indicate. First quarter report lists six
cit;es visited during February 1@72, {or Lﬁe express purpose of

- this activity. Also, other guarterly reports identify other «

visitg and communications. 1t is evident to the Evaluator that

the Springfield Oregon Career iducation Project was the most

ERIC | -

Aruitoxt provided by Eic:




32

impressive to the TAOSCORE Director since many of the activities,
matecials and strategies seem to be adapted from that project.

h (¢) Will identify promising approaches, techniques and materials.

“«

%
. -

result -—- evidence of eclecticism exists in quarterly reports number 1 and

T

number 2, espccially as relates to the Oregon project.

-

(d) Will select committee of 6 teachers; one {rom each grade level (1-6).

»

result -— Carecer Awareness Committce composed of one teacher representative
| i

b from each of the five elementary schools, plus the two elementary

El

counselors ( one is 1/2 time project supported), two principals,

. and the Project Director.
(e) Committee in (d) above to: ) .
} (1) develop curriculum revisjons to incorporate carcer awareness in
,/ ' = .
elementary grades. ooy )
result -— the committee did not take charge of curriculum revisions because

no stated clementary curriculum existed in the school district.

A

, However, through assistance from the Research Coordin%?ing Unit,
a professional text writer was employed to develop a Curriculum -
Careers Integrative Matrix for the Taos Schools. ' That activity

;} ) was later expanded to include elementary teacher'g guides for

‘ . Carcer Education, -

’ (2) experiment (Spring 72) with a variety of techniques and materials.

¥

result -~ marginal during Sﬁring, 1972. Committee's Lime spent trying to

define Career Education, Above materials became focus during

Fall 1972, coupled with materials purchased and leased from

. -

conmercial sources,

ERIC
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*

. (3) work full-time (July, 1972) to structure complete «fareer Education
Program (i~b6).

result -- due to budget restriction and summer commitments of staff, time

was.adjusted to first two weeks of June. June was spent preparing

- N

for, fdll-faculty 3 day wo}kshop in August.
(3) %told in-service workshop for elementary téachcrs devogcd to €Carcer Education
. v
(August , 1972). Presentations ta include specific techniques to be used //
at each gggdc level during September, October, and November.

/ result —- Workshop held. Specific training not'given. In-service craining
given duri~g October and November for uses of SRA and Britannica
materials..

(4) Provide intservice %§sistance as needed to train teachers.
result -- marginél. 100 tbéchers is a long way to spread one man's time
on such an intense undertaking. It is obvious from the interviews
.o with teachers that they would have liked more coordination of
activities. However, that was interpreted in most cases to mean
more of the cbordinator in their classrooms. Impossible,
(5) Provide for peFiodical in~-service workshops for teacher training.
results -- some in-service sessions held; not periodically scheduled.
(6) All five elementary schools will oﬁerate a Career Education Program
during the 1972;73 school.year. c
result —~‘h1gh1y variable as a function of individual teachers in individual
schools. Teachers recelved curriculum guides but intervicgs J
indicated tﬁat they were only marginally used (also see self report
data below). Most elementary teachers interviewed said they

N
limited their class discussions to jobs found in the Taos area.
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More will be said about this dimension of the elementary program
in the teacher-interview section. ’ ‘
(7) Pre and post tests will be used to assess the eﬁ;ec;iveness of various
" treatments in terﬁs of student outcomes.
result -—- pre and post assessmenqé’were made only relafive to the Sélf
Awareness, School Awareness, and Career Awareness inventories.
Individual or common tréatments, if evaluated, were not reported.
: .

Although the instruments are probably best used for guidance -

{instructional) some of the findings ‘are reported below.

Pre~-Post Inventories (Students)' . . -

Each level (1-2, 3-4, 5-6 and Special Education) of the elemen;arx schools

gave a student inventory during September 1972 and the same instruments vere ad-

ministered to students during May 1973. Teachers reported both the pre and post

Yesults of students' responses. Thos class summaries were then'ahalyzed by the
P €, -

*
“

evaluation team. Each question was compared for numerical ‘and percentage changes

from the pre-assessment to the post-assessment. Only changes in,response% to

’

~

questions cdﬁputed to be greater than 10 percent are reported.

Level I (grades 1 and 2)

-

Question v A, Iéacher asked: "How'maﬁy of you have a Job you do at home to

help?" . . i

10,2 percent mwore lst graders responded by raising their’éinde during the

pcst—assessment.,

u

.
Question VI While each lst grader .is drawing a career-related picture, di-
2 e .
rected by the teacher, the teacher was.requested to make and report certain

4

observationg.” ,

5

.

AT

e

N
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A. How many {(students) seem to be copying neighbors ideas? g

Teachers report 10.2 percent less copying during the pgﬁt~gasessment
C. How many students can 1nterpret thelir ideas about tﬁeir ca*eer verbally
+ {
e : i '

! t
Teachers report 11.5 perceﬁt more. studeats capable of verbally inter-

to you or the class?

.
¥

preting ddeas about their -career-drawing. 5
3 ¥

: e ’ 4
No. questions given to second graders had response%phanges greater than or
[ -
\

équal to 10 percent. Level I studentg surveyed: lst grade--243, 2nd grade~—209

- .
-

Level IT (grades 3 and 4)

’ Question I A. How much do you l{ke‘yourself?p

10.1 percent less.of the 3rd graders reported, "I can't read this."

C. How many friends do you have?

1 - L@

10.7 percent less of the 3rd graders reportéd "none".

Question III A. Do you like school?

16.0 percent -less of the 3rd graders repurted "yesy.

C. Write what kind of work your mother or father does. P

N

17.5 percent more 3rd graders could write their mother's and/ or’

& Ay

father's occupations. . -, “ L
' /
{
D. Do, you want to work when you grow-up? A

. -
= .

'16.8 percent more 3rd graders reported that "I can't readfthis."

’ .
/

Question IV B. Do you makg your bed? : -~

16.5 percent more 3rd graders reported "I can't read this."

\

C. De you hang up your clothes?
12.5 percent more 3rd graders reported "I can't read this."

Question V A, What kind of work do you want to do when you grow up?i

e

»
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) \\ . percent less wesponded "1 can't read this,", and 10.6 percent more

reported "1 don't know." .

Guestion ¥ B, How much school wiil you need for ,our iab?
LA A T AL .

14,5 pereens rove 3rd graders responded "more than high school™,
C. How much money will vour job make the first year?

10.4 .Ferceat nove 3rdigraders responded "about §S 000" while 1J.3 v
; ) 3
percent Jess reported "about $10,000". . /,/’ o

D. Write the hames of two kinds of office jobs. .
: . . . L
21.3 percent more 3rd graders did so dn the post-assessmeit’, and 25.4

' P ) " 2
percent less failed to respond., : ' ) .
e /_ g

’ E. Write‘che names of two kinds of forestry jobs, s g >

v

-

- 34 .4 pewvcent les: £ the 3rd graders failed to rQSpond'hhile 23.1

‘ ‘
: - _perc’nt more listed two kinds.
F. Write the names of two kinds of tourism jobs. ) .

28.8 pércent more 3rd graders jdentified two kinds on the post- .
agsessment and 12.7 percent more iduntified one kind.

: The foutth-graders resmonded differently (10.0 percent ox more) on the post-

B

arsessment instrument as follows: r? .

i
N

1{, 15.4 pe..ent luss reported liking =school. .

. -

111.C 16.7 percent ie.s reperted "I can't read -this". s - -
IV.C 15.8 percent wcrc reported that they "gometimes" hang-up their clothes: .

V.A  21.5 percent moxe reported "I don't know" to the question about what

’ ¥ind of work do they t2nt to do when they grow up.

' V.D 28,7 perceunt umoie reported two kinds of office jobs.

V.E 36.1 percent ruore reported two kinds of forestry jobs. g

V.F  36.1 percent more reported tworkinds of tor ism jobs,
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One couié{?onriude«that ail level 11 students (3rd and 4th graders) were

. L . N
more carecr awaré, at the end of the school term than . at the begioning, in at

least three occupational areas —— office, fovestry, and tourism. Respondents
- - +

included 168 third graders and 227 fourth graders,

¢

Level T1I (gradec § and 6) ' .

~

»

Question 1 4. How do you feel about yourself?

17,2 percent less of the Sth graders reported "I like myself most of

£
’
=

. 2
the time" on the post-assessment .

s B N . t
B. List all the things you do well, - ’ . 'S

15.2 percent uore of the Sth<§figsx§f;epchGd 4 things and 25.8 percent

.

more reported 5 things (the number of spaces uvailable). }
C. - How do you feel about other: people? , ) ‘ .

—

. 16,6 percent less 5th graders’ responded "I wish more people liked me,
. i ‘ .
because 1 like them." , e

Question IT This C‘egfion was designed so that part A would be answered

3

on the prc-asseslgenu and part B was to bé answered on the post-assessment (see

— R -
instrument in the Appendices). However:, directions were not followed by all

/

S5tk grad.rs -- some responded to both parts both times. The following conclusions

are drawn ffpm the rcsponse; to both parts A & B,
(1) About 55 percent of the 5th graders thought sché&l was "okay" in
September.
(2) About.26 percent of the 5th graders reported in May that 'they thought
eschool was "quite a bit better this year than other years!'.
(3) About 27 percent of the Sth graders reported in May that they thought
school was " a iiétle bit better than other ycars".

(4) Abour 33 percent of the 5th graders reported in May that tﬁey thought

school "is still a drag!"
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Question 111 Fifth grader etudent respopses for this question were very

s

curious. For some reas on, 25.5 percent less gtudcnts reported thelir father's
occupation and 17.4 percent less students'repor ed their mother'swoccupatiou on
the post—;ésessment. Yet, they were essentially Enchanged in their responses to
what they thought about their p;rent's occupaLLon;V It could be that students,
_hav#&g studied about various occupations, ncis sea é?eir parent;s occupations as
being .favorable (to list for others to know) but %eludtant to report tlem as

[

- : \
such, However, the evaluation team&lraws ro such copclusion, the teachers could

stals i

v 1

bétter Interpret the responses to these questions. ?o part D of this series of

questions, Sth.graders responding to the question 'Do you think scme kinds of jobs
: I

%§e§bétter than others?” 15.2 percent more reportedfghat “they are more respected"

and 25.8 percent more reported "they are lesstdangeréﬂsh.

bk

1
Question IV B. Do yon “u these!jobs (at home) without being reminded?
5 percent m ce 5th graders reported "ne@er" on the post-assessment.
. o ’ e ”
D. 15 percent-mere Sth graders reported knowirg of ways to earn mon.v

18.

outside the home in May th%n they did in geptember.
Question V 15,0 percent more Sth graders ’list«;o 4 ways to find a ‘job on
the post-assessment while 17.4 percent more listed 5 ways. 11.3 percent more

thought that they would earn between $10,000 and $15,000 their first year of

employment sfter they were settled iavo an occupation and 1I.8 percent less

-~

thought th;) would earn.over SZG 000 that firdt year. Also, 26.5 percent—mdre

Y
%Quldrliﬁt 4 tnings most ihpgxtanr for people to buy wicn their money when adked
33

in, May than wben asked in September.
x - s £ .7
The serdes of questions asking students to list 4 occupations related to o/

-,

Busliness and Office,:TorcstryKand“Tourism vhowed. that in May, 11.1 percent more
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knew 4 Business and Office occupations, 32.5 pergent more knew 4 Forestry occu-

r

pations, and 20.4 percent more knew 4 cccupations related to Tourism.
e P

2

Tge six"h graders responded.differently (10 percentl%r more) on the post-
assessment as follows: C ’
iI B. 14.8 perceék less listed 5 things they could do weli.

< 11 A, 16 percent repﬁ?tfd school to be "a drag" in September while about
12.2 percent thought so in May. Over 60 percent thought ;chool
was a "little bit" or '"gquite a hit" better this year than in other years.

I11. Sixth graders did not show the reluctance that fifth graders demon-

strated in lieting their parent's occupations on the post-assessment.

\:\\ ,
However, 13.4 pértent more said in May they 'don’t care" about . heir

parents changing jobs and 14.0 percent less responded "no" to the wish

-ty

that gheir parents would change jobs. Obviously 6th’graders are
more sensitive to their parent s occupation but attempted to hide
thelir aensiti;ity in "don't care' or they are more liberal in
judging their parente occupations. This ogservation is‘reinforced
by the question, "Do you think suome kinds of jobs are better than
others". 1In May almost 18.5 percenk nore students responded "yes'.
The increase 1n responees were agout equally distribuéed throughoug‘

all 5 given categories. And, 17.7 percent more had given thought to

the question of prefering to work with people, things, or ideas.

Iv. About 10.5 percent more knew of %iys to earn money outside the home.
V. °~  About 10.3 percent more knew of three ways to find a job, the increase

causing decreases in upper categorles. This change may be a rore

realistic perception of how one finds a job. Jess (11.8 péfcent)

- —ttonn

thought they would ne=d college trainlng and more (13.2 percent)
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4

thought * they would need technical school training after high school.

id

And, 17.4 perceant less thought.they would earn under §5,000 the first
— s .
year of employment while 13.8 percent wore thought they would earg

between $5,000 and $10,00.

.~

About 20.8 percent more students could list Business and Offlice

occupations on the post—assessﬁent with the increases eﬁenly split

*

between 3 and-4 specific jobs. Almost 30 percent more could list
Forestry related occupations, but the major increasesfwere those
. A 7

who could list 4 specific jobs. About 22.5 percent more could list

specific Tourism relzted jobs during May than in September.

It was-stated at the outset of this analysis that the pre ahd post assess-— L

»
%

ment instruments are probably best designed for instructional guidance for teachers.
That opinion is unchanged. They do provide some small insight into student cogni~

tive changeé in the three occupational areas assessed, More students knew more .

about Business and Office occupations in May than they did in September. And further, ,

they seem to be‘more sensitive to their parent's occupations.

’ L

ERIC - \ :
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Elementary Teachers Final Fvaluation

During the month pf April all Elementary School Teachers were asked

- * .
=5 . ), Lo (o .
to ecmplete a final evaluation questionnaire (see Appendices). Sixty-four

of the sixty-six elementary teachers provided completed questionnaires

representing a responsc rate of 97 percent.

The firal evaluation, questionnaire contained 10 gquestions which were
multiple-choice and 2 questions were open-ended. A few of the items were un-
1 i : 1.1 -
_answerable by a few teachers. For example, ¢ ~stions which asked teachers
)
to compare educational issues of the current year with other years were

rnot answerable by beginning teachers. :owever, no question had less than

hd »

<

a 70 percent response vate. Also, the multiple-choice selections were

found to be .adequately distributed in that no bias exists relative to place-

s

ment of selections. The majority responses were distributed through all
N .

{

selection categories--almost equally. <" .

Questions and Analysis

Q1  Comnpared to oth&? years, student absences this year have been---

A: No perspectiv% was determined for this question. The responses

‘,:ﬂ-’”’/"‘"r ’ .
wcre‘gﬁénly divided into three catcgories: Higher—-Same-Less

02  In general, spudcnts' reading skills this year have--=
A: 65% noted. that studepts "progressed at the expected rate'".

Q3 In other currjculum areas, (Math, Science, Social Studies)

®

students have accomplished——-

s

~
. ~—
A: 53% responded “the required amount as expected". Howe@gsl)
t .

F

the distribution 1s skewed toward the '"more than expected®

¥
) -

- categorics. Only one respondent thought, students had accom~
&

plished, less, . :

.~
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04 Student gride averages this year have---

A: 50% responded that grades "remained about as expected".
: %
207 thought students grades had ”increased‘ovchyrcviOUS
~ -

years' (primarily 6th grade teachers) while none perceived

<

a decrease.

Q5 Discipline préblems this year have--- ,
B A 537 séié "remained about the same as other "years' while
approxinately 32% thought discinline problems had "decreased"
(primarily 3rd gradei. 626f the teachers repoééed an "ing%ease".
Q6 Do you feel that most of your siudents have developed greacer
confidence in their own alilities this year? (mofe than usual)
A: 60% said '"yes"; 6% said "no"f others checked "don't know'.
s Q7 Do you feel that your students have exhibited more independence
and initiati?e in the classroom this year than in previous years?

A: 61% said "yes"; 137 said "no"; others responded "don’t knew'".

iy

The {1fth grade teachers were about evenly divided between

“
n i " 1"t

: yes' and "no’.

Q8 Do you feel “that your students have developed new career interest
. 'this year?
A: 61 % said "yes"; 11% said "no"(all 2nd grade); and 10% responded
"don't know'. ‘

0%  Which teaching method option did you use wmost?
A* 67% checked "combination' with the remaining respenses equally

~

divided between "Guided-Freedom" and "Teacher-Centered". The

Y

s majority response was also a majority response for all prade-levels.

o ™ ’ .
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010  ihat percent of the suggested career education activities outlined

in the TAOSCORL Teachers Guide do you think you used?

o~

A: No majority respoase was given altheugh this distribution

-

indicates that approximately 617 of the reachers use hetween

T

25% and 507 of the materials in the guide. Abovt 177 of the

Ls

teact:ers used 1éss than 257 of the materials and/iiffgfiyately

6% of the teachers used abcut /5% of the materials. None

vepor:ed using 100%Z, Grade 1 and 2 teachers seem e the

highest users; Grade 3 teachers are about evenly distributed

between 257 and 75% use. And, grade 4 and 6 teachers arg
- s
about evenly distributed around 25% use. 7 out of 8 grade 5

teachers reported 257 use.
Qi1 In your class, what have been the highlights of this year's

.

TAOSCORE Career Education Program?
L: The openhended)reSponses centered around the films and

reading kits. N

QL2 In your opinion what have been the biggest problems?

.
o
.

One general response (minor in mumber) identifies lack of

coordination with the overall curriculum.

The three major thrusts of the elerentary component were: Self-awareness,
i

school-awareness and career-awareness. The 12 item Teacher Final Evaluation
» .
questionnaire was factor analyzed into the three component categories.

Therefore, teachers' perceptions of the relative success of tlie three

N

)
thrusts may be analytically detevmined.
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Teachars reported that they belicve students te be mere confident
P ¥

p N
in their own abilities this year and to exhibit more thdependerce than
in past years. A classroom management oroblem (dizcipline) often
associated with the exercise of independence and self-confidence by

elementary children was not positively zelated. Although no statistical

significance can be attached to the responses, it may be satlisfying to

parents, teachers and administrators to observe that "allout the same"

-

or "less" discipline p-oblems were reported as elementary students were
perceived to have excercised and exhibited more self-confidence and
more independence. .

i

School-Awarencss

-

»

Questions on the Teachers' Final Evaluation form relating to school~

awarcness are of two kinds-~student bghavior and, studert achievement.

Student behavior was questioned relative to absences and discipline

problems. Student absences were arsessed by teachers to be "abdut the same'

A .

as previous years. Responses to the 5 point scile were pormally distributed.
; * s

Therefore, no conclusion is .drawn in this respect. Althougb/g3% of the

teachers reported discipline problems to be "about the same as other years',

~

only 5% reported an "increase' while 22% rcported "less'"3 10% of the respon-

dents did not report on this item. I{ seems fair to conclude that elementary

-

teachars felt they were confronted with "about the same' or less discipline

problemsg this year.\/imviously we are not prepared to relate this difference

to_the Carcer Edycation Projeci--too many variables intervene that prohibit

P

a caure and effect judgnment. ’

e
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“veloped new career interest and those teachers were primarily 5th grade

L

Acaderically, teacters reporteld students to be reading Tabout as expectred”
as was their progrcés in other curricular areas. Gradd averages, howeverl
were repérzed to be "about the same' or "higher". The sixth grade teachers

’ -
reported (2 to 1) higher student gradeéffpis year.

From the teachers reports it ‘is véry difficult to draw any inference

about School-Avareness on the part of studerts. We do have subiective data

(tcachers interviews) that does provide gome insight on this project

dimension. That data 's reported elsewhere in this report.

’, 7 ~ s - -
& . .

Career~Avareness

Two multiple-choice questions and two opcn-ended questions on the Teacher's

4 .
inal Evaluation questionnaire assessed Career Education. Sixty-one percent
. N - ‘
of the teachers reported that their students have developed new career interests
. g €,
¥ .
this year. Onl{ 117 of the teachers felt that their students had not de-

} R -

- LR

teachers (Cf the seven 5th grade teachers reporting, 4 answered "yes" and

*

» - Ly /
3 answereﬂ "no"). Further, it ceems that between 12% and 37% of the }\

»

TAOSCORE \?eache-'s Guide is being utilized. It would: seem fair to say

that more effort should be made to exploit the use of the TAOSCORE materials.
S

Teachers report extensive uce of reading kirs, films, etc., but only limited

W

El

use of the Teacher's Cuide. Perhaps it is becausz it is the first year

and printing délays created some disfunctions. It would seem profit~

.

able to hold an inservice gession durirg pre-~school 1473-74 to acquadint(re-acquaint,
& : 3

teachers with the Guide. Also, it is suggested that a sinilar question be

’
.

asked next vear. And, the Guide's author way provide added insight to this

preblem area once ‘her product « 'iluation is completed.



&

%

Finally, the proposal stated--

I
(8) Analysis of outcomes will be made at the end of the school year and recom=

~

mendations made for revisions and refinements in subsequent years.
- - %

result -- The Evaluator cannot assess this project responsibility,dﬁe to
the time of this report. The best assessment of this activity

could be nade from the Project's Firal Report.

) Interview Results

F3
3

Mcst tcachers interviewed had received a .copy of the curriculum gulde;, but
{ in Aiscussing the material therein, it appears that few if any.of them followed
the gﬁide closely or in any sequential pdttern at all. One,téacher complained
i. that she couldn®t use the guide;* but most_ teachers acknowledged its existence |

in-their roém as well as the fact that they had utilized it. 1In the rural scheools .

.\

3

visited, discussions with teachersfsuggests that they were not utilizing the guides.

P

In 1line with a general coﬁcept of career education at this level~-that is,

Career and Self Awareness, teacher: »t the Taos School were aware that thex)ué%e

\ .

expected to channel their instruction in that direction. However, heyond: €he

o

general goal of "awareness", most teachers carried through their instruction in

s

a variety of ways--nof all of which suggested that a uniform scope and sequence

'

program by grade levels was in existence.
By and large, most of the eleméntary teachers from first to sixth grade

said that they limited their class discussions_to jobs found in the Taos area.

'

One educator said that (he/she)tnok the Taos telephone directory and used tEiE/’

, ) . e R ":,/
as a frame of reference in relating to careers. Others, such as one first grade

teacher stated that (his/her) emphasis was on the "...provotion of a more positive

. o

% self," and thai what jobs were discussed in class were those based around students

» e - C e ‘ S
parents and the coumunity. .This suggests that the concept of Carcer Awarencss

-~

3

b4 .
No reason was advanced by the teacher as to why she couldn't use the guide.
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/ in the upper Eiementgty~gf§253._

)

was more easyly incorporated intp & series of sacial studies units in the early

elementary grades which emphasize the community, the home, and the parents' job

i
’

roles as the-frame of reference. Such a development is also an objective of the

o

lingual program which stresses a particularistic approach in iﬁstruction, especially

<

in the primary grades. .

-

A model empﬁbsizcd by the Director of éafeer Education which calls for an
ever exganding horizon in texums of careerg at the elementa?yllevel suggests that
those teachers in the early priééry grades were best abie to iniorﬁorate into their
curriculum the intent of carcer awareness. Those teachers at the upper grades,

however, either were not completecly aware of a need to broaden their career units,
or they felt that such an approach was not warranted in their programs. Fallure

v

to build and broaden on the concept of career education appears to be the case

, A S X :
‘ Technifues utilized.in -the progtam suggest that those teachers who are't s
. i 7‘ et . . . A

- R ] ¥

) N .
able to "build on" any program's objectives--and ‘to plan a good program--did so, °

while othgrs made use of no new techinqueg;gééregards to this program--or pro-

3 N ¢

bably for that matter, for any other.new program to date. Most teachers inter-

viewed stated that they utilized small groups with discussion and reports '

emanating back from group leaders to the class. . At one school, the teacher-

principal developed an index listing of all jobs available from a Cafeer,Educgtion .

. -~

|
publication. Students completing other assignments ghead of time were encouraged-

to uge "free time" in researching and reporting on different jobs to the class. * >

In another school, one particularly innovative 6th grade teacher had her, students

.3

. . ¥
chec" want ads in the newspapers for different job listings. Studenas were asked
- f‘: E, v

to choose a profession which they were interested in and to report back to the

class. [ncorporation of the concept of Carecer Zducation into other subject areas

-
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1

its Wwriting letters of {ntroduction to prospeclive

3

was utilized with the stude

-

employers, role playing job interviews, and personally soliciting outside

speakers for the class. f@ncorpovasion of the concgpt Into the area of mathematics
was done by the students exploning.and reéporting on different school district

. I
salaries for teachers, X - " ; u
. P . )
Evaluation of classreom progress in the curriculum area appeared to be very
. subjective at best. Lower as well as upper grade teachers stated that their pro-

»

grans vere successful because their students .ow had a better self~concept than

before. When asked to elaborate or to give tangible examples of success, none

4

seemed able to do so. /

Services®
SETVNCEB

Teachers at the elementary schools when asked about their contacts with the .
s

Director of Career E'ucation statéd that their major awareness of his program

had taken place in Auguét vhen they had pafticipated in his in-service workshop.
. <

Since then, their contacts with his office had been in the form of small bits

of literature, which glowed from his‘office to them. At one rural school one of
. ) ~ '
the teachers claimed to have never seen the. Director in the building this school

“year. (The Principal who is headquartered at another school denied that claim

5
-

and stat~" that he had been to the school at least three times ‘at year.) It

appe- the two rural shcools, have the most problems when it comes to recedving
© .

adequat. schdol services of any type. There is no mail service within the schools,

and i{ teachers request materials, it Is picked up by the building principal when

he's in town. Such services as adcquate film delivery or any othur planned

£

delivery 1s not functional to those schools. Finally, evidence from tcachers in-

/
-4

. . : C /
dicate that the elementary counseling program is not as functional in the Career
-t N .
. ) N ‘ S
Educatlon area as the quartex{z reports might lead one to believe.

\
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- . For cach pair of clementary classrooms n ary of the districts' elementary
. v/ .
~ . /l - ’
} 8ch0yls, an SRA rit on careers waa’yrovided as well as a guid booklet. Additional
k . ' -
|
i

™~

- -

e L N
moneys have been spent for filustrips and @ wardety of {ilms, but most of these

_ . . . ] .
are to be found in the Taos School, Library which &erves as the A-V center for all

‘ / ;o e . RN
the elementary schools. ;&riy in the schopl year, therc may -have been some mis-

- 4 - '

' / ' . - . ’
understandings as to whgt supplies and materfals teachers were to receive under
/ | & . v N

s .

thde program. 1In Lal%ﬁng with teachers and asking them, what “hjytorials they need
> ; .

4
4

for their Career Education program, often they referred to such things as.con- .?
A )

* L4 *
i

struction paper, glue, tempera paints, etc.,--materials tq Qe supplied by the
District. This'may be the resuit of teacher mi.sconceptions of what Career

’

Education is all about. | R : o

. e
+ c .

Admiﬁisrratdrs o / .t ) ’ .

T ' > . ?

Principals believed tHat the majority of the teachers were using the Teacher

Guides with success. Howe&ev, they felt that some offe%ings in the gu%dps werb

L ¢ o . ]

+

/ not pertinent to the Tips cormunity (e.g., visit to a pevfume factory). Other . ' R T

remarks indicate that ey had feedback from teachers relative to some percei%qﬁ ; ! @

3

irrevelance contained in the guides (the Evaluator takes the opposite phtlésoﬁhical !
. - ¢ . . ' Lo

3

stance on this issuc since educaticn should be a. broadening experience that enc .

larges one's undergtandings lLeyond his czmm;:;:;?\“"ﬂfEGQior high principal Spoké
. . . ] , : 7
directly to that necd for his students.) ' . | . Y CoL e

] . [

<

The principals reported positive feclings about the use of fixms and Career -
: / L ' ¢
Awareness kits and had observed teachers utilizing them. They furthet declared’ 4

w »
\

that more materials could and would be usoq if available. ‘They fu;tﬁer cxpressé&

\
Y . ‘

that their evidence indicates that teachers are intdgrating Carcer Education con- .

cepts into the curriculum and that compated to last year, therc is more emphasis.

- \
v

ERIC" - - IR

. . .
s . “ . \
.
,
: .
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Director who had given primary state-directiovn
to the project thus far; and Mr. Bill Darnell,
newly appointed State Coordinator for Career ’ -
Educution -~ came to Taos to give a panel - dis-
. " cussion and to respond to questions on the theme
of "What Has Been Done, and How It Can Be Used."
These gentlemen could only stay for the morningj,
v but their panel was well received. It served
to emphasize the matter of state involvement -
and backing to the project. They were also
able to point out that Taos was ggtting- a one-
. year head start on the State Board of Education's
. ’ mandate ‘that career education would be implemented
’ in all elementary schools for the school year of
1973-74. £
¥
” : a 2. Mr. £ddie Martinez, local directoi-of the
" State Employment Secyrity Commission, gave a talk
‘ - on the economics of Taos County and the distinct
need for a complete program of career education
' " in the schools. He also, emphasized the need for
3 starting in the elementary grades in order to
) establish a positive attitude toward preparation '
© for the World-of-Work. ‘

3. Mr. Glen Crane, Special Education Counselor .
from the New Mexico Hagerman-Dexter School District,

- . made two' videotape presentations of an outstandingly
successful’ carear education acéﬁviiy that had been
conducted by a sixth grade teacher, and responded
to pertinent questions. The teachers were broken-
into two ‘groups of manageable size. Mr. Crane was

{ “ " paid as a one day consultant for his time and trip

expenses.
) %4, Dr. Gardner alternated with the other group
¢ to present his discussion of "Resources in Career
" Educatior."” o .
5. The elementary group was introduced to the
concept of the’ Curriculum-Careers Integration Matrix
Y. by the projec. director, and was then broken into
grade-level groups for in-depth discussions of the
materials proposed and projected. These groups were
led by meszi? of the.Carecer Awareness Committee.

¥

4 \

6. ‘The elementary group was again broken into
sub-groups consisting of Grades 1 and 2,.3 and 4,
and 5 and 6 for demonstrations of the use of the

TR
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\ ~ this year.cn careers and self-awareness.

-
~

Although some work has been done -in

;ﬁrevious yea;é oQ/self-}mage Jevelopmént, the activities this year are more

l‘ '\1\-. i
pervasive and more intense.
i

In their opinions ‘the program needs: . N

- i L) -

»

(a) .more @ateriais and supplies (A/V and Literature),

(b)\ locally produced community resource guide,.-

y

(c) field Ltrips and demonstrations, and

. d) a spebiélist to coordinate Cafeef Educatjon activities.
"Librarians : L
‘Two library aides in the Arroyo Séco-Arroyo Hondo Schools were interviewed. : \

for the

®

By and large they were uninformed as to the intent of the program except

+

fact that°they were avare that some materials and supplies in this area were

* purchased. Thesée were the SRA kit and some filmstrips which were to be found in

i '

the schools’ libraries. A third person interviewed--the librarian at the Taos

School, however,’appears to be.a focal point inithe career education program.

[} <
{ .

. . . l
While she has not actively invelved herself in the instrugtional aspect of «the

program, slie is responsible for the storage and utilization of district wide

-

~_ : ) .
career education material for the district's elementary schools. In this role,

i
-~

she has collected a wide offering of-lgtepgtuée‘and ﬁ}lms.

The libéarian at the Taos écnool has developed a ﬁublicatioﬁ 1iéting all
elgmentary texts and library books which have information regarding career a +
education at this level. This publication has been publishedi qnd a coﬁy presented
to each of the other elecmentary schools, A £iim guide also listing films of
wgich 50 or more are in the area of Career Education has ?een publléhed'and

disseminated to the outex schools. Over 200 books have also been purchased

£y

e
* d * . <8

»
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i

for this library in the area of career education. ‘Innovative materials such as

the King-Popeye Series on Career Education‘are being tried out with students\ey

~

the Taos School. The King~Popeye Serles 1s a new comic book series on careers

available for student reeding. The stocking of materials in this area suggests

that this -in one particularly important focal point otsthe‘ﬁzoject which is

-

necessary, but if materials cannot- be made more easily available to the outer

schools, then the intent of this central‘storage area may be dysfpnctfonal. ) N

Guidance and Counseling Component ' ‘ . . .,

. >

» - .
%bﬂective 2 -— to improve guidancé, and counseling services at all grade levels
: with special emphasis on career orientation and exploratory
experieneas for junior high school students.

at v [

Contractcd ac.ivities sgecified in thé%gzpiectgprqposal

~

August 1972 -~ part—time counselors will be employed for seruice at the

-

elpmentaty school level.
.Tesult -- Hired Mr. M.R. Pacheco, ‘one-half of his salary is paid by project.
During August 1972 all Counseiors of she school district will be provided

3 Weeks,af intensive training to inciude:

-
t

(a) familia?ization with career devélopment theorys; > ¢

result -~ attended two-day wopkshgp.at New Mexico Stqt% Univegsit§ on Cateer
Eduégtiqn-for State guidance counselors. ; ' ’
g(b) qpportunities to explore the world of work and to gainrappteciation for
., the dignity';f work at whatever lev.s; ’
. _resulta~= this dinention was répprtedﬁtn.have Béen discussed during a June
‘meetiné with counseloys and concluéed‘tn‘be %xtraneous and of.ne
« o \ .

; value to personnel who had already held many jobs outside the
¥

school system in past years and during summers. No lack of sen-

sltivity to all worll was noted by the evaluation team during B




i

interviews with high school counselors. . . .

Al
(I o

.- . - : - .
(c) orientation to responsibility of dchool to place students in a job,

\ - .
a post-secondary trainiug program, or a baccalaureate program.

~ i Y

N result ‘- reported to be the primary thrust of the workéhon. Group guidance ‘,

techniques were gevelopedito extend the career education orientation

~

. * to all students. A prod&tt'cf the*qprksh;p is provigea in the
appendices of the quarterly report c;vering the period.frcm .
July 1, 1972-to Séptember 30, 1972. . . _ ' )

The Project Director reported to the Evaluator in a letter dated February 7, 1973, .

that the Counselor's Workshop was cut from three weeks to one wegk, due to’time

-
H . ="y

constraints upon personnel and financial, contingencies. .

’

(3) The in-service activities (including {2 above) ‘are to be p]anned and operated

.

wlbh assistance from State Department of Education and University of New Neﬁico

consultants. T : 7 v

result —- the Project Director weported that the workshop plans were evaluated

; and approved by the State Department of Education, but no assist-
. 2 . .
ance. was gained due to th heavy workload of the RCU and the neg-

ative reaction to the Voc-ed Guidance Supervisor holding the s

positidn at that time. Also, funds were lacking for consultants

% .
although no one ak UNM was considered.to be qophisticaged in the

«
£ 4 -
s

field at that tige.
The Project Diréctor Qas ﬁtcbably right on all accounts. The
quarterly réports carry a generai theme ofbﬁis appt&ciatien for
competence, ‘giving creditlwhere credit is due-and giving critique
where critique is due, The Evaluator checked Qith‘the RCU to
substantiate the Project Director's ;epqrt; it i; cgnfi;med.

"

~
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(4) During ‘the 1972-73 schoel year/counselors\Viiz\carry—on a complete and’

articulahed program of guioence and counseiing.at\all grade levkls,

-~

Model ch@racteristics “{nclude: o '

(a) based on systems Eoucepts--evaluation and change proces

;ez:in\e:ocation,
. (&). defined guidance criteria in terms of student bthavior objectiv
(c

tress program objectives which were possible mithin ;esources o?i\\
. articipating schools, and
(d)

provige corrective feedback based on evaluation of achHlevements of -
the program.

. result -- almost nil. It was expected that the State Department of Education's

/ . I3

Guidance’ and Counseling personnel woulﬁ have such a model ready
/

for distribution to all public shcools (supposedly their communica-

-~

tion with the RCU during the proposal writing when cooperation was

s being sought). -The model is non—existent.

»

The Project Director'

v

has however, in cooperation with the professional staff of the

.

Taos Municipal School District, attempted to articulate a conceptudl

model of career education'ana the role of counseling activities is

" contained therein. That model will be articulated in the Director's

Final Report. The conceptualization is printed on the back of

b3

. 1
-

the front cover of this rebort,

(5) At the end of the 1972-73 .school year results will be analyzed and recommen-~

. > =

dations made for revisions and refinements. ' %
[ € -

result -- this element may best be assessed from the project% Final Report.

That docuhent will have the berncfit of the Evaluator's report as
~

well*as critique from the professional staff.
. K3 ’

Interview Results

‘ v .-
Codns§1ors at all school levels were interviewed by the evaluation team.

7

i

The seni- sFruc,uréd open;ended questionnaire lg provided in the appendices 5-
| ~
this report.

»

The analysis of those interviews will be given by school level.

o

¢
»

v, . f
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Elementarz ~~ The evaltatiog team was not particularly. 1mpre$sed with the

¥

answers given in reeponse to intefview{questions. The responses were completely
', 1 4
given as generalities (even when probed) about the program, which suggested to

.

.o

us that therefiég-no aCtin ;nvolvemépt i{\one individual nor did (he/she) feel

- regponsible for utilizing any aspects of the career education program; The

[y
. -

‘quarterly reports generated‘by the project present an entirely dif€ferent view of

- ’

the elementary counse?ing activities' however, the counselor failed tﬁ}make that

role clear to the evaluation team. RERT . °
" .

o .
—~— —_ . - -

Junior High ~-- de junior hi°h¢6Ch001 counselors were interviewed by the

., ]
evaluation team. The product af their particlpation in the August Wbrkshop was

£ ’ ’ d h

discuesed'in some detail. One of-the counselors was somewhat more guarded in
. . ¥ ; .
(his/her) responses than was the other counselor. However, the evaluation team
- l

.did gain sufficiént information from the two couneelors and from teachers about

-

the counse%frs role to produce the information,outlined below. As mentioned
A

earlier in thig™xeport, these counselore did, at {nterview time, plan to give a

post-assessment\instrument to the junior high classes although that a8 not -

dpne. The informatiog would seem to ‘be much more ‘'valuable than the eleméhtary
. ¢ -
assessments due to the\age of junior high studentsrand the faét that the junior

N

high assessment‘instrumentaﬁere much more specific and therefore lend themselves

3

to greater depth for pre-post analyses.’

vl e g L e e
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Counselors -~ Junior High ) Lo - 55

- - »

(1) August career education workéhopé

(a) ,ptovided over view of the' program . . ; )

. (byy directions for junior L-gh‘cqmponent of nxogrgh articulated

- . A i +

(c) additions made’tQJasse§sment dnstruments , ~ « . - ).

. - (@ program «objectives refited. )
S : * (e) added’ new dimensions to general counselling program . . ‘ -

(£) héve'seen some evidence of teachers using mater%glg/dﬁ occupatiéns.

. . o § s { x . - ~ . >,
- . . A .. ) ‘; . b -
o (27 "No job placemént services: - ) .
. : ' \\ ) . Help-students £111 out -applications (Y.C.C., erc.)
«{3) No éuidance model. from the state. . oo .

- 2 ¥

1 14 .
R (4) Community interest in careers other than cqllege seem to be changing student's

attitudes. However, college bourd students -are more apt to seek counselling.

* A4 -

" We ao have more career infizmation available this/y ar. R ,
sﬁe (5) Materials Rlacéd by project in li@rary are being used. Need more career
‘ inforgation in guidaqce office, . R
- (6)‘ Group éuidance sessions bffered as a result of C,E. project:
> . i

; (a) self-awarengss’

?

(b) school-afareness
(c) career-awareness and assessment _ : ( . E

\ ‘ ' : !
. Group sessions have led students to visit the_guidance office. Especially

- :
B

more 7th graders this year.

Assessment data kept in guidance office. ’ ) :
“(7)., First week in May stydents will do research on a particular.career of interest ,
--assignment of last group session .

Wl | (8) Taos'bommunity is demandiﬁg more Voc/tech‘educatiomo . . ;
_— : ‘ - - .

] \ (9) School enrollment -- 850 B . ) . ’ :

\) . ’ ~ . ' . - - * - "

% . - \




Jﬁniof High Cou&§elors(continﬁeg)

v - . -
¥ ’ - . L)

0; §‘° b

‘ ‘ = WA . . . : \‘

(102' Drop-out rate-- 1 1/2%, principal’ causes- -home, other externil "« .
' T ¢ - ! ) ¥ . ’ N

(11) Opinion:  Career education will help reduce drop-outs. ) 0 :

-
¢ .

"As C.E. comes into focus, negative attitudes of teachers will change:“ o
L » . ' {Q _
(12) Recommendations: (a) more C.E. classes (only 1 ppi~850 students)

v ‘ ’ ’ .
a (b) more materials . e ! .
- . - ® / .
. . - .
. (¢) extra counseling personnel to assist with career o
4 q‘ . -
> guidance T e B D

>

It would be difficult for the evaluation team to acpep% recommendation, 12(c).
. ; )

- As best as we can understand the thrust of career education it is an integrative -

(’ .
- - £ :
;gpcess not a separate program; therefore, that recommendation would be entirely

<\%8fu%\f10na1 ’ Derhaps the counsaling staff should be relleved of some adminfb—" T -
\ P
tration activities if indeed time pronibits their group guidance and occupational

i ~

analyses for the benefit of junior high students. The latter seems to be a more

of by - - .
productive roie for”school’counselors. No evidence existéd that pre-assessment '
¥
g : J

L 4

forms were used in individual counseling sessions. -

- . . . o o
. The impression gained was that the instrumepts were "filed" in the counseling

office. For what purpose was'hever made clear.
Sehior High -~ The evaluation team interviewed both high sthool guidance

- . * - - 5

counselors. They were very much open-in their responses to questions, were assessed
o . a ;

- " i

to have been systematic in their career education activities, and were found to
be very positive about integraf&ng career ediucatfon concepts into, the counseling .
pre ... in cooperation with the school's administration and faculty. There was ot

evidence that the project produced a$sessment forms were being used in group and ' "
. : < .

individual guidance sessions. An outline of the interview report follows.

A
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. T ) b i ok ‘ : -
e ' Coungelors -~ High School / - ‘

-t ' + 4 .
‘ (1) August in-service workshop:

f o (a) .inforq}ation about, p’roject . ) B .- )

. . ™ . . ‘ “ -
: e (b) formilate guidelines for. incorporated concepts\ .

: - . .

(c) overall program articulation, . ‘ . - .
- (2) Student placement '-- have coordinator in high school \/ . «
- (?%) More students seeking more career information this year. . )
- w?—w . LY
P, - , (4) Have evidence of teaghers using carger educatjionh materials and concepts in

their classes. - , ] “ e L /] )

s ‘o '(5) Opinion: sophomores*‘will bénefit: most through reinforcement.. ) ' ]

(6) More career centered activities 1n guidance this year over last yea{'

(7) Drop-out rate about 2:2% (see principal interview).’

K ‘ (8) Chanéed scholastic at_xdii: form: .‘ : . . . )
. - ra -
/ - ' from: "Do you plan.to zo to college;?"' R 2 -
. to: "What i§ your cgreer choice'.l" ‘- A . . :
. (9) No State guidance.mdd’el. (only‘ regulatione and check tests) . :
‘ i . 2 - . ‘o R 7;

. (10) Group guidance: v g

(a) all English classes‘ (self-awareness, school-awareness, career-—awareneSf";‘

assessment); . ’ - '

(b). occupationdl information provided;

}('c) files kept on each student;

(d) occupational exploration kit highly functional; N _/,/ .

(e) assessments [in (a)] kept 1in student folders for guidance information.
e
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, - Clasges (history for_example) no basic revisions were made due to the course.

. ¢ T ¢ - ! - -, o
"~ school for 9th grade students and other teach®@rs -were encouraged to use the R i
i - : ~ . RN o ¢ . i
specially developed Teacher's;Guide in their regular instructional classes. The - - o
. ¥ @ T EY N
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- . .- : - i . -~ , i 3
Juniot High School Exploratory Efperiencés . '
o + g 0 ) g . - " . . },
During the plamning phase of the project it was decided that a cgreen educa- 4\
@ M ¢ *

- \

tion iﬁstructi;nai thrust should be made at béth the junior-high and senior high C;

& . + e .
levéls. A“year-long Career Development Course was instituted ag the junior high

evaluation team interviewed teachers and administrators, to determine the extent °

’
-

to which career edycation conéepts wereibeing employed at’the junior higﬁ school.
C 1

+ Teachers ‘~—~3\\,J ] . i i

5 .. "~

- "Junior High School Level , S .

The findinés of those interviews are reported Belpw.

iy

" A. Curriculum ~ \ © ’ . -

The extent of curriculum revisions to incorporate cateer awareness in’the h =

clagses was variled and' relative. ¥aried in the sense that.in some cases no revis%ons'

_ were made to inste&geswwhere tours and txips were made part of the curriculum. The

. - i {L . :
nature of the trips consisted of visitihg certain businesses in the community =
. - A = - . ®

~

»

’ , '} .. A - M
(banks, employment ¢ffice) and talking with the different employees about their

particular careers. - / . 1 ,
2 j , -

The- general consensus at this grade level was that the teaching staff,haa

been practicing "carger aqareness" throughout their teaching qéreersz The only ';
difference being that now they wére more aware of the "career.awareness” concept , -
" ¢ = . B = _,‘ - o l .
an@ emphasized more wherever possible, - : ¥
' L o > 3

. ’ +
The curriculum revisions were relative to the nature of the class. In some

»

. ‘ 1
content; while in other classes (typing) the nature of the class lends itself -
to more flexibility to incorporate hareer'awaréngsé. ? o
| * * T , ) 1 '
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., - .

: ‘ B. Services ~ Projects . . e . .
| . ) Ce

The services Belevant to career awareness were basically in the form of

. projects. The teachers initiated projects relevant to the specific classes.
a

Theighrusts of the projects consisted of studénts‘gathering information about

careers that yere of particular. interest ‘to them.- The students would ort their

) . 2 -
: findings orally to the class and the class would“engage-dn a, discussion of that

~ i 5

. 4
. particular careét. Students were encouraged to know enough about their particnlar .

{ ) careers of Iinterest.to respond to anyqquestior proposed by their class members."
. . a . ‘g . . . = . ) .
° ~ 7 ’ i‘ . . Ll

c. Materials - ' / . N

A *

-
L -

}' < \ . . -

the nature of" their classes, utilized career posters relevantsto their curriculum,

¢ ' & . ’E

-\ Very few teachers utilized the teachers manual provided by the Director of Cateer

Educatfon. 1In one case a teacher used.Jobs in Your Future by the Scholastic Book
) ’ . . .

.
*

i SEWice 3 ) . . &

! 3\ ’ - >

~

‘

—
- 2

. units’Ugsed on careers and 3obs. Among these ynit vfferings are: -

N 1

(l) the filing of job applications' o -
(2) - self awareness projects;
] .

VLI P,
(3) personal "interest projecﬁs;

-

(4) unique and different jobs (e.g. oceanography).

~ &

., An amount of time is allocated to each of these thrusts when devéloping the claséb

—

program. This instructor ,stated that a series of speakers, had also been scheduled
- - i .

~ ~ for the class on a once-a-week basie. Individuals speaking to the classrincluded
r ) ! :

2

local bank personnel, the Director of Vocatior Rehabilitation, the local’

1

- The materials utilized at the: junior high schoo? level were primarily films N

. ~
D. Thg Cateer Fgucation Development Course instructor has develope® a.series of s

-

"t %“ and film strips provided by the Career Awareness Project Teachers, depending upén gyi

o

9‘; . 1

o
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P Welfare Director, polidemen, the head nurse of "the local hospital, fhe County Agent,
doctors, and lawvers. : . . . . ’

Small group discusaions weGe also utilized in the instruction of the class.
-

) R Evaluationﬁgﬁ students' growth in théfarea was measured through completion and >
i éasesjed quality of workb(oks assfgned, and by personalized filés which all students
?.’ : weré requested to'maintain. ’ ) \ .y . .uJ o . ’
L Serviées rendered appnar to have been similarpto that listed for the ,
| ¢ ‘ elementaryeieache It does appear, nowever, that the junior hdgh career
' ', .Eddtation _teacher was visited quité often by. the Director of the program, as )
he geemed to be more fam4liar ndth'the model of Career Awareness and it ] goals .
for the different grade levels. * | .
Y N ’ - ' R
. E. Junior High\%.Librarian ) ) - ; ‘
) (f)k.lo films in continuous use (especially career‘educgtion %iass and :e
{‘ T o special education class). . ) ]
' \f (2) B £4lm strips — "not as much‘gse; teaohers geem to like sound Ketter.”
’ (3) Evidegoe that teacdhers are assigning students reading in ?areer fields, .
L . especdally Career‘Development class, ] L
4) %idence that students_are using career education books =-- many free L
o materials ordexed this’yean. j{ . . )
- ,. : F: dunior High Principaixé\Assessment ) i ) -
a Activities . 2 \‘, T R

T . z
-

. y) © ' : ‘ .
- (1) More community involvement this year (had professional writer, among
. . ~ A ’
" others, speak to students). - \ - e
T . \

(2) Field trips into community following class exe:ciées (bank).

&

®

{
. (3) "More career related instructional activities this year as a result

of the career education project."




. ,
\ i - .o
.

- ‘ ’ __ . .

’ (4) Teachers have better bulletin boards; etc. S S -
(5) Need field trips'out~of;tﬁe-community to broaden. career orientation,

. Y . ’ - . - FN

Grades 10;15 ﬁrog}am Component ; ‘ x . . .

7
[ - _— -
]

s ’ Objective 3w~ to provide dob prEparation in occupational areas for grad.s ’
¥ . .. 10 through 12 with special emphasis br the utilization of !

o - .work expetiences and cooperative education,opportunitiesv . .
r - ", i . c ‘ ] - -
i - . Contracted\activities specified’in the_project proposal;”. . s
[ \ : .

(1y August 1972 -- Director and Work—Stud} Coo dinator will Zlocate employment .

H
i
i
!
H
i

-

k- s ! toe " Y
. stations for students enrolled in vocationai-work«experience gr cooperative

7 =

” programs. (Criteria: 1 hour related classroom experience, and one»half

- v echool—day for employment ) ; . _% .

% result = Thj Project Director made an- except on—to the critéria fof‘

L

participation since the Act governing ?art 6 Funds for, the projeet“

a
-~ -

specifically ‘states that a student shall>partieipate in F:} 2-hour

* < +

' voc-ed class and work 2 hours per day for a maximum of 15-hours {/

- - -

work per week. ' K N N . B

The Work*StLdY Coordinator was\hirod (through project funds)

%
o -

during the summer to solicit employment opportunitiea for high s%bcol

4§

iy

o . . students.The results of his actlvities are reported in the qu&nterly '

= report covering that period. ¢ - . X .
b - . o4 f
. - (2) Bold 3-days in-service programs, planned and operated by Directofhﬂﬁd Stdte -
- ) - - ’ . . * .
. Department of Education staff, to involve: . i

-

(a) community businesg persons, and
= ~

" (b) high school staff. S - ’ . ’ .

¢ ( result =~ (a) not included ‘evidence from quartérly rep/;te indicate Project

e

Director spoke to various commupity busthessmen!s organizations .

Y ‘ . explaining project and¢Soliciting their support.




e T ( ° i * .
#{ ' ® o . this report). It is expected that the ?odel will be articulated

. £
‘ /
.
.

L ’ . gﬁree days of in-service programs. All -+ 1ttende2ﬁa one-

62 o

t

() Project Director reported that funds were insufficient for /-

i

day workshop. : ‘ ” -

£ * 2

(3 Mp?el -~ the proposal describes a Career Education model to be ceveloped. ‘ !
£l t R >

: % . %

,result -- done, at least at the conceptunal level (see back of front cover,

-
4

in the Projegt Director s Final Report,
- - : pog ~
N Altheigh nqt-spepified in tHe'proiect propo§a1; an instruction program waak

éstablished at the hiéh school addressed specificgliy'toward carﬁér education. , -

»

- The qne-semester course :ntitled Career Education was developed and taught by the
. . P ' * . R " '

o Chairman of the Social Studies Department. ‘Also it became-an intent to extend

]

&

. 'the'aga;eness?fhemé th;oughoug fheshigh schoo} curriculum. /Teachersxreported

T du R %nt:ryigws F?aé in-servicz ﬁa? aEdeaflmpetsg Fou;ncoyporata m&%é'career.' .
exa@Bies into their pgrticulé;:prAgrams. F;r example, one péacher reperted, *
© "I.was doing éomé’thingi before, but'bave:ﬁecoﬁé more ‘aware to do more telat{pg \}

.

Fi . ’ v . 2
(of program) to careers." - v . o $>

. . e
R . .
L A i \ N - . >
. . - i . .
' . A > B

Senior High‘ﬁéhool: Pre-Post Results ] - ‘ -
] B ’ ,J"{ ) - .

- . . . .
N - ' =
. ¥ t ¢ - H
3 i .

3 . ' . o . '
. ) S%jiox high school students were asked to complefe the three project~deéigned

-

s -

v ‘p;é~a§sessment inétruménts_?t their regulérly‘schedulbé English classes dyring
: : ¢ { ‘ . S -
September of 1972. The high school guidance counselors administered the fotms -~ -

.
. i ~

QSelfiAwareness, School Awareness and Career Awareness -~- and maintained the . L

: . . Bt

completed forms'in the 2§hool’s guidéncg office. Integviews with the two senfor 7
* . . . . L ' N g f’
_ - high-school” counselors yevealed that they utilized tpe three %irms during indivi- . L

= Y

s Iy

dual and group guidance sessions with students. Copies of the three forms are

oy =
.

provided iﬂ the Appendices of‘phié report (see TAOSCORE/GG-1, GG-2, GG-3).

( . .
MC ’ ) ‘
ide c - -
. .
.
.

- : . [ 1Y
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: Eight items from the combined three pre-assessment forms were selected by the -

. counselors for a post-assessment instrument which was again administered by them
. / at regularly scheduled Englich classes during the month of May, 1973, Rhe English

s classes at the threc secondary,grade levels were chosen as an appropriate ‘time and
s | . .
2 4 rad .

place to administer the fermg because they are small groups and because all second-

3 : ary students are enrolled.in an English course at T&os High School. A copy of the
. ! .

& - %

/
post—assessmenufinstrument, the Career Development Questionnaire, is provided in

.

@ -

1 the Appendices' of this report. The wording of the three questions selected from

the Career Awareness Instrument was not the same wording used on the post-assessment

~“a

form. Comparisons of the language changes are as follows:

Question . , Question . : .

Number  ppe aSSESSMENT Number POST-ASSESSMENT
VA '

L]

1. What.type of occupation would you 6. What career or vocation am I
like to do? ~Why? ; interésted in? : )
‘&

- 2. Haveﬂzgg,explored the requirements? 7. What zre the requirements?

; ~ Where.do I get necessary

- 8. eWhy are rules and regulatieaq' information?
o necessary° : '

- - Lo . 5. 1Is it necessary to have rules .

- and regulations on the job? Why? '

~
™

BN
. Questicn #g on the pre-assessment instrument and Question ##7 on the post—assesement

instrument seemed to be the only set in which the wording change made a difference

4 in gtudent responses. Question #2 elicited general responses of 'yes' "and '
¥
- whileMuestion {7 elicited more spe%ific responses, It would have been more informa-

o!

: L \ .
+  tive to have had question #7 on the pre-assessment so that comparisons of the degree

. - . a LY =
of specificity and the changes in that degree could have been made at this time.

ey Pre-assessment and post-a$sessment Iipstruments were'matched for each student

-

’ ghi}g‘maintaining grade~level deeignations. A random proportional sample of

= ~

. students was drawn by grade level from those gtudents who had completed all three

. : AN ' "
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pre-assessment instruments and the post-assessment instrument. The categorieg of

.
v - ©

‘responses for each item were developed froi the actual sample responses. .Further,

5
. " the common ‘items used on the pre and post instruments were perused for all students
, ) to determine (after-the-fact) if the categories of responses and the.distribution ) -
_ A " of responses were indeed representative of t#é Etdde;tfggphlations. They were o
? goth determined to be representative. )?inally, the questions on the assessment

faid
[y

instruments'were designed for guidance purposes and not for statistical ;é;atments.

Therefore, the results are reported as percentages of students responding in a. .

g

particular way to a givén question.

This design 1s consistent with’ the guidance

. x‘.\."i.«} < ’
activities preséqﬁ%d in the program proposal and the\bat@er education model.

} , s

v T . . . ® ' \ » . )

.
*
’
Tl
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. TABLE D ~- SELF-AWARENESS ASSESSMENT ,
Question Sophomores Juniors Seniors .
) ‘ Pre Post ‘ Pre Post Pre Post
TV 7 What do I want : . -
! out of life?
ro. ‘(a) education 10% 8% . 0% 0% 107  20%
- (b) good job 40 56 67 43 30 50 -
. (¢) happinéss 10. 24 17 29 o710 10
(d) family/friends 30 4 .16 28 50 10
* (e) not sure 10 "8 0 0 0 10
¢ ’ -
\ ; ¢ \\/‘
\
C .
’ CIs it 1m§ortant )
to get along with
“,xn others? , ‘
(a) yes '100%  89% /) 1001 802 100% +100%
(b) no o "0 - 0 20 0o/ O
(c) don't know 0 11° - 0 0 0 ' 0
- ’ 7‘ ;
N = 129 N = 93 N+ 56
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TABLE E -- SCHOOL AWARENESS ASSESSMENT :
Questions . Sophomores  ° Juniors Seniors
. Pre  Post Pre Post Pre Post 2
- ' 7 * . ’ ‘/4) ’;-
In what way is-school : .
not meeting my need§? L\ -
. . ’ " . N . ‘
(a) 1Is meeting needs 907  80% 100% 100% 80%  60%
- (b) 1Is not meeting needs- 10, 0 0 0 20 40
. (c¢) don't know 0 20 . « 0 0 0 0
. e . ® i ‘ ‘
* C
, What subjects are ! o :
most helpful. to me?
i .
! =
L . (a) Math/Science 40%. 39% 147 11%1 25%  18%
k (b) Socilal Studies 11 6 7 0 22 0 0
; (e) English 28 21 21 | 22 25 28
] (d) Spanish 3 0 0° o0 13 .9
! - (e) Home Ec 3 3 21 ' 11 0 0t
N (f) Typing/Office subj. 9 15 7 11 0 36
f  (g) Other 6 13 37 12 37 o
; N (h). don't know 0 3 0 11 0 9
] . . :
(N _ -
‘ N 5 129 T N.= 56
: s s , :

¢
! * 7 *
. students generally gave more than one response, Percentages are of total
responses not percentages of students, :




TABLE F -~ CAREER AWARENESS ASSESSMENT

. .. a -
. Question C Sophomores Juniors Seniors o
\k\ Pre . Post . ' Pre Post Pres Pobt

»

h / v s
Is it necessary to have - '
rules and régulations

on the job? ¥hy?

(a) .operat'es smoother 17%  25% . 75%  I5% . 40% 207

(b) order ° 66 42 . ] 25 ° 13 40 60,
. (c) safety T 0 8 s 0 0 20 - 20 .
{d) . other 17 25 0. 12 0 0
What eareer or vocation k ° g
am I dpterested in?
(a) Trade/Industry . 10% 9% . 20% 0% 20%  20% ‘
(b) Health - 10 18 .- 20 ¢ 0 "0
~ {c) OQffice 20 28 20 0 0. 20
: (1) Professional ’ 60 37 40 60 80 . 60
(e) don't know 0 9 y 0 40 0o -0
* Ay
What are the . .
requirements? . )
(a) college ’ 0% - . 20% . 207%
(b) vocational training 42 . 0 20
(c) experience -8 - 0 - 20
{(d) don't know .50 . 80 , 40
A

F 3.3 )
\ (e) vyes 50 202 807 .
(£) o . 50 : 80 ' 20 -l
/ _ < . |
\ N =129 . é\ N =93 N = 56 ,

. ;
This is the post-assessment question; ** th¢ pre-assessment asked "Have you |
exploras the requirements" - '

H
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Interviews

~

Information relating tc.the high school component (as -xpanded) was solicited

through interviews with teachers and administrators. The results of those inter=
(PN

3y -

views ‘were compiled and are presented below in outline form. ' ’ \

A. High School -- Career Education Teacher . \\y : NN

‘\
“ \L
Curriculum Guide is his own adaption from Oregon and Oklahoma materials. \\

He offers a onb~semester (repeating) course. Credit is given toward 20 units
needed for. graduation. ‘ , ‘ ,
Integration into total Social Studles'curriculud\is evident.
CBurse: 4 Units

(a) Self~Auareness

(b) vorld of _Work -~ uses 5 or 6 resource persong; st}ésses non~college
careers. )

»
<«

(¢) Occupation Information - Bureau of Labor major gsource.
(d) Career Education Planning - economic; social security, taxes,
budgeting, letters of application, resumes, etc.

i e

Need: School District~wide Career %gucation Goale\broken down into school and

o

i s
class goals and ofjectives. \ ’

He discussee career education objectives wi high school faculty gembers.

Thia year's curriculum integration attempts were minimum--need mwse ‘work next year,
Next year's thrusiz Career Education behavioral objectéyes for all departments.
)

, .
"There is evidence that tcachers are usqu community rescurce persons (writer,

EY

-artist, etc.)." . ) T, ,

Materials adequate for first year -- need more to expand scope and depth.
Students react to sound films better than to film strips.,
B. High School - Librarian

Films -- extensive uscywill provide Career Fducation Director with log at the end
of the school term.. =

i

-
Sy

4




“
=

Fili strips -- not as .much use.

Book ~- Occupational Literature Anndtated

' Bibliography provided by project has been.used. Ordered many free materials

about career$ -- teachers are using materialé; some student;." (Classes include:
C.E., H.Ec., S.5., Eng., and .students doing individual reports in other classes)
N ’ "Definitely more interest in career education this _year over last year."

i . Opinion teacher exposure to Career Education 1s .the critical variable. Pre-

-

. . viously, just home economic classes seemed to have interest in-career areas.

. Need: mg:g/matErials; different films. o~ ®
‘:( v - * . i,& ) - ‘ i
: C. - High Schoecl - Principal ¢ . // e 5

- LI
o . . .
- A

(1) !"Encourages teachers during faculty meetings to 'integrate careet infor-
. mation ‘into their activities." -
¢ -t

. . £ ' ‘, 72
(2) About Qg:?; percent of faculty are providing career education activities. gg.

(3) "If directdér could woék with teachers then we would have 100% involved;
- " but he just doesn't. have the time. Those with whom he has worked have /
A all rcsponded positively., We need more of Paul S?ﬁlford, he is very

\\ R capable.

’,‘/// (4) Our right-to~read program 1s incorporating career education concepts—— ///
\_ this is .a program primarily for slow learners.

y
i

. -
&f\ He does ask teachers what they are doing to integrate career education.

. (6) Drop-out rate 10 years ago 40%; last year 2.5% primarily due to 4 programse
- ' (a) Work study,

v (b) NYC, .

() H. Ec, ,

(d) 1llas bus service to El RIF‘\YV/}\gchool)

(7) CAP/career developmeat program tied to school (orlginally only juniors
and seniors; now freshmen and sophomores also). . 4

(8) Counselcrs zre doing more car%?x advising.

;% (9) English-Speech classes are incorporating career education. .

(10) Consdumer~-career education aﬁpeals to students.

(11) Over all--more relevant to teachers and studerits.
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School enrollemnt is:

80% Spanish - ) ' . e
5% Indian B -
15% Other

Placement'CoﬁPonent' ‘ ‘”’;k,,a’““"—‘p_&—"fnh

Objective 4 ~= to’ establish a placement service io insure the placement
of qil existing students in a jot, a pe¢st~secondary-
occupational program, or a baccalaureate program.

- Contracted activities sﬁecifieﬁ in the project proposal

'

AJ

(1) Establish placement services at-the senior.high-ashool.

result -- only evidence ‘s the activities of the WOrk~StudyJCoordinator
J \ L
abthougp the quarterly reports establish one high school coun-
' * P
. selor as part-time {25%) in this role. The interview w%th the Work-

. ¢ .
Study Coordinatgr 1s provided below but it seems that the project in-

terits were something other than what they got, or did not get.
4

It was never,made quite clear to the Evaluator just what the
situation was, but indeed if the Work-Study Coordinator's be=
havior is what he said it was then it seems that the intents of

this element were being carried-out. However, the Evaluator has ‘
s no: evidence except the report of the Work-Study Coordinator, who
¢
was less than candid during the interview.

, . 7=
(2) Placement Ofificer (Project Director) to work with counselors, cooperaftive

education coordinators, vocational teachers and the Employmenf Security Agency.
. .

regult -- the statement does not say to what end, but it is agsumed from the

context that the purpose is to provide a coordinated effort to

- place students into jobs, etc. However, in a letter dated

.

March 20, 1972, to Superintendent Ortiz, ‘the Project Director
T v
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i

presented a rationale to the effect that his dutiez would prohibit v

his functioning adequately in the role of Flacement Officer. The .

: }
Superintendent accepted, the rationale and alternative presented by

the Ptoject Director. The alternative was that the high school’

guiﬂa;ce counselors would split their work load such that one would;
> ' X . g;ve primary reSponsibility for baccalaureate program counseling aéd ‘ %

the other wouid have primary respénsibiliiy for post-graduate occuL :
- J . - pational Lraining couﬁselinz a&d maintenaﬁce of contacts with thej ‘ é

&

% business commmnity to assist students getting jobs. . e

o The“Project Director was ‘then to assume the role of coordinator z

"of the activities ‘specified in the element. There is evidence in
s 2

the quarterly reports that he did contact and use the services of
. tﬁe Employment Security Commission. There iekeﬁigence that he
secured the services 'of the Work—Stud& Coordinator to canvas
businesses for employment opportunikies for students. Tgeré is
evidengé that both the Project Dire;tor and the Work—Studyv

Coordinator maintained contact with vocational teachers.

~

/ \
The high sciiool principal pro@ided evidence that the gchool was

.

~working with drop-outs to keep them in contact with the school.
Some were being bused to the E1 Rito Vocational School for voca-
tional training. It can only be assumed here that the counselors iég

maintained the contact, no ‘evidence was provided by the counselors

during interviews. -

(3) Survey local employers (January-June) for employment of part;time, drop~outs

and graduates,

5

Project Director contacted business community through meetings at the




A uad

8till is‘unclear.

&

72

local businessmen's organizatidos. The Work-Study Coordinator was hiredr

for one month during the summer to make the survey. The results are repcrted

in the quargerly report for the peridd. ) -
(4) Maintain a current file of job opportunities.

(5) 1In June, 1972 efforts will be made to insure placement of graduates in jobs
. o - . yo, - ‘
or further education programs.

(6) Assist students wanting summer work. : = ’ .
%
(7) Refine procedures (based upon experiencé) for the 1972-73 school year:

(8) Based upon experience and follow-through information, recommendations for

revisions and improvements in on-going education .prograns will be made.

- -~
It seems that most of the above was done by the Work- Study Coordinator, or

¥

at least he reported he did. As pointed oﬁt earlier, the Evaluator felt that he
L 8

» - »

was less than candid during the interview. The Evaluator's questions were almost

answered in "yes" or "no" responses. The reason for the defensiveness was and

/
The following was gained from that interview.
. c . N o
. -
Work—Study Coordinator Interview

= 1 ]

(1) He reported that he maintains files of employment stations, current place-
ments, results of his survey of-employers, part-time positions, full~time

positions, ard an opportunities file.

(2) He reported that the work-study program has been discontinuous in its opera-

{
‘tion the past three years and that the added funds from the Career Educat}oﬁ

Project has been a significant boost. in his opinion some of the students
in the program would drop-out of contact with the school without work—etudy
(3) During 1972~ 73 a high of 45 students were under the program at one time; 30

were involved during March, 1973. Only 11th and 12th graders were served

L4
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administration skills to suécessfully direct the project. His rapport with the

during 1971-72, no;'all high school grade levels are involved. In his

opinion, 60 students could’'be placed in .funds were available.
L .

-

(4) Last July he visited érespective employers (his salary for the month was
paid—from project funds).
. N rd

(5) 1In a few cases cost-sharing arrangements are made for the student's galaxy. *

(6)\LTﬁrec or four students are hired each year'fullftimé‘following their work-

-

study experience. ’ i

’ * M -

Students seek-opportunities through the coordinator and employers seek

v

)
student help through the coordipatof. . i e !
Thia component of the bréject seemed to have gotten the least attention. -

The above activities would seem to be required of the work-study program

coordinator irrespective of the Project, Certainly the above activities

-
N

pay-off for students but other schools operate similar\programsvwithout the

~

exéra compensation given this sc¢hool. This finding causes the evaluation
team to conclude that the project had little or no impact on the work- -

study program except through /t's support of student salaries.

o - = 7 Other Assessments )
/ o

/ .
€ / . '

Theré 1s ample evidence that the Project‘Director had the orgdnization and

Superintendent ias both evident from our observations and from the verbal comments
made by the Superintendent about the project. The high school principal used such

words as "talent” and "ability" when describing the Project Director and commented,

"We need more of Paul Shelford". It might be noted that the retiring principal

was, in the opinion of the Evaluator, the most knowledgeable about the training needs
3 - b =

of high gchool students and the adverse employment conditions they face locally.
© o,
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-

The involvement of the State Department of Fducation was minimal, The Project -

1

He was also knowledgeahle about all cooperative thrusts that were currently under~
way and thgse whjch have and have not succeeded in the past both locally and

nationaliy

The Progect Director is aware of thb transportability requirement contained

5

in the proposal. le displayed his efforts, during an interview, dirécted toward

!

.cost accounting for each of the prograr. corponents.

., 7

“ The documentation of the project thrquOh the quarterly reports is sufficiently

PR

substantive for their intended purposee. Although several of the reports were
rore than,30 days late, he noted in one such report that -the intensity ofahis %

activitie§'prohibited his taking time to write the report. Given the scope of - =
N I A . - L

the project and the fact¥hat he alone was carfying a large share of the*work
* - -

-

wad

load the situation is undérstandable. Yet, when the reports were forthcoming -

¢ > - s

they were revealing.’ -
l & . . =

The broadly stadted purposes of the project were such that cach of the four

R L i -

- - =

components contained several elements. Those elements, extracted from the pro- o

Sl A

posal By the Evaluator, were each assessed, in turn, throughout this report.

[ ; Lo
C e

Director reported to the Evaluator that in-kind services were traded-off from -
- - 4

KT

technical aégistance (due to lack of time of State personnel) for printing (a
rather substential need of the projett). Given that trade-off it could be con-

cluded that the parties did meet their contractural obligations. !

[y
.

The impact upon school districr personnel was vafied: Some teachers reported

significant behavior change (also reinforced by some administrators), Other g

teachers were only suéﬁ?ﬁicially affected. The project has established a cogfept

however; the concept of a sustaining cavcer education program infegrated into all

~

instructional dimensions of thc elementary and secondary public school program.

r




Summary

5

v

. 7§‘“‘*The conclusion of the evaluation team.are as follows: -’ .
(1) Tremendous effort was put fort! to establish the Career Education concepts .

# throughoat the Taos Municipal School District. The fact that some teachers

-

[+ ’ D P
were move rece.tive than others is evident in our findings. It is further .

obvioys to the evaluation team that not all administrators were entirely

. - 3 . )

-

supportive of the efforts. . .. e

(2) ‘The ma:%rials provided by project funds were mofe often than not ;hé ﬁigh-; .

~

- \.' . . [y
light of the project in the opinions .of teachers. Evidence gathered by .
s - . )
. . ' A . ﬁ f ': A}
the evaluation tean substa%tiates\that indeed the materials were used;
. p :

.although film-strips were the least popular. . - .

-

»

(3) It seems to the evaluation team that the Career Awareness Committee may not -

have sustained their planned thrusts on the job. 'here is evidence that.

o

they indeed did address many of the issues expected during such a{broad under-’

H .
i

/ .
taking, However, it seems there would not have been as much confusion in .
B4 ﬁ

some schools about the bfojegt goals :and services had g&g members of the-

- comnittee communicated well at the building level. The expectations for

the Project Director in that regard were unreal. »

Members of the committee should have been required to keep a "lpg" of

their "in-house" activities if only to stimulate them to get more involved

-beyond thier attendance at committe¢ meetings. This is not an indictment

- , v .

of all members. The evidence indicates however, that some’did indeed(‘

professionally~drag. ! . ~ .
. , -
(4) Some counseling programs were carried-olt “as intended. Others were not. 7

4

“The junjor irigh school did not give a post-assessment. There was evidence




L]

that the high school counselors were indeed utilizing the project—developed 7

LY ¥

ingtruments for individual and group counscling sessions.

The results of some c*eative teachers were evident at all grade levels;

y - ¢

especialiy noteworthy were the activities of the junior high and gsenior high

teachers whe vere specificallj addresoiug career orientation instructiomnzl

.

programs. That is not to exclude some others howevex, several elementary

teachers-and a few junior high.teachers were knowledgeable aBout the pro-

Cad I - » "
jecggpinteuts and were actively pursuing those intents instructionally.

¥

. The Cafeer Edz?ation thrdst at Taos Municipal School District would seem’to -

be sustaining That‘is the way it was planned and it would seem to survive

wped vt

g

-

without continued exteénal support. What would suffer from tack of support ’ Z -
would be the materials provided by project funds (several films were leased).

oy
(7) The lmpact of the project upon the work«study program was dignificant to the

AR

L)

Ty
.I

e

Lot

extent that more funds were available tp pay student salarieu, The Btaff

. ,actiwities paid for out of project funds should have been done in a good work—

i
et

. : study proéram without extra compensation. ‘e
- ‘ /

. . (8) It is the opinion of the evaluation team that. the Project Director has caused

-

the Ca%c%r Education thrust torgrow significantly; not only for Taos where he
< ' .'L - !
met substantial opposition initially, but for the State of New Mexico aand even

nationally, given the number of wvisitors and inquiries for information about

the project. His competence should not be lost to ‘the Career Education thrust.

+

Recommendations

(1) The cvaluation team recommends that the project not be contfnued to be sup~-
ported throuoh federal funds. The development ,/demonstration, and testing

; hds been sufficinnt to dcvelop a Carcer Education Model transportable to

. ,
£ - ‘
.k . ( ;
R R o




(2)

(3)

(4)

i

’

s
’

other school districts. T£at is the test now needed.
The marginal prodpctivity of continued support would be very small relative
to investment. The project was desigged tc be sustaining and would’ seem to
be so. If any added investment %s ﬁ%’be made 1in Taos at all, the most pro-

ductive would be in materials acquisition.

~

Leadership for continued career education thrusts in the Taos School District
needs to come from the school principals. And, good program management prac-

tices dictate that that- leadership and thpse program thrusts be monitored

both by the District's central staff and the principals.

The Project Director's conpetence and developed expertisg in Career Education
N " -
should not be lost to the program thrust. It is the opinion of the evaluasl

tion team that he has much to offer other Career Education development,

demonstration, and testing sites.

N

-
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Il. Guldance and Counseling

‘

1., In August you participated In an intensive training career education’
program. Of what value was this program to you?

[y

2. \po you keep a record of the students you place on jobs?
No . . :
Yes if yes, what does the record show? ° ¥

‘

3. Do you have a job placement program for this summer?

a

L, How do you find out about job vacancies?

’

-




5. Are you providing guidanke and counseling to your students according
to this model? (show model) ’ ;

¢
£

How could this model be improved?

6.

7. Are you of the opinion that all students shouid go to coflege?

if yes, why?

If nd, why not?
3

W

8. Have you done any work in group guidance and if so, at what,

grade levels?

£
i

T ——— —
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-

o,

*

111. -Grades 10 - 12 Program Component

~

-2,

R S TERN

in you participated in an in-service program ccncerning.
career education programs. Of what value was this program to youy

A d

LY

Do you incorporate in your teaching the concept of career education
more 50 how after participating in the in-service program?

e

»




SELF - AWARENESS

-What kind of person am-17?-

1)

What are some things I like about myself?

¥

How do others see me?

iy
¢

Do they like me?

kY

Do I get along with others?

Is it important to ge

What do I want out qf life?

-

What am I good at¥

AN

long with others?

s

&

Name

Date




“ < 4 _
SCHOOL - AWARENESS Name
. Date
1. Why am I in school? - _ N
" .
2. Am I getting any satisfaction from school? +
i - ,;r
+ 3, What are they? ’ .
a o . ‘ B
4. In what way ‘is school meeting or not meeting my needs? -
/ ) . . -
b, = .
¢ ‘ 5. . How do I relate to my teachers? i
. .‘ 7 ‘ ”~
6. What do I want from my teachers?
y -~
- \
7. What does school mean to me? \
8. What subjects are most helpful to me? ‘ )




CAREER - AWA&}NESS" Name

Date

1. What type of,occupation would you like to do? Why?

Ll

2. Have you explored the requirements?

<

3. What subjects are preparing you for your occupation?

-

-

4, What kinds of jobs are available? How do you find ‘out? Where?

-
-

-
el

4.

Do you believe in promptness?

5. Do you get to school on time?

6. List some fair reasons for being absent from a: job.
{

N .
=
=

7. Do you see a need for courtesy?

a, To your boss? ,
{

b. To your fellow employees?

8. Why are rules and fegulations necessary?

How can you prepare to meet the challenge of competition in life?

9.
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PROJECTED PROGRAM FOR TAOS JUNIOR HIGH
- CAREER EDUCATION

Purpose: To aim for a realistic decision-making ability, throughe,
self-awareness and career-awareness, by every student in the Taos ™'
Junior High Schools. The ultimate goal to be achieved is 100% ‘
placement of every student leaving the Taos Schools. Placement

in terms of either continuing formal education or'placement in
‘the labor market. 1In order for the student to be able to make, or
acquire the ability to make, realistic decisions two things are. -
necessary: first an honest self-awareness and second an ability to
assess- careers.,

X+Y=RDMA VWhere X self-aivareness

+ = school

Y = tareer~awareness

-

RMDA

i

réalistic decision-making ability

B
Through career group guidance we plan to expose all the students
to the world of work. When a student experiences self-awareness
and career-awarenuss he can realistically project himself into a
specific occupation. In order to guide the student toward a
realistic decision-making ability the' following steps will be
followed: )
1. Stimulate (shock) self-awareness o
(provoke .hought process) + capabilities
2, Reinforce self-awareness -~ llabilities
3. Occupational awareness
(WO W - World of Work)

4. Occupational Resources - TAOSCORE . * ,
5. Occupational assessments
A. role projection C

B. qualification projection

6. RDMA - realistic decision-making ability

7. Self-confidence in decision -

8. Personal commitments and responsibilities-

/

CAREER EDUCATTON IN TAOS JUNIOR HIGH .

In order to prepare our students for a better future it will
be necessary for all teachers in Junior High to gear their instructicn
towards career awareness. The fact that our students are starting,
we might say, at mid stream, not having had the career awareness education
that the present elementary students are now getting, makes it imperative
that all of us in Junior High go-all out in orienting our students in
career education. Career Education can and must be 1ntegrated in every
subject offered in Junior High. Lesson plans can be made so that they

et 23
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bring the world of work in contact with the student. In readiné, for N
example, there is a tremendous amount of literature in the library :
‘ that pertains to the world of work. Math can be taught with the practical '
‘ use of it as an objective. In courses vhere research/'is done by the
- students, why not research in some careex? The hist9ry of our country,
. ::ijz and world has been greatly influenced by the world of work so

wvhy

iy

H,

ot reach it with emphasis on the world of work, Every class can
a vehicle in fostering career awareness. The success of the career,
education program will be determined by the willinghess of the faculty
to cooperare, believe in and truly involve themselvee in the program. .

&

~N

RESOURCE MATERIAL . Y
1. Library (TAOSCORE-Teachers Guide) .
2. SRA Career Information Kit (Counselor’ $ Office)
- 3. Chronicle Career Information Kit (Counselor s Office)
F . 4. Films (Career Ed. Office)
’ 5. Film Strips (T.J.H.A-V and Career Edv Office)
e . 6. Speakers (Any person involved inian occupation)
" 7. W.0.R.K. Rit (SRA) (Counselor's Offjce)
8. Career Education Office (Ph. No.{iSB- 065)
9. SRA Career Information Kit (Mr. S

‘ .
A

,‘f‘ oy
Eh AL S
ol

7

10. Mr. Struck (Taos Junior High) , ; ) 3
- The above list of resource materialslis a.partial-list of things that ! =
e are available. The TAOSCORE Teachers Guide lists the books in the Junior =

High library that pertains to .different careers. The listings are sec-
tioned off by ‘career cluster with some of the sub=division in each. Also
in the guide 1s a list of fiims and film strips ‘that are available through
the career education office. The film and film strips will have to be
sciteduled ahead of time so as to assure the availability when ,needed.

Loy
RLTE A

uo
Ty

GROUP SUIDANCE _ y h =
We are starting a series of group guidance sessions in the Junior

High this year. Every student in the Junior High will participate in

at least four group sessions through out the year. There are approximately

thirty groups or class sessions in each required subject, with the ex~ _

ception §sh;:ading. The Junior High counselors will work through the

N

math cla§s®ds. In this manner we will be able to reach all the students
: in school. The main prupose is to expose our students to the idea of
self-awareness and career-awareness. Our goal at the present is to meet
all groups once every grading period, four times throughout the year.
The guidance session will be from 20 minutes to 55 minutes in

length depending on the time needed. Lectures, discussions, film, (

questicnnaires etc. will be used in presenting career education-in the K\ B
group guldance sessions.: Tentatively the following will be the items =
of concern in the group guidance sessions: ) =

1. SELF—-AWARENESS

2. SCHOOL-AWARENESS

3. CAREER-AWARENESS

4. THEMWORLD OF WORK AND OCCUPATLONAL ASSESSMENT

&




—

.
.

Assessment forms will be provided so that the student can
assess himself in each one of the four phases. Occupation -as-
sessment worksheets will be provided so that the student can
evaluate'not just one carcer but as many as he sees'fit to do . B
s0. By evaluating as many carcers as possible the student can .
get a wider and better insight into the world of work, He will a
then be better informed making it possible for him to make a better
decision concerning his future career.

Cny
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Aruitoxt provided by Eic:
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SELF-AWARENESS ASSESSMENT FORM
e i 7

o

Students Name - Grade _ Age

Teacher r ) Period Date

Before answering the following items, concentrate, think about your~"

seif and write exactly how you feel about yourself. This is not a t2st.
The questions are for the purpose of getting you to become aware of your-
self, to learn who you really are. There are no wrong or right answers,
only you c3n determ%ne what srould be written.

What kind of pevson am I?

A. What are some things I like about myself?
B. What are somethings I dislike about myself?

-

Kow do others see me?

.

1

How well do I get along with others? Explain

Is it important to get along with others? Explain

>

What do I want out of life?

What am I good a&?

What do I enjoy doing?

-

¢
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YES

YES
YES
YES
YES
YES

YES

YEE

- YES

YES

" YES

YES

YES

YES

YES

YES

YES

YES_

NO

NO

NO

- NO

NO

NO

NO

- NO

NO

NO

NO

NO

NO

NO
NO
No
NO
NO
NO
NO
NO

NO

NO

DRAW A CIRELE AROUND THE RIGHT ANSWER FOR YOd.

l.

10.

11.

12.

13.
14.
15.
16.

17.

18.

19.

20.

21.

23.

24.

v

gl »

it

T

Do you feel that yoLr ability may not be adequate

to achieve what you want in 1ife? -

Do you often "lose your kémperﬁ?

Do you often do things you lééer reéret? . 8
P ° . -

Do you falter or stutter when you talk? . 2

Do people annoy you? )

Do ¥ou feel less smart than most people’

Are you as popular as you would like to be?

Do yod like to "take onésréiponsibilities?

Do you usually feel at ease at social affairs?

Does your future iook satisfartory to you? & .

Do people-feel you are too aggressive? “ -

Do you feel that you gét along well with people ) ] =
your own age? :

Do you worry?

Does criticism distrub you greatly?
Do you get hp;et easily? “:‘ ’ A /
Have you a great need ko conquer bashfhléessé "

Do people misunderstand you? -

Do you find it easy to make friends? .t

Do you feel that you are a nervous person? .

LS

[

Do you feel lonesome and low much of the time?
Are you often doubtful about what life is all about?
Do Yyou feel that you have the will or drive to‘succeed?

Do you often become confused if you have 'to do things
quickly?

Do you find it easy to start a convergaE}oﬁ with

strangers? -
e
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Aruitoxt provided by Eic:
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‘yottr place in school.
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' SCHOOL AWARENESS ASSESSMENT fORM' .
. . ) . o

Students Name Grade . Age
Teacherhf i - Period Date

-

Before answering ‘the following items think about Xou:sélf and
This is not a test. The purposé for these [
questions is to make you aware of school and the re?sons for your

&

‘

-
E

s

s

+

pging in school. There are no right or wrong answefs, the answer T Y
, you give applies only to'you and no one else. x
. 5 ’ 4 ?
1. Why am-I in school? . a -
Y T
} . o L

2. Am I getting-eny staisfaqfions\from Bchooi?

3.

4,

5.

7.

N,
In whef way 1s school meetipg my needs?

How do I relate to my teachers?

. . el ’

v

What do 1 want from my teachers?

v

A. How can my teachers ;help me?

’

‘How“can I help myself?

What does school mean to me?

What satisfactions? - A




[,

4 W .

) ) .
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.

CILCLE THE RIGHT ANSWER FOR YOU. LEAVE 1O QUESTION UNANSWERED.

~

{ YES - NO° 1. Are you good at preparing for tests? “
A YES - NO 2. Do you,usually understand your assignments?
YESs- NO .. 1In general, do you dislike school this year?
. .YZS - NO 4. Are you always on time for school?
) ‘YES - NO 5. Have yo been "getting by" tzzf year By doing less \

than y.ur best school work? T

YES - NO - 6. Do you know just how well you”
this year?

Dr your parents feel that vou study as you should?

are pf%gressing in school

-

; c YES - NO 7.
7 - ' YES - NO 8. Should you avoid certain s~F ‘51 subjects because they
b ./ : are too aifficult? If yes which ones?
-5 YES - NO 9, Has poor health, illne§§ or an accident ever interfered

with your school work? ”
YES - N 10. 4s it easy for you to spegk before a group?

B P YES - 11. Does your school homework take over 60 minutes per night?
i © YES - 12. Are you w=ually upset when taking tests? ' <
. . YES - N 13. Do you teel that yéu know how to study effecs}vely?

o YES - K 14. Do you think yoqﬁérgagood at taking notes?
- . YES - 15. Would you 11L,;€§ﬁqg@t school now? .

O . YES - §0 © 16. Do you find it%easy to keep your mind on what you are

- : e studying? ‘,kﬁé;f ?;5;”ﬁ% T .

] YES.- NO 17. Has dislike oﬁié%f@ﬁject,'or feeling that it is dull ~ ) .

- . *  been .the reaso. iqQr doing poor work? If yes what subject?
A ) ~ YES - NO 18. Do y~u often feel g%od by your success in school?

YES ~ NO 19. Do you often feel depressed by poor work in school?
YES = NO 20. Do-you find it easy to get acquainted with all your

- ’ . teachegs?2— "~
: B YES NO 21. Do you frequently feel tired at the end of the school
L ' day? . ‘ sy
B¢ ’ YES - NO 22. Have you been praised for good school work this year?
>, YES - NO If so, do you feel good by your success in school?,
YES - NO 23. Have'you been _riticized for poor school work thisﬁgear? ‘
y ) YES = NO 1f so, are' you depressed about it? .
. M . YES - NO  24. Are your plans for the future your own?
/////ff
: ,// . :
. f/ i ,
; /'




CAREER AWARENESS ASSESSMENT FORM

s
*  Name ' ‘ Grade Age | .
* Teacher Period Date ' \

The choosing of a 1ife occupation is a very serious undertaking. . :
, Many things have to be considered. In order to make the right choice
you have to consider your abilitie: and your limitations to do the
type of work you would like to make your life occupation. The follow-
ing questions are designed to make you aware of some of the things you
should explore in order to make a realistic decision concerning your
future. o -

]

1. What type of life-occupation would you like? !
: | . -\
i 2. Have you explored the requirements?
3. How are you preparing yourself for it?
4. What subjects are preparing you for your occupation? .

/ 5. What kind of jobs are available? /

6. How do you find out where to start?

F]

7. How can you prepare to meet the challgpge of competition

in life? I




_YES
YES
YES
YES

YES

YES

YES

YES

YES

YES

t
w

[

<2}
w

YES
YES

YES

YES
YES
YES

YES
YES
YES

YES
YES
YES

YES

1=

NO

NO

NO

NO

NO

~NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO
NO
NO

NO
NO
NO
NO
NO
NO

NO

10.

11.

12,

13.

14,

15.

16.

17.

19.

N\

DRAW A CIRCLE AROUND THE RIGHT ONE FOR YOU

. Are your plans for a career undecided or unclear?

Does it annoy you if others watch you work?
Have you had a part-time job this year?
Have you ever had a real paying job?

Do you feel that you know the kind of life work for
which you are best suited? )

Do you know your vocational aptitudes both your strong
and your weak points?

Do you know where to get information about college
entrance requirements?

Do you feel that you need to know much more about
various occupations? -

Do you know what to say and do during an interview ;
for a job?

Do you know how to wrlte a good letter of application
?

for a job? o - L

Do you think your health is important in determining

the type of,career you should have?

Do you feel you want to follow the same career your
father or mother has?

Do you feel'you want to continue school after high
school?

Do you plan to get a full time job after you finish
school? +

Do you believe in promptness?

Do you see a need for courtesy7
A. To youxr boss?
B. To your fellow employees?

Do you see a need for loyalty?
A. To your boss?
B. To your fellow employecs?

Do you see a need for cooperation?
A. To your boss?
B. To your fellow employees?

Are rules & regulations necessary?

W




/

OCCUPATION ASSESSMENT WORKSHEET /
P /
Name Gﬁ§ée “Age :
. / / - -
Teacher R JBeriod . Date

z

The purpose of this workshe t dis so that yod can become acquainted
with occupations. it is very ipgzrtant to know’ all there is about an
occupation before you make a detision concerniﬁg your future. This
. worksheet will help you in determining what ;you should know about a
job. It is also important for you to-look into as many occupations
as possible. This is not a test. Only you will benefit by what you
learn about occupations.

1. Name of Occupation (jbb). .
2. Job description (what do you do at this job). ‘

. 3. Qualifications B}
A. Age .

B. Specific physical, mental, and personal qualities

needed. If none, indicate. -
\
“:} €
C. Skills required to perform work.
4, Preparation for iob. 7 . T

A. General Education.

/ a

/ . . . -

B, Specific trainiﬁg. / -

C. Where can you get the training needed?

D. Cost for training.




5: Geographical restrictions.

¥ A.

-

B.

c.

Is the job found only in certain areas? Where?
Would this job require you to move from this community?

Would you be wor'.ing in an urban or rural community?

6. Salary and Benefits.

A.

AL
B.
c.
D.

10.

7. Dem;nd for job. ’ ) -

Projection-Would I like

In order to make.a job
library, carcer information
being ekplored etc.

Beginning salary
Average salary - ’ .

Maximum salary

-

Other benefits, such™s retirement, unemployment, insurance, etc. -
its, ym ’ » \

A. XYNow ) ) K
B.” 5 years from now ’ ~

' C. 10 years from now ’ - 4 X
D. Seasonal or year, round

= 8. Advancement
A. Promotion in salary : .
. B. Jobs to which you may be promoted
‘ C. VWhat determines promotion.

&

8. Working environment

Hours
Regularity or employment .
Pleasant and unpleasant things about the job.

2

Health and accident hazards
~

5
this job? Why or why not?

(o4

assessment you will have to use the
kits, interview people working at jobs




Elementary Component °

1. What revisions in the curriculum were made to incorporate career
awareness in your classes?

- ' ’
2. Did you emphasize awareness of any particular careers?

No =~
Yes Which: *

career awareness in your classes?

)

3. What was the nature of the experiments you made to incorporate 1

L, what technique> were employed in the experiment?




5.

6.

What types of materials were utilized in the experiment?
=4

’ . e

In July you participated in a workshop to structure complete
career education programs. Of what value 'was this workshdp to you?

~

[

In August you participated in an in-service works-op devoted to
career education. Of what value was this workshop to you?

’ .

Describe the nature of the career education program as you see
it'in your school,




g¢Teacher's Form ‘ ~ FIRST AND SECOHD GRAD:

/ To be sutmitted twice:
/ Sept. ]O,']972
/ April 10, 1973

NN N

A

. -
TEACHER 'S TABULATTON FORM

How many students completed the questionnaire? *

T. Enter the number of studénts who marked face #1

4o

#3

II. Enter the number of students who marked face #1 . ‘ '

#2

III. Enter the number of students who marked face #1
#e
) #3

A, Ask: How &any of you know what kind of work your father does?
(Count raised hands and record here : ) N

(Have students tell what their father does)
B. Ask: How many of you know what kind'of:woék your mother does?
(Count raised hands and record here _| )

\

H

|

. S
A. Ask: How many of you have a job you do at home to help?
(Count raisec hands and record here )

v
<"
i1 .
H

B. Ask: What job or Jobs do you do at home?
{List different kinds mentioned by students)

-

' q‘m{]k




-

‘

Teacher's Tabulation Form.

First & Second Grade
Page 2

VI. Ask each child to turn his test paper over and draw a picture with

Lag

crayons showing some kind of work he might like to do when he

grows up.

(As students are drawing, observe and record the following:)

A. How many seem to be copying neighbors ldeas?

B. How many seem to have origilnal careers in mind (something

besides being a nurse or fireman)? . -\

C. How many students can interpret their ideas about their
‘career verbally to you or the class?

U

e ;
it ‘H Ry




~Student Form

‘\ FIRST AND SECOND GRADE

/To be administered

/ Before Sept. 10,

/ Before Apr. 10,

twice: / \\

1972/

1973/

I. (Teacher says,

PRE-POS. QUESTIONNAJIRE

"Look at the first row of faces on your paper.
Which face shows how you feel about yourself?
Make a big X mark (demonstrate on board) on the
face that shows how you feel about yourself.")

T

II. (Teacher says, "Look at the next row of faces. Which face

shows how you feel about other people? Make
a big X mark on that face.")




FIRST % SECOND GhADE QUESTT
Page 2 ) )

FIT. (Teacher says, "Now look at this last row of raéés. Which
< i face shows best how you feel about being at
school. Make a big X mark on that Tace.)




f
!

Student Form 8

/

/To be administered twice: /
/ Before Sept. 10, 1972 /

[/ Before April 10, 1973 /

I.

A,

<

C.’

How much do you like yourself?-

)

PRE-POST QUESTIONNAIRE

(Check /the answer that is true for you)

How maﬁy friends

I can't read this.

Many

Some

None

can you do well? -

~

I can't read this.

Many
Some:é
None

do you have?

Many
*Some

None

Yes
Someiimz

No

&

I can't read this.

Sl




’ ¢ - 9 3
‘ ) ~
THIRD & FOURTH GRADE QUESTIONNAIRE
Page 2
111. A '
A. Does your father work?
2 lo 'YES -
2. No ~ '
¢
3. I don't know. . -
B. Does your mother work?
1. Yes . \
2. No -\ v

3. I don't know : -

v . o

¢. Write what kind of work your mother or father does.

\ P -

-

.

I can't write it.
[ 3

I can't read this. ' /////
X

‘P. Do yau want to work when you grow up?

1. I can't read this.
w

2. Yes

3.. No \<:::\\\ ‘ i
4., 1 don't know. . g .

v. ' -

A. Do you do work at home every day? .

1. I can't read this.

2. Yes . |
- |

3. No




A
\

i
1

ot ol ¥ el ad i el

1l b et

THIRD & FOURTH GRADE QUESTIONNAIRE
Page 3

B. Do vou make your bed?
I can't read thisj
Yes
No

Sometimes

‘C. Do you hang up your clothes?

. . .
bt 4 S 000 e B

1. I 'can't read this -
3

iy

Yes ~

4

No

Sometimes

A. What kind of work do you want to do when you grow up?

-

N 3

I can't read this
I don't know.

B. How much school will you need for fpur job?

=

Ic&ﬂtr%dthm
High school

more than high school
less than high school

2

H




-

THIRD & FOURTH GRADZ QUESTIONNAIRE ' .
Page 4 ) -

4

.

: C.. How much money will vour job make~the first year? ©
A\ vour

1. I can't read this

2. less than $5,000

3. about $5,000

4., about $10,000

5. about $§15,000

6. about $20,000

13

. 7. 1 don't know .

1

" D. Write the -names of two kinds of office jobs.

-

Y

E. Write the names of two kinds of forestry _ bs.

[}

\

-

F. Write the names of two kinds of i :irism jobs.




R

Teacher's Form THIRD AND FOURTH GRADE

/To be submitted twice:/
/ Sept. 10, 1972 /
/ April 10, .1973 /

TEACHER'S TABULATION FORM

How many students completed the questionnaire?
I. Questions Pertaining to Self-Awareness

(List the total number of students who responded to each numbered statement)

I1. Question Pertaining to Attitude About School

1

.
PRy

-}



Teacher's Tabulation Torm
TQird and Fourth Grade
Page 2

III. Questions Pertaining to Attitude About Work

A, 1

c. can't read this

can't write the answer

.~

IV. Questions_Pertaining to The Student's Independence and Home

Responsibilities -

v
t:
Ea

by s




ERIC

e

<A

Teacher's Tabulation ‘Form

Quéstions

A, Enter
‘" Enter
Enter
Enter

B. i

v

Pertaining to Career Information

number of students who left question blark

)

number who checked "I don't know"

number who checked "I can't read this"

number who listed more than one kind of work

>

How many of these answers appeared
to be realistic?

most of them '

- a few only

of

How many of these answers appeared®
to be rgalistic?

- most of them-

a few on1§




Teacher's Tabulation Form
Third & Fourth Grade )
Page 4

D. Occupaticns of Office workers might include the following:
typist, secretary, filing clerk, receptionist, business
manager, stenographer, computer operator, computer pro-
grammer. . -

List the number of correct responses

- : .0 correct responses

1 correct@#response

! . ) 2 correct responses

E. Occupations in forestry might include: lookout, fire
fighter, ranger, logger, lumberjack, .sawmill worker etc. !

0 correct responses
1 correct response
. ‘ 2 correct responses
F. Occupaiions in tourism-might include: hotel, motel employees,
resort employees, camp employees, travel agent, travel-
. trailer-sales and rental, restaurant employeés.
List the number of correct responses .
0 correct responses

1 correct response

2 correct responses -

{

ERIC -

A FuiText provided by Eric *
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Student Form ) ‘ FIFTH AND SIXTH
°

/To be administered twice/
/Before Sept. 10, 1972 /
/Before April 10, 1973 /

PRE-POST QUESTIONNAIRE

I.
A. How do you feel about yourself? (Check v one below)
1 I like myself most of the time. v
2 I like myself sometimes, but wish I were
more like other kids.
3 I don't like myself very much.
B. List all the things you.think vou do well.
. v//
C. How do ybu feel about other people? (Check one)
1.~ I think most people like me most of the time,
and I liké them.
2. I wish more people liked me, because I like them.
‘ - 3. I don't'care if other people don't like me;
I don't like them either.
II.

A. (Answer this question only in September)
How do you feel about school?

1. It really turns me on.

2. TIt's okay.

3. It's a drag!.




FIFTH & 'SIXTH GRADE QUESTIONNAIRE
Page 2

(Answer this question only 4n April)
How did you feel about schoel this year?

1. It was the greatest!

2. 1t was quite a bit better than other years.

3. It was a little bit better than other years.

4, 1t's still a d;agf

What kind of work does your father do?

What kind of work does your mother do?

Do you wish your fzther or mother did some other kind of
work? .

A I

- .

1. I don't care
2. No ] s

>
3. Yes (If you checked this, tell why? )

D. Do you think some kinds of jobs are better than otheré?
L Nb

2. Yes (If 2§u checked this, tell why below)

Some jobs are better because: (check all that
you think are important)

‘they make more money
they need less schooling
they are more respected
they are cleaner

they are less dangerous




il

FIFTH & SIATH GRADE QUESTIONNAIRE

Page 3
E.
iv.
A,
B.
C.
A

Have you ever thought whether you would prefer to do work

with things, people, or ideas?

1. Yes, I have.

2. No, I have not.

H

-’

Do you have any daily assigned tasks at home?

1. Yes

£

2. No

Do you do these jobs without being reminded?

Pl

1. Always
2. Sometimes

3. Never
f . "o s
Check. the kinds of things you do at home regularly.
(No cheating!)

1. Hang up your clothes

2, Make your Qg}

3. Help with dishes
4. Help with ironing

5. Help with cooking

6. Babysit

7.. Take out trash

8. Work in the yard

9. Help with cleaning

10, Something else




FIFTH & SIXTH GRADE QUESTIONNAIRE
Page 4 '

D. Do you know any way you can earn money ourside of your
home right now? )

- ‘ Y. Yes
2. No
E. Do you do any work outside of your home for pay?

«

1. Regulariy (what kind of work?, )

2. Sometimes

3. Never

A. List all the ways you can think of to find a job?

5 . ) = 1

B. VWhat kind of work do you want to do when you are an
adult? (If you don't know, leave blank.)

C. How much schooling do you think you will need for the kind
of work you want to do? .

1. high school or-less
2, technical or vocational school after high
school

&

T 3. college




FIFTH ARD SIXTH GRADE QUESTIONNAIRE
Page 5 v

D. HoW much money do you think you will earn the first year?
1. Under $5,000

2. §$5,000 - $10,000

3. §$10,000 -~ $15,000

4. $15,000 - $20,000

b . 5. Over $20,000

L3

E. List the four most important things peoplg have to buy with

their money. - \v

1 .
M .l
2 . - o
- —;
o
3 . - :. ,:.-‘g:%g,- p »
T ’
st .
4, N

F. Name 4 occupations in the Business and Office Clusters
(Note: A cluster is a family of jobs)

G. Name 4 occupations in the Forestry Cluster.

H. Name 4 occupations in the Tourism Cluster.




9 Teacher's Form FIFTH AND SIXTH GRADE
/ To be submitted Egigg:/ ' o
/ Sept. 10, 1972 / :
’ / April 10, 1973 °/

LTEACHER'S TABULATION FORM

.

i How many students compléted this quegtionnaire?

I. Questions Pertaining to Self-Concept

A. List the number of students who responded%fo each numbered
statement.

B. Tabulate the number of students who made one response,
two responses, three responses, etc, and enter tota%s.

1

0 responses ‘
. R

1 response

2 responses

3 rézﬁonses

4 responses

‘) or more responses

IT. Questions Pertaining to Attitude About School

Note: Question "A" is to be completed only at the beginning of the
year, while Question "B" is to be completed only at the end
of ,the year. However, do not call the students attention
F toe this, RATULR, INSTRUCT THEM ONLY TO FOLLOW WRITTEN DIRECTIONS.
This question will test how well students follow directions.




o
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A"

Teacher's Tabulation Form
FIFTH AND SIXTH GRADE

Page 2
A. 1 4
E4 2
™ 3 )
[
B. 1 /
2 *»

11I. Quéstions Pertaining to Attitudes About Work

A. Enter only the number of students who did not know the
answer to this question.

B. Enter the number of students who did not know the answer.

3 (List kinds of reasons given)

D. 1

- 2
a
b
C
R




Teacher's Tabulation Form
FIFTH AND S1XTH GRADE

Page 3 ! ’ -~
IV. Questions Pertaining to Student's Independence and Home Responsibpilities
A. l - /’
. 8
o2
. B. 1
—.—-...._.-2 a
3 »
c. 1 6 T
' 2 7
3 8 > ,
) 4 9 {
s - .
5 10 ﬁ\j , P e
(/\ D, . 1 © / "
\
) . N\
2
E. 1. . [
2 List kinds
3

1
-

V. Questions Pertaining to Career Information

A. Tabulate the number of students who made one response, two
responses,’ three responses etc. and record.

0 responses 3 responses P =

1 response 4 responses

-

\ 2 responses 5 or more responses

i

<




’ '\'
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d SR
Teacher's Tabulation Form o . )
FIFTH AND SIXTH GRADE . “
Page 4 . R .
B. Record the number of students who did not answer. '
b. g 1 . ’ 7 . R L s
" 2 How many of .these appear to be realistic? ° o N
3 . % o .
‘ > ¥ ’ IS
. D. 1 . ) . .
2 < _—
3 How many of these appear to be realistic? ° . o .
. v s ”~ )
_ 4 . L , %
. . 5 . , -
X E. Expected answers are: food, sheltet, clothing & transportation
(List the number of correct student. respenses) Y s B
. J t- . A .
L ‘ 0 correct ' T ’ k . |
1 correct - ) T ' - ”
‘ |
_____2 correct . . ‘ St~
. 3 correct . ‘ ¥ - .
’ o S
) 4" correct . ,
3 . v R Aan P
g
F. .Occupations pertaining to Business might include: typist .
\g secretary, filing clerk, stenographer, bgokkeeping, accountant, .
3 computer programer, receptionist, business 'manager etc. 5 4
. ‘ : hY o . ' '
' List the number of correct responses. . { B -
. ’ . . . . . a
0 correct 3‘correct . . s
% o « .
. ) __1 correct 4 correct .
2 correct ) R : - ’
“o . ’ . ;::i,]
i3 :
o ‘ o

-




' _\“
’
Teacher’s Tabulation Form ’
FIFTH AND SIXTH GRADE - i 5
Page : 7-
ge 5 ‘ : : ' 7
G. Occupations in tae Forestry Cluster might include: lookout
firefigtrey, ranser, logger, 'umber jack, sawn}ill.empee$
etc. E
List the rumbrr ¢f correct studeht responses ) .
L .
0 correct .. . -
e
v - 1 correct . :
- ) 2 correct .
b "~ % 3 correct ’
! . ~ AN '
- . 4 correct
! o H. Occupations in the Tourism Cluster might include: motel and .
- hotel employees, tour guides, travel agents, restaurant ~ )
employees, resort and camp emplovces, travel trailer sales
and renial, etc. ‘ - -
List the number of correct student responses
i /
/
0 correct
/ -
“ 1 correct ’
) 2 correct . . ' -
. 3 correct ‘
- *
e . wl
e : 4 correct 3% .
. .
re
EY
' &
ERIC’ ‘

s .

P .y .




.//// Teacher's Form . . . . ALL GRADE TEVILD
' /Po‘bo submittvd;onn time: / ’ ~
/ with Tabulation Form, /
/  April 17, 1G73 /
f Al i
<
23
¥ : L= TEACHER'S FINAL EVALUATION : |

i W \
* \

*

S l; Comparcd fo other years, student abscnces this year hayé been
/

» i
/
;

__ija, slightly higher /
b. éonsiderably higher /
.
¢. ahout the same . /
d. slightly less / 4
—_— 2 ] | / "——'ﬁ
=, considerably less N [
' i %
2. TIn genecral, students' reading skills this year'h%ve
. i
f . -
a. increased considerably more than expected _ .
b. Iincreased a bit more than expected
¢. progressed at the expected rate
d. decreased slightly more than expected
_____e. decreased alarmingly
3. 1In other curriculum areas, (Math, science, social studies) students
have accomplished .
a. consliderably more than expected é;

b, a little more than expected
¢c. the reaquired amount as expected

d, a little less tran roquirz?

e. considerablv less Lhan re uireh (It

¥




Teacher's Final Evaluation
Page 2

Ly, Student grade averages this year have } oo

a. increased over previous years

aamt—

b. remained about as expected

—
£

¢. decreased compargg to previous years

¢

—tr————

5. Discipline problems this year have

o

a. increased

-

b. remained about the samé as other years

¢, decreased

am———

t ; . ‘ 1

6. Do you feel that most of your students have developed greater
confidence in their own abilities this year? (More than usual)

a. Yes

—
-

——r———

- : b. No

¢c. Don't know .

sm———n

7. Do you feel that your students have exhibited more independence
and initiative in the classroom this year than in previous years?

»

a. Yes 4

b. No

&

< c. Don't know

-

5. Do you feel that your students have developed new career interests
this year? '
rd

»

a. Yes

b. No




Teacnerts Final Evaluation
})Zx{".() 3

.9. Which teaching method option did you use most?
»
a, Guidcd-Freedom
b, Teacher-Centered .

C. Combination

1

-

10. What percent of the suggested carcer education activities outlined

in the TAOSCORE Teacher's Guide do ycu think you used?
a. about 190%

b. about 75%

c. about 50%

d. about 25%

e. less than 25%

11. In your class, what have been the highlights of this yerar's
TAOSCORE career education program?

12, In your opinion, what have veen the biggest prcblems?

~
-
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